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Introduction to the English A: Language and
Literature course

Congratulations! You have signed up for English A: Language and Literature for the IB
Diploma Programme. This course will take you on a journey into the worlds of textual
analysis, communication studies and language arts.

At the heart of this course is the question: ‘How is meaning constructed through language
and for what purpose?’ By ‘language’ we mean the methods that writers use to construct
meaning, including the use of images, colour, lighting, camera angle, headings and, of
course, words. By ‘texts’ we mean anything that conveys meaning, such as poems,
speeches, song lyrics, films, posters, websites, magazine covers, images, tweets or blog
entries, to name just a few! With such a broad landscape to explore, it helps to have AOE
questions and definitions of text types. This introduction provides you with an overview of the
course curriculum and the assessment components. It also explains how this coursebook
has been organised and the support it provides for your course.





Non-literary texts
What will you study in this course? The simple answer is ‘texts’. At higher and standard level
you will read a range of non-literary texts from advertisements to brochures. Technically, you
must explore at least six different types of non-literary text. In practice, you will explore many
more, considering that the definition of ‘text’ is quite broad. You may also find that the
difference between a ‘literary’ and a ‘non-literary’ text is not always clear. This, however, is an
ambiguity worth embracing and discussing as a class. Furthermore, the non-literary texts that
you explore in class should have a ‘sense of authorship’. This is to say, for example, that
each photograph should be explored in relation to other photographs by the same
photographer, advertisements should be analysed in relation to other advertisements from
the same campaign, speeches should be understood in relation to other speeches by the
same author and so on. Here are a few suggested text types for you to study. While it is
neither a prescriptive nor an exhaustive list, you should be familiar with these text types in
preparation for Paper 1: Guided textual analysis. Some of these text types are explored in
Chapter 1 of this coursebook.

advertisement (Unit 1.2)

appeal

biography

blog (Unit 1.9)

brochure/leaflet

cartoon (Unit 1.4)

commercial

comic/graphic novel (Unit 1.5)

diary

email

encyclopaedia entry

essay (Chapters 5–7)

film (Unit 1.3)

guide book



infographic

interview

instructions

letter (formal or informal)

magazine cover (Unit 1.1)

manifesto

memoir

news article (Unit 1.8)

playscript (Unit 1.11)

photograph (Unit 1.1)

radio broadcast

speech (Unit 1.7)

street art (Unit 1.6)

TV show

travel writing

webpage

parody

pastiche



Literary works
At higher level you will read six literary works:

two works from the prescribed reading list (PRL) for English

two works from the PRLs of other IB-approved languages, translated into English

two works that are freely chosen, either by you or by your teacher. These may also be
works in translation.

For each of the areas of exploration, you should have read at least two works. Across these
six literary works, at least three literary forms, three time periods and three places should be
represented. Although it is not a requirement, you are encouraged to read an equal number
of works written by men and women.

At standard level you will read four literary works:

one work from the prescribed reading list (PRL) for English

one work from the PRLs of other IB-approved languages, translated into English

two works that are freely chosen, either by you or by your teacher. These may also be
works in translation.

For each of the areas of exploration, you should have read at least one literary work. Across
these four literary works, at least two literary forms, two time periods and two places should
be represented. Although it is not a requirement, you are encouraged to read an equal
number of works written by men and women.

A literary work is defined as:

one novel, play, autobiography or biography

two or more novellas

five to ten short stories

five to eight essays

ten to 15 letters by the same author

one very long poem or a 600-line selection from this poem

15 to 20 poems (Unit 1.12).

Note: Where more than one text is read as a ‘work’ (such as poetry, short stories, letters or
essays), these texts should have been written by the same author.

Chapter 1 includes units on short stories and novels (Unit 1.10), playscripts (Unit 1.11) and



poems (Unit 1.12), giving you a toolkit to deconstruct any of these literary works that you are
exploring in class.



Areas of exploration
How will you study these texts? The Language and Literature course consists of three areas
of exploration, each of which asks six AOE questions.

Readers, writers and texts

How and why do people study language and literature?

What are the different ways in which people are affected by texts?

How can the ‘meaning’ of a text be constructed, negotiated, expressed and interpreted by
readers and writers?

How does the use of language vary among different types of text?

How do the style and structure of a text affect its meaning?

How can texts present challenges and offer insights?

Time and space

How can cultural contexts influence how texts are written and received?

How do readers approach texts from different times and different cultures from their own?

How can texts offer insights into other cultures?

How can the meaning of a text and its impact change over time?

How do texts engage with local and global issues?

How can language represent social differences and identities?

Intertextuality: connecting texts

How do texts follow or move away from the conventions associated with different types of
text?

How do the conventions of different types of text develop over time?

What can diverse texts have in common?

How useful is it to describe a work as ‘classic’?

How can different texts offer different perspectives on a topic or theme?

How can comparing and interpreting texts transform readers?

(Adapted from the IBDP Guide on Language A: Language and Literature)

It helps to think of these ‘areas’ as ‘lenses’ or ‘approaches’ to reading. For each text that you
explore in class, whether literary or non-literary, you may find that multiple questions from



multiple areas are relevant. For this reason, your teacher may mix questions from different
areas of exploration into each lesson.

Chapters 2–4 of this coursebook take an integrated approach. Each of the three units in
these chapters focuses on a particular global issue. These units give you the opportunity to
explore a range of literary and non-literary texts, and to ask questions from all three areas of
exploration, starting with ‘Readers, writers and texts’ and ending with ‘Intertextuality:
connecting texts’. Each unit concludes with a ‘Higher-level extension’ for broader and deeper
understanding of the global issue being studied (see ‘Learner portfolio’ for a definition of
‘global issue’).



Concepts
The questions from the areas of exploration aim to help you gain a conceptual understanding
of texts. What is meant by ‘conceptual understanding’? ‘Concepts’, as the educational
consultant Lynn Erickson has outlined in her research, are mental constructs that are
timeless, universal, broad and abstract. This is to say that texts are not just about the people,
places or topics in them; they are about bigger ideas that are shared with and explored
through other texts. Gaining an understanding of these bigger ideas or ‘concepts’ will help
you understand and attach meaning to the world around you as you explore texts. While
there are hundreds of meaningful concepts in the Language and Literature course, the IB
has selected seven concepts which you will explore explicitly:

identity

culture

creativity

communication

perspective

transformation

representation.

This coursebook integrates these key concepts into the exploration of texts and global
issues. Regular Concept features appear throughout the coursebook to help you think about
how these concepts relate to what you are studying.



Assessment
Your understanding of the coursework and the skills that you have acquired are assessed
through three assessment components at standard level and four components at higher
level. The assessment components can correspond to any or all areas of exploration.

SL% Standard level Higher level HL%

External
assessment

Paper 1 35 1 hour 15 minutes
One commentary on
one of two
non‑literary texts

2 hours 15 minutes Two
commentaries on each of
two non‑literary texts

35

Paper 2 35 1 hour 45 minutes
A comparative essay on two literary texts that
haven’t been used for the IO or the HL essay,
based on one of four unseen questions

25

HL essay A 1200– 1500-word essay
(coursework) on a literary or
non‑literary text and ‘line of
inquiry’

20

Internal
assessment

Individual
oral (IO)

30 A 10-minute oral and a 5-minute discussion on two
prepared passages chosen by the student: one
literary passage and one non-literary passage,
connected by a ‘global issue’ of choice

20

Paper 1: Guided textual analysis
Standard and higher level students receive the same Paper 1 exam, which includes two
unseen passages. Each passage will be roughly one page or 30 lines long, accompanied by
a question and taken from a broad range of non-literary text types, including websites,
advertisements, comic strips and letters.

The only difference between standard and higher level is that SL students write only one
analysis on one of the passages of their choice. HL students write two analyses, one on each
of the passages. For this reason, HL students have 2 hours and 15 minutes, whereas SL
students have 1 hour and 15 minutes to complete the task. At both standard and higher
level, Paper 1 counts for 35% of your final grade. The assessment criteria for Paper 1 are the



same for standard and higher level. The assessment criteria are applied twice at higher level,
once for each of the analyses. They can be found at the end of this introduction. See
Chapter 5 on Paper 1 for further guidance on this component, sample student responses and
examiner comments.

Paper 2: Comparative essay
Standard and higher level students of English A: Language and Literature and English A:
Literature receive the same Paper 2 exam. It includes four unseen essay questions, of which
you will answer one by comparing two of your literary texts. These must be literary texts that
you have not used for your individual oral or higher level essay.

The essay questions will encourage you to explore theme, context, purpose, style and
structure. Both SL and HL students have 1 hour and 45 minutes to write this essay. At
standard level, Paper 2 counts for 35% of your final grade. At higher level, Paper 2 counts for
25% of your final grade. The assessment criteria for Paper 2 are the same for standard and
higher level. They can be found at the end of this introduction. See Chapter 6 on Paper 2 for
further guidance on this component, sample student responses and examiner comments.

HL essay
Higher level students write an essay of 1200–1500 words on one literary or non-literary text.
It must be a text that you have not already used for your individual oral and do not plan to
use for your Paper 2 exam. The essay should explore a ‘line of inquiry’ of your own choice. A
line of inquiry is a kind of research question. You are advised to draw from the seven
concepts and the 18 AOE questions for inspiration when designing your line of inquiry. It
helps to think of this piece of coursework as a shorter extended essay, with a research
question, thesis statement and primary source. Although they are not required, you may
want to include secondary sources, citations and a bibliography. The HL essay counts for
20% of your final grade at higher level. The assessment criteria for the HL essay can be
found at the end of this introduction. See Chapter 7 on the HL essay for further guidance on
this component, sample student essays and examiner comments.

Individual oral
The individual oral is the only component of assessment that is assessed internally. Like all
internal assessment, it is marked by your teacher using the assessment criteria and
moderated by an IB moderator. You will select and prepare two extracts for your oral – one
literary and one non-literary - which are connected by a common ‘global issue’ of your



choice. Your teacher should be made aware of your global issue and the extracts that you
have selected at least one week before your individual oral is conducted. Both extracts
should be taken from a ‘body of work’ that has been explored in class. In other words, an
extract is a scene from a play, a poem from a poet’s collection, a passage from a novel, a
page from a graphic novel, an advertisement from a campaign, a still from a movie, a section
from a series of speeches by the same author or one of several blog entries – each text
should have a sense of authorship. You may prepare a one-page outline of no more than ten
bullet-pointed notes to take with you to the oral. The oral must address this prompt:

‘Examine the ways in which the global issue of your choice is presented through the
content and form of one of the works and one of the texts that you have studied.’ (IBDP
Guide on Language A: Language and Literature)

In the first 10 minutes of your individual oral, you will relate the extracts to the bodies of work
from which they were taken, analyse them and connect them each to the common global
issue of your choice. After this time, you will engage in a 5-minute discussion with your
teacher in which you develop and explore further your ideas on the texts from which the
extracts are derived and your chosen global issue. This component of assessment counts for
30% of your final grade at standard level and 20% of your final grade at higher level. The
assessment criteria for the individual oral are the same at standard and higher level. They
can be found at the end of this introduction. Chapter 8 provides further guidance on this
component, sample student performances, their outlines and teacher comments.

Learner portfolio
Throughout your studies you will explore a range of texts, both literary and non-literary, on a
range of global issues. A ‘global issue’ is a social, global or artistic theme, topic or area of
study, such as feminism, racism or war. Your teacher will ask you to answer questions, write
tasks, find texts, reflect on activities, take quizzes, write practice papers and give
presentations.

It is important, especially in preparation for the individual oral, that you collect your work in a
portfolio and connect each entry to a global issue. You may do this in an online or offline
format, such as a journal or blog. You might find it helpful to create a kind of ‘tagging’ system
early in your course so that you can find additional materials later, before the final
assessment.

Chapters 2–4 introduce you to nine global issues, each of which invites you to engage with
between eight and 15 texts, both literary and non-literary, by doing activities with your



teacher and classmates. You can record your activity participation in your portfolio.

Connecting to the core
The Language and Literature course is part of the Diploma Programme, meaning that the IB
core should be integrated into your everyday learning. This coursebook shows you where
and how to make connections to the IB core. Even if you are not doing the entire Diploma at
your school, you are encouraged to make these connections:

Theory of knowledge (TOK) asks ‘How do you know what you know?’ Language is
considered a way of knowing and the arts are considered an area of knowledge. Textual
analysis, the study of how meaning is constructed, relates to TOK, as you explore weasel
words, argumentation fallacies, bias, connotation and many other concepts.

The extended essay (EE) is a 4000-word research paper that allows you to explore a
topic of your choice. Many students choose to write their EE on one of the three
‘categories’ for Studies in Language and Literature (Group 1 of the DP). Example
research questions are suggested in each unit, where relevant to the unit content. You
can use these suggestions as a springboard for your own research if you choose to write
your EE on English A.

Creativity, activity, service (CAS) encourages you to learn by reflecting on experiences
that you have had outside class. You may want to integrate these reflections into your
language and literature studies. You may have intercultural experiences that prove
valuable for class discussion. Furthermore, you may find the skills that you learn in this
course useful for your CAS activities and projects.

The learner profile is a set of ten character traits that you are encouraged to explore
throughout your IB learning career. This coursebook aims to develop learners who are:
inquirers, knowledgeable, thinkers, communicators, principled, open-minded, caring, risk
takers, balanced and reflective.

The approaches to teaching and learning (ATL) are a set of guidelines given to IB
teachers about the pedagogy and methods of delivery that are inherent to the IB
classroom. This coursebook aims to develop five approaches to learning: thinking skills,
communication skills, social skills, self-management skills and research skills.

International mindedness is at the heart of studying the IB Diploma. It encourages you
to look beyond the borders of one country in order to understand globalisation,
intercultural awareness, and that ‘others, with their differences, can be right’ (IB mission
statement).

Over to you



This coursebook cannot teach you English A: Language and Literature. It offers a starting
point for understanding both the course and the texts that you see every day around you.
You live in a world that is full of texts, from billboards and commercials to songs and
speeches. To understand how people construct meaning through language is to understand
how the world works.

This course and this coursebook aim to help you develop an appreciation of language and
literature. But you are the one on this exploration. So be active, notice more and – above all
– have fun!



Paper 1: Guided textual analysis

Criterion A: Understanding and interpretation
What is assessed?

Understanding of what is revealed and inferred in the text, using supporting references.

Marks  Description of level

0 The response does not meet the standards described by the following
descriptors.

1 There is little understanding of the literal meaning. The response seldom
supports claims with evidence, or supporting evidence is seldom appropriate.

2 There is some understanding of the literal meaning. The response supports
claims with evidence that is sometimes appropriate.

3
There is an understanding of the literal meaning and some inferential
understanding. The response supports claims with evidence that is mainly
relevant.

4 There is a detailed understanding of the literal meaning and a convincing
inferential understanding. The response supports claims with relevant evidence.

5
There is a detailed and insightful understanding of literal meaning, and a
convincing and nuanced inferential understanding. The response supports claims
with well-selected evidence.

Criterion B: Analysis and evaluation
What is assessed?

Understanding of language, style, and structure, and the ability to critically evaluate how the
writer’s choices construct meaning.

Marks  Description of level

0 The response does not meet the standards described by the following
descriptors.

There is little analysis of how language and style are used. The commentary is



1 descriptive.

2 There is some analysis of how language and style are used. The commentary is
mainly descriptive.

3 The analysis of the ways language and style are used is mainly appropriate.

4
There is an appropriate analysis of language and style. Some of the analysis is
insightful. There is some evaluation of how meaning is shaped by the writer’s
choices.

5
There is an insightful and convincing analysis of the ways language and style are
used. There is very good evaluation of how meaning is shaped by the writer’s
choices.

Criterion C: Focus and organisation
What is assessed?

The ability to organise ideas in a coherent and focused way.

Marks  Description of level

0 The response does not meet the standards described by the following
descriptors.

1 There is little organisation of ideas and no clear focus in the analysis.

2 There is some organisation of ideas and a degree of focus in the analysis.

3 There is adequate organisation and coherence of ideas, and some focus in the
analysis.

4 There is good organisation and coherence of idea, and adequate focus in the
analysis.

5 There is effective organisation and coherence of ideas, and a good focus in the
analysis.

Criterion D: Language
What is assessed?

The ability to write using language which is clear, accurate and varied, in an appropriate
academic style and register, and using relevant terminology where appropriate.



Marks  Description of level

0 The response does not meet the standards described by the following
descriptors.

1 There is little clarity, accuracy, or sense of register, and the language is rarely
appropriate.

2 There is some clarity and accuracy, and some sense of an appropriate register,
although There are errors.

3 There is adequate clarity and accuracy, and the register is generally appropriate,
with occasional errors.

4 There is good clarity and accuracy, and the register is consistently appropriate.

5 There is very good clarity and accuracy, and careful use of language. The
register is appropriate and effective.



Paper 2: Comparative essay

Criterion A: Knowledge, understanding and interpretation
What is assessed?

Knowledge and understanding of the literary works, and how well this is used in response to
the question to show similarities and differences.

Marks  Description of level

0 The response does not meet the standards described by the following
descriptors.

1–2 There is little knowledge and understanding of the works, and little comparison or
contrast of the works in response to the question.

3–4 There is limited knowledge and understanding of the works, and limited
comparison of the works in response to the question.

5–6 There is satisfactory knowledge and understanding of the works, and satisfactory
comparison of the works in response to the question.

7–8
There is good knowledge and understanding of the works, and relevant
comparison of the works in response to the question. The discussion is sustained
and convincing.

9–10
There is very good knowledge and understanding of the works, and insightful
comparison of the works in response to the question. The discussion is
perceptive and persuasive.

Criterion B: Analysis and evaluation
What is assessed?

The analysis and evaluation of how the writers’ choice of language, technique, and style are
used to create meaning and effect. How well analysis and evaluation are used to show
similarities and differences between the works in response to the question.

Marks  Description of level

0 The response does not meet the standards described by the following
descriptors.



1–2 The response is descriptive, offering little relevant analysis.

3–4 The response offers some analysis, but is mainly descriptive. There is limited
comparison of the writers’ choices.

5–6
The response offers relevant analysis, and some understanding of the ways in
which language, technique, and style establish meaning and effect. There is
some adequate comparison of the writers’ choices.

7–8
The response is analytical and evaluative, offering understanding of the ways in
which language, technique, and style establish meaning and effect. There is a
good comparison of the writers’ choices.

9–10
The response is analytical and evaluative, offering a perceptive and persuasive
understanding of the ways in which language, technique, and style establish
meaning and effect. There is very good comparison of the writers’ choices.

Criterion C: Focus and organisation
What is assessed?

Structure, focus, and balance in expressing ideas.

Marks  Description of level

0 The response does not meet the standards described by the following
descriptors.

1 There is limited focus on the question, and the ideas are mainly unconnected.

2 There is some focus on the question and some ideas are connected, but not
always clearly. The discussion of works may lack balance.

3
There is mainly a good focus on the question, although this is sometimes lost.
There is reasonable balance and general sense of cohesion in the development
of ideas.

4 There is a good focus on the question that is generally maintained. There is a
good balance; ideas are well connected and develop logically.

5 There is a clear focus on the question throughout. There is very good balance;
ideas are connected persuasively and develop in a logical and compelling way.

Criterion D: Language



What is assessed?

The ability to write using language which is clear, accurate and varied, in an appropriate
academic style and register, and using relevant terminology where appropriate.

Marks  Description of level

0 The response does not meet the standards described by the following
descriptors.

1 There is little clarity, accuracy, or sense of register, and the language is rarely
appropriate.

2 There is some clarity and accuracy, and some sense of an appropriate register,
although There are errors.

3 There is adequate clarity and accuracy, and the register is generally appropriate.
There are some errors.

4 There is good clarity and accuracy, and the register is consistently appropriate.

5 There is very good clarity and accuracy, and careful use of language. The
register is appropriate and effective.



Individual oral

Criterion A: Knowledge, understanding, and interpretation
What is assessed?

Knowledge and understanding of the extracts, and the wider works and texts from which they
are taken. The application of this knowledge to the global issue chosen, drawing conclusions
with reference to the works and texts.

Marks  Description of level

0 The response does not meet the standards described by the following
descriptors.

1–2 Little knowledge and understanding of extracts, texts, and works in the context of
the global issue chosen. Supporting evidence is limited or inappropriate.

3–4 Limited knowledge and understanding of extracts, texts, and works in the context
of the global issue chosen. Supporting evidence is sometimes appropriate.

5–6
Satisfactory knowledge and understanding of extracts, texts, and works, offering
an interpretation in the context of the global issue chosen. Evidence is mainly
appropriate and supports the development of ideas.

7–8
Good knowledge and understanding of extracts, texts, and works, offering
interpretation throughout in the context of the global issue chosen. Evidence is
appropriate and supports the development of ideas.

9–10
There is excellent knowledge and understanding of extracts, texts, and works,
offering a compelling interpretation in the context of the global issue chosen.
Evidence is appropriate, carefully selected, and supports the development of
ideas well.

Criterion B: Analysis and evaluation
What is assessed?

Knowledge and understanding of the extracts, and the wider works and texts from which they
are taken; how this is used to analyse and evaluate how writers’ choices of language,
structure, and style create a perspective on the global issue chosen.



Marks  Description of level

0 The response does not meet the standards described by the following
descriptors.

1–2 The oral is descriptive, or analysis is irrelevant. There is little discussion of
language, structure, and style and how they relate to the global issue chosen.

3–4
Some relevant analysis, but this is largely descriptive. Aspects of language,
structure and style are highlighted, but with little understanding of how they relate
to the context of the global issue chosen.

5–6
There is analysis, with appropriate and evaluative commentary. There is
reasonable understanding of language, structure, and style in the context of the
global issue chosen.

7–8
There is analysis, with appropriate and evaluative commentary that is at times
perceptive. There is good understanding of language, structure, and style in the
context of the global issue chosen.

9–10
There is analysis, revealing appropriate and evaluative commentary that is
perceptive. There is excellent and nuanced understanding of language, structure,
and style in the context of the global issue chosen.

Criterion C: Focus and organisation
What is assessed?

Structure, focus, and balance. The ability to connect ideas coherently.

Marks  Description of level

0 The response does not meet the standards described by the descriptors below.

1–2 There is little focus on the question, and ideas are rarely connected.

3–4
There is some focus on the question, but there may be a lack of balance in how
works and texts are discussed. Connections are established between ideas, but
not always coherently.

5–6
There is focus on the question, but this may occasionally lapse. Works and texts
are discussed in a generally balanced way. Ideas are developed in a logical way,
and are clearly connected.

7–8
The oral is generally clear and sustained. Works and texts are discussed in a
balanced way. Ideas develop consistently and coherently. The presentation of
ideas is convincing.



9–10 The oral is clear and sustained. There is good balance in how works and texts
are discussed. The presentation of ideas is logical and convincing, with ideas
connected insightfully.

Criterion D: Language
What is assessed?

Clarity, accuracy and effective use of language.

Marks  Description of level

0 The response does not meet the standards described by the following
descriptors.

1–2 There is a general lack of clarity and precision. Frequent errors affect
communication. Aspects of style are inappropriate.

3–4 There is general clarity. Errors may affect communication. Aspects of style are
often inappropriate.

5–6
There is clarity. Errors do not affect communication. Vocabulary and sentence
structure are appropriate, but lack variation and sophistication. Aspects of style
are appropriate.

7–8
There is clarity and accuracy. There may be small errors, but these do not affect
communication. Vocabulary and sentence structure are appropriate and varied.
Aspects of style are appropriate and may enhance the oral.

9–10
There is clarity, accuracy, and variation. There may be small errors, but these do
not affect communication. Vocabulary and sentence structure are appropriate,
varied, and enhance the presentation of ideas. Aspects of style are appropriate
and enhance the oral.



Higher level (HL) essay

Criterion A: Knowledge, understanding and interpretation
What is assessed?

Knowledge and understanding of literary works or texts, using appropriate supporting
references to make inferences and draw conclusions relevant to the chosen question.

Marks  Description of level

0 The response does not meet the standards described by the following
descriptors.

1
There is little knowledge and understanding of the works or texts relevant to the
chosen question. There are few references to the work or text, or references are
mainly inappropriate.

2
There is some knowledge and understanding of the works or texts relevant to the
chosen question. There are some references to the work or text, and these are
sometimes appropriate.

3
There is a satisfactory knowledge and understanding of the works or texts
relevant to the chosen question. References to the work or text are generally
relevant, and generally support claims and arguments.

4
There is a good knowledge and understanding of the works or texts relevant to
the chosen question. Claims and arguments are sustained, and supported by
references.

5
There is excellent knowledge and understanding of the works or texts relevant to
the chosen question. Claims and arguments are persuasive, and supported
effectively by well-chosen references.

Criterion B: Analysis and evaluation
What is assessed?

Analysis and evaluation of language, technique and style to establish meaning and effect
relevant to the chosen question.

Marks  Description of level



0 The response does not meet the standards described by the following
descriptors.

1 The response is descriptive, offering little appropriate analysis relevant to the
chosen topic.

2 The response offers some analysis relevant to the chosen topic, but this is mainly
descriptive.

3
The response is generally analytical, offering some understanding of the ways in
which language, technique, and style establish meaning and effect relevant to the
chosen topic.

4
The response is analytical and evaluative, offering understanding of the ways in
which language, technique, and style establish meaning and effect relevant to the
chosen topic.

5
The response is analytical and evaluative, offering a perceptive and persuasive
understanding of the ways in which language, technique, and style establish
meaning and effect relevant to the chosen topic.

Criterion C: Focus, organisation and development
What is assessed?

Structure, focus, development of ideas and the integration of examples.

Marks  Description of level

0 The response does not meet the standards described by the following
descriptors.

1 There is little attempt at organisation, and no clear development of ideas.
Supporting examples are not embedded into the essay.

2 There is some attempt at organisation, although ideas lack development.
Supporting examples are rarely embedded into the essay.

3 There is adequate organisation and generally coherent. Ideas are developed.
Supporting examples are sometimes embedded into the essay.

4
There is good organisation and the essay is mostly coherent. Ideas are generally
well developed. Supporting examples are generally well embedded into the
essay.

5 There is effective organisation and the essay is coherent. Ideas are well
developed. Supporting examples are well embedded into the essay.



Criterion D: Language
What is assessed?

The ability to write using language which is clear, accurate and varied, in an appropriate
academic style and register, and the use of relevant terminology where appropriate.

Marks  Description of level

0 The response does not meet the standards described by the following
descriptors.

1 There is little clarity, accuracy, or sense of register, and the language is rarely
appropriate.

2 There is some clarity and accuracy, and some sense of an appropriate register,
although There are errors.

3 There is adequate clarity and accuracy, and the register is generally appropriate,
with occasional errors.

4 There is good clarity and accuracy, and the register is consistently appropriate.

5 There is very good clarity and accuracy, and careful use of language. The
register is appropriate and effective.



Chapter

1
Exploring text types

How do the style and structure of a text affect its meaning?
What should you look out for when analysing different types of text?
How do texts adhere to, or break, the conventions of a particular text type?
Why is it important to identify particular features as typical or atypical of a
particular text type?

In this chapter you will:
explore 12 different text types, including magazine covers, advertisements, commercials, cartoons, graphic novels, street art,
speeches, newspapers, blogs, prose fiction, plays and poems

identify and analyse their defining features

apply your own knowledge to different text types by writing various texts.



Unit 1.1
Images and magazine covers

Learning objectives

learn how to read visual texts, exploring the relationship between words and images

develop skills to analyse how meaning is constructed in magazine covers.

In your English A: Language and Literature course you will often be asked to deconstruct
images. For example, there could be a cartoon on your Paper 1 exam. In class, your teacher
may ask you to analyse graphic novels and advertisements. This unit will help you to develop
useful skills for deconstructing the images that you can find in a range of texts. Furthermore,
you can apply these tools to the type of text that is featured in this unit: the magazine cover.

Word bank
signifier

symbol
icon

logo
composition

negative space
rule of thirds

visual narrative

anchoring
caption

illustration
ears

teasers

headlines
body language

gaze





Getting started
1.1  ‘An image says a thousand words’, as the saying goes. Most likely, you see hundreds of
images, photographs and advertisements every day, whether you are conscious of it or not.
But how do images communicate ideas? Images communicate ideas through signifiers. The
message they communicate is what is signified. Texts 1.1–1.3 each depict an apple, the
same signifier. What is signified in each image, however, is different. On a copy of the table,
indicate what is signified in Texts 1.1–1.3.

Text 1.1

Text 1.2



Text 1.3

Signifier Signified

Text 1.1 – apple means

Text 1.2 – apple means

Text 1.3 – apple means



1.2  When analysing images, you will need to describe the relationship between signifiers
and the things they signify. An image may be a symbol, meaning that it stands for
something abstract. A heart, for example is often a symbol of love. An image may be an
icon, meaning it resembles the thing it represents. In this case, a heart may direct you to the
cardiology department of a hospital. A logo is a design used to represent an organisation so
that the company or organisation becomes associated with the design. On a copy of the
table, indicate what is signified in Texts 1.4–1.7. Are these images symbols or icons?

Text 1.4

Text 1.5

Text 1.6

Text 1.7



Signifier What is signified? Symbol or icon?

Text 1.4 – hammer and sickle

Text 1.5 – dove

Text 1.6 – envelope

Text 1.7 – emoji

TOK

How do you know what you know? This is the guiding question for theory of
knowledge. How do you know that a hammer and sickle are visual symbols for
‘communism’? Were you taught this? Did you discover this? Have you only just learnt
this by doing Activity 1.2? Think of other symbols which are not inherently obvious in
their meaning. Bring an image of a symbol to class and ask your classmates if they
know its meaning and how they know this.

CONCEPT
Communication
People use symbols and icons for communication on a daily basis. Think, for example,
of emoticons, which are a mix of icons and symbols. Some emoji faces resemble the
emotions that they represent, meaning they are icons. Some hand signs, such as a
‘thumbs up’, are cultural and arbitrary, meaning there is nothing inherent in how they
construct meaning. Do you use emojis to communicate? In which context do you use
them?

1.3  Before you can deconstruct images, it helps to think about how images are constructed.



When analysing symbols and their placement in an image, you need to consider an image’s
composition, a term taken from visual arts, which refers to the author’s arrangement of
objects in relation to each other, the use of colour and contrast, the amount of negative
space, and the use of light and depth. Study Text 1.8 and answer these questions:

Why has the creator of this image chosen a white dress?

What else can you say about the use of colour?

What is the eff ect of the dark space behind Gabriela Sabatini?

As a symbol, what does the milk moustache stand for?

1.4  Photographers do not always place their subject in the centre of their photos. If you
were to draw lines over Text 1.8, cutting up the image into three even columns and three
even rows, Sabatini’s milk moustache appears at the intersection of the top row and the right
column. The rule of thirds, often applied by artists and photographers, tells us that viewers
often look to the places where these three columns and three rows intersect. Study Text 1.9
and divide the image into nine equal‑sized boxes, using the rule of thirds. What appears near
the intersections of the imaginary columns and lines?

Text 1.8

a

b

c

d



Text 1.9



1.5  The Russian playwright Anton Chekhov once said: ‘Never place a loaded rifle on the
stage if it isn’t going to go off.’ Although Chekhov was speaking about theatre, the same
holds true for images. If there is a causal relationship between the signifier and the signified,
then there is a visual narrative. What does this mean? It means that an image can tell a
story. Smoke suggests fire. A bruised eye suggests a fistfight. Comment on the visual
narratives of Texts 1.8 and 1.9 by answering these questions:

What is signified in each image?

What signifiers have constructed these meanings?

What story is being told in these images? What happened before each image? What will
happen after each image?

How do these stories achieve their respective purpose?

1.6  Imagine Texts 1.8 and 1.9 without any words. It may seem rather funny to see a tennis
star with a milk moustache and a giant gorilla with a hurt foot with no explanation. The

a

b

c

d



images’ meanings are anchored in the words. Anchoring is the process of making an image
meaningful by adding words, such as a caption. It is also the process of making words
meaningful by adding images, such as an illustration.

How does the meaning of the image in Text 1.10, an HSBC advertisement, change when
it is anchored in three different captions: ‘decor’, ‘souvenir’ and ‘place of prayer’?

How does the meaning of the word ‘accomplishment’ change when anchored in three
different illustrations in Text 1.11?

LEARNER PROFILE
Open-minded
How do Texts 1.10 and 1.11 promote open-mindedness?

Text 1.10

Text 1.11

AOE question

In what ways is meaning discovered, constructed and expressed?

As you can see from Texts 1.10 and 1.11, you can discover meaning by exploring the
relationship between images and words. Many mass media texts such as advertisements
construct meaning by combining words with images in illustrations and captions.

a

b



International mindedness

The HSBC advertisements used for Activity 1.6 (Texts 1.10 and 1.11) are perfect for
discussing international mindedness. How can people see the same thing differently? Part
of becoming internationally minded is accepting that people may interpret what you see
differently and also be right. The last line of the IB mission statement states that ‘others,
with their differences, can be right’. What does this mean for you?

CONCEPT
Perspective
Notice how Texts 1.10 and 1.11 encourage you to see things from a different
perspective. As a fun activity, find an interesting advertisement, remove or hide the
slogan and ask a classmate to guess the slogan to give the image meaning. How do
words give you a perspective on an image or vice versa?



Model text
1.7  Study Text 1.12, a magazine cover depicting US Republican politician Sarah Palin.
Read the accompanying box defining the features of a magazine. Have a discussion on how
Newsweek has depicted Sarah Palin as a strong or weak political figure.

Text 1.12



Key features explained

Key features Examples from Text 1.12

Title: The type of font and its use of colour
comment on the nature of the magazine and
the context of its readership. Consider how
some magazines place their title in front of
the subject on the cover, while others place it
behind their subject.

Bold, serif and high contrast suggest
strength and are often used for opinion
magazines such as Newsweek.

Ears and teasers: The upper left and right
corners are known as the ‘ears’ of the cover.
Headlines in the ears are also called
‘teasers’, as they invite the reader to look
inside the newspaper or magazine.

‘A Global Innovation Survey’ and ‘Obama
and Fort Hood’ appear in the ears and act as
teasers.

Headlines and captions: These are
statements, questions or phrases which
capture the reader’s attention and lead the
articles. Which lines stand out most?

‘How do you solve a problem like Sarah?’
captures the reader’s attention. The caption
‘She’s bad news for the GOP – and for
everybody else, too’ smacks of bias, which is
appropriate for opinion magazines.

Photograph: Most magazine covers include
photographs of people or people’s heads
(known as ‘headshots’). Consider the
camera angle in relation to the subject.
Looking down on a subject may make her
appear weak. Looking up at a subject may
make her appear strong.

The camera is slightly below Sarah Palin’s
eye level, making her appear relatively
strong. However, this full body shot makes
her look rather insecure.

Symbols: What goes into the composition?
Objects tend to symbolise abstract ideas.

The American flag, the mobile phones
(plural!) and Palin’s trainers are not arbitrarily
placed into the frame. They symbolise
something. Can you guess what?

Lighting and colour: Is the lighting crisp or
warm? Is there high or low contrast? What
associations do you have with the colours?
Brighter images generally exude warmth and
friendliness.

Notice the use of red, which grabs the
reader’s attention. Red is in the US flag, the
title and Palin’s running shirt. It is also the
colour of the Republican Party. Her legs
reflect and ‘shine’.

1.8  In order to analyse photographs of people thoroughly, such as the one of Sarah Palin on
the cover of Newsweek (Text 1.12), you may need to know more about body language.



Body language may be considered as a kind of stylistic device or structural feature of a
visual text. Study these five aspects of body language and discuss how they relate to Text
1.12. How do they add to or take away from the ‘power’ that Sarah Palin seems to have?

Smiles and teeth: The mouth can express emotions quite clearly. Smiles, especially those
showing teeth, make one look friendly, jovial and affable.

Gaze: Is the subject looking at the camera, to the side of the camera, or to a faraway
place? The subject’s gaze has an effect on the reader. Looking away from the camera
can make the subject appear aloof, distant or unapproachable. Looking into the camera,
however, makes the subject appear engaged with the reader.

Position of hands: Hands matter. Crossed arms tend to make the subject look strong.
Fidgeting hands are a sign of weakness.

Skin: Skin means exposure. This may be interpreted as vulnerability, sexual availability or
athletic ability, depending on the context.

Torso: If the subject leans forward, they appear eager to engage with the reader or
listener. If they lean backward, they seem disengaged.

ATL
Research

Each unit in Chapter 1 explores a different text type. Each unit presents a different ‘model
text’ and ‘key features explained’. While definitions from this coursebook may be useful, you
should research more examples of each text type and discuss any features that you find
typical of the text type. Try to curate a range of text types in your learner portfolio as you
study this language and literature course.



Over to you
1.9  Study Text 1.13, a magazine cover featuring Julia Gillard, Australia’s first female Prime
Minister. Analyse Text 1.13 using the ‘Key features’ of a magazine cover (Activity 1.7) and
the tips for understanding body language (Activity 1.8). Do this as a class by drawing a large
table like this one on a whiteboard. Individually write a sticky note for each row of the table,
including your ideas about each aspect of the text and body language. Then place your
sticky note on the board and read everyone’s notes. How similar or different are your ideas
from your classmates’ ideas? Discuss your answers as a class.

Key feature Your sticky notes Body language Your sticky notes

Title Smiles and teeth

Ears and teasers Gaze

Headlines Position of hands

Photograph Skin

Symbols Torso

Lighting and colour

CONCEPT
Representation
Imagine that Text 1.13 depicted a male politician, instead of a female politician. How
would the effect of this image be different, if he were to appear in the same position with
the same clothing and facial expression? This raises a greater question: ‘How are male
and female politicians represented differently by the media and for what reasons?’
Discuss your answers as a class.

Text 1.13





Further reading
This Means This, This Means That: A User’s Guide to Semiotics by Sean Hall is a good
starting point for those who are interested in learning more about how meaning

Picturing Texts by Lester Faigley, Diana George, Anna Palchik and Cynthia Selfe offers a
well‑illustrated introduction to visual literacy and semiotics.



Unit 1.2
Advertisements

Learning objectives

become familiar with a range of different types of advertisements

be able to define the key features of print advertisements

understand the effects of various advertising techniques.

We see advertisements on a daily basis in many different forms. Think of pop‑ups in web
browsers, billboards on the roadside, commercials on TV or print advertisements in
magazines and newspapers. Advertisers will try all kinds of tricks and techniques to grab
your interest, even if it is just for a few seconds. This unit introduces you to the conventions
of print advertising, and helps you to identify their defining characteristics and features when
analysing these texts in class. You may find that seemingly simple advertisements lend
themselves well to in‑depth textual analysis.

Word bank
banner

sponsored link
marketing

ambient advertising
billboard

guerrilla advertising
product placement

spoof ad

celebrity endorsement
advertorial

commercial
public service

announcement



subvertising

visual narrative
copy

tagline
signature

logo

slogan
advertising techniques

problem and benefit
bandwagon effect

testimonial

association



Getting started
2.1  Look at Texts 1.14–1.17: which of them are advertisements? How can you identify
them? List the features that these texts have in common.

Text 1.14

Text 1.15



CONCEPT
Creativity
Notice how Texts 1.14–1.17 all relate to a common topic of preserving the environment.
How does each text, in its own way, use creativity to engage its audience with this topic?

Text 1.16

Text 1.17



2.2  In fact, Texts 1.14–1.17 are all various forms of modern advertising.

Text 1.14 is a banner or sponsored link, a kind of advertisement which is automatically
embedded on third‑party websites.

Text 1.15 is a shopping bag, which may be considered marketing material for a brand.

Text 1.16 is a kind of advertisement known as ambient advertising, as it utilises physical
surroundings to construct meaning.

Text 1.17, which may not promote a commercial product or company, can still be
considered an advertisement, in the form of a billboard.

There are many different forms of advertising in the world.

In small groups research the definition of one of the terms listed a–t.

Each group should work on a different term.

Research the definition of your term and find an example of it through an online search.

Present your definition and text to your classmates.

Terms printed in bold are used throughout this coursebook.

guerrilla advertising

product placement

spoof ad

sponsored content

interstitial

publicity stunt

celebrity endorsement

co‑branding

advertorial

a

b

c

d

e

f

g

h

i



TV commercial

direct mail

radio advertisement

public service announcement

branded goods

social media campaign

flash mob

subvertising

outdoor advertising

transit advertising

jingle

AOE question

How do texts follow or move away from the conventions associated with different types of
text?

Activity 2.2 introduces a range of text types, most of which deviate from the standard
conventions of print advertising. What does your text type have in common, if anything, with
conventional print advertisements?

j

k

l

m

n

o

p

q

r

s

t



Model text
2.3  What are the key features of print advertising? Several structural features are shared by
many traditional print advertisements. Study Text 1.18 and the table ‘Key features explained’.
What features does this text have in common with Texts 1.14–1.17, the less traditional
advertisements in this unit?

Text 1.18



LEARNER PROFILE
Principled
An IB learner is principled. Can you list three principles that are important to you in life?
What do you believe in? Can you find an advertisement that appeals to one or more of
these principles or beliefs? Do some research online and bring an advertisement to
class to discuss with your classmates. Add this advertisement to your portfolio and think
about how it will connect to a global issue that you are exploring in class.



Key features explained

Key feature Examples from Text 1.18

Visual narrative: Advertisements usually
include a photograph or image which tells a
story.

Where is this little yellow car going? Why is
the driver smiling? The reader can find
answers to these questions in the
advertisement.

Copy: This is the term used to describe the
text or words in the advertisement.

‘Over 60,000 proud Nano owners have
experienced the joy of the car.’ This is one
part of the copy. Mr Shenoy Kudpi’s story is
another part.

Tagline: This is the catchphrase that leads
the advertisement. It should be memorable.

‘Go from place to place. Without going from
pump to pump!’ The use of alliteration and
repetition makes this tagline memorable.

Signature: The use of the product’s name
and logo acts as a kind of signature.

The Tata Motors logos appear in the upper
right and lower left corners.

Slogan: This is a phrase used by a product
or brand for all of its marketing purposes.

‘Khushiyon ki chaabi’ means ‘the key to
happiness’, which is the Nano slogan in the
lower right corner.

TOK

How do you know if a product is worth buying? How do you know if advertisers are
telling the truth? Advertisements are great texts for exploring TOK, because they often
use reason and language as a means to sell you something. Bring an advertisement to
class and present it to your classmates, asking them these two questions. Discuss
reason and language, as ways of knowing (WOKs), in relation to your advertisement.

2.4  There are a range of advertising techniques used by advertisers to persuade you to
buy a product. Can you find evidence of these techniques in Text 1.18?

Problem and benefit: Advertisements may try to blur the lines between what you want
and what you need, convincing you of problems that you never knew existed. By creating
a problem, they can then offer you a solution.

Bandwagon effect: You are more likely to buy a product if it is the latest rage and
everyone else is buying it. The ‘bandwagon effect’ takes its name from wagons in a



parade where many people seem happy to join in.

Testimonial: Many advertisements feature happy customers or famous people who use
a product. The latter is known as celebrity endorsement. A personal story about product
satisfaction is more likely to make you believe in the brand and product.

Association: Where does the product appear, literally? Products become associated
with whatever you see beside the product and whatever values those things represent.
For example, a photograph of a family eating hamburgers might associate the
hamburgers at the restaurant with family values. Association is a powerful tool.

AOE question

How do the style and structure of a text affect its meaning?

The Nano advertisement is not the first to sell a car based on its fuel efficiency. Do an online
search for more advertisements that sell fuel-efficient cars. How do they use style and
structure similarly or differently? Which advertisement is most convincing and for what
reasons?



Over to you
2.5  Design your own advertisement for an imaginary product, such as ‘toothpaste for
children’ or a ‘robot vacuum’. Present it to your classmates and comment on your use of
structural features and advertising techniques. Ask your classmates how likely they are to
buy your product, based on your advertisement.

Think of a product that may be unique or even slightly silly. You may want this product to
be connected to a global issue that you are exploring in your learner portfolio.

Try to find images online which could form the foundation of your advertisement. These
images should tell a story (visual narrative).

Think of a product name, slogan, tagline and copy to go with the image. Use text-editing
software to add layers of text over the image(s) you have found. How do the words add
meaning to the images?

Show your advertisement to a classmate and discuss how typical your advertisement is
of the text type.

Extended essay
Are you interested in writing your extended essay about advertisements? This is possible
under the requirements of the Category 3 extended essay. As you think about a research
question for your essay, however, be sure to focus on several advertisements from a single
campaign which you can analyse in detail in your essay. Make sure that there are sufficient
secondary sources about how the advertisements from this campaign were received. Include
(some of) the advertisements in an appendix to the essay.

CONCEPT
Representation
Are you struggling to think of a product to advertise for Activity 2.5? Ask yourself how a
certain group of people are often represented in advertisements. Advertisements, after
all, play a large role in constructing stereotypes. Can you create an advertisement that
breaks these stereotypes by depicting a person or people in a different way from what is
expected?

a

b

c

d



Further reading
Ogilvy on Advertising is a classic ‘how to’ book, written by one of the most prominent
advertisers of the 20th century, David Ogilvy. His earlier book, Confessions of an
Advertising Man, also has its place in history.

Buyology: Truth and Lies About Why We Buy by Martin Lindstrom explores the biology
behind brand loyalty, offering insights from brain scans of people who view
advertisements.

Rory Sutherland has an interesting TED Talk called ‘Life lessons from an ad man’, about
how advertisements can add value to a product by changing people’s perception of the
product.

You may find it interesting to watch an episode from Mad Men, a TV series about
advertising agencies in the 1960s in the USA. An online search for ‘Don Draper’s Kodak
Carousel as pitch’ will reveal a video for discussion.



Unit 1.3
Film and commercials

Learning objectives

gain a better understanding of how film as a medium can be used to construct meaning

appreciate a range of different kinds of commercials.

Most likely you have been to the cinema, watched online videos or even made your own
movie on a smartphone or other device. But have you ever thought about how the language
of film constructs meaning? Remember that the words ‘text’ and ‘language’, as used in your
language and literature course, are broad terms. A film could be considered a ‘text’ and
cinematography may be considered part of the language of film. In this unit, you will study
how meaning is constructed through the language of film, by exploring several commercials
and public service announcements.

Word bank
cinematography

public service
announcement

still
dystopia

mise en scène
camera angle

camera shot

dolly
pan

zoom
diegetic sound

non-diegetic sound

voice-over



montage

allegory



Getting started
3.1  Get into small groups and assign each group a different video from the bullet list
provided. As a group, do an online search for your commercial or public service
announcement, using the name of the commercial from the list. Watch your commercial a
few times and prepare a presentation on it for your classmates. Present your group’s
commercial to your classmates by following these steps:

Give your classmates a question to consider before playing the commercial. Then show
them your commercial and ask them to answer your question.

Show your classmates three important ‘stills’ from your commercial. A still is a
freezeframe from the video. For each still, explain why you think it captures the spirit of
the advertisement.

Play your commercial again for your classmates, but this time without any sound. What is
lost? What is preserved? Discuss your answers to these two questions with your
classmates.

After you have seen each presentation, explain in which ways your commercial was
different from everyone else’s commercial.

Extended essay
It is recommended that you write your extended essay on one of the six subjects that you are
taking (if you are taking the full IB Diploma). Keep in mind that film is an entire field of
research and study. In fact, it is an IB subject in itself.
If you want to write your essay about a film or commercial, read the requirements for a
Category 3 extended essay and see how you can meet them.

Suggested commercials to consider for Activity 3.1

‘Proud to Be (Mascots)’ by National Congress of American Indians

‘Onslaught’ by Dove

‘Imported from Detroit’ by Chrysler

‘Listen’ by No More

‘The Force’ by Volkswagen

AOE question

a

b

c

d



How can comparing and interpreting texts transform readers?

After watching the ‘Onslaught’ commercial by Dove, try watching ‘Onslaught(er)’ by
Greenpeace and compare the two. How does this comparison transform the way you think
about Dove, Greenpeace and palm oil?

TOK

How do commercials appeal to the imagination of the viewer? In TOK you may have
learnt that imagination is a way of knowing (WOK). As you explore various
commercials in Activity 3.1, discuss the role of imagination in constructing meaning.



Model text
3.2  When analysing film, there is a lot to consider. Do an online search for ‘1984 Apple
Super Bowl commercial’. Discuss your answers to these questions:

Imagine that the year is 1984 and you have never heard of the Apple Macintosh
computer. Based on your viewing of this commercial, what would you think of the
product?

What do you think of the commercial? What is your gut feeling or initial response? What
makes you say this?

What is the message of this commercial?

How does the director, Ridley Scott, use film as a medium to convey a message to you,
the viewer?

Read the ‘Key features explained’ table. Did you already know some of these terms? To
what degree do these terms help you articulate your answers from questions a–d here?

AOE question

How useful is it to describe a work as ‘classic’?

The ‘1984’ Apple Macintosh commercial has become something of a ‘classic’ in the
advertising world. The novel to which it alludes is a classic in the world of English literature.
Why do you think people are drawn to dystopian stories, like the one depicted in Ridley
Scott’s commercial?

TEXT AND CONTEXT
You can learn more about Ridley Scott’s famous commercial ‘1984’ by doing an online
search for ‘The making of Apple’s “1984” commercial – with Ridley Scott’ or ‘The real
story behind Apple’s famous “1984” Super Bowl ad’.

a

b

c

d

e



Key features explained

Key feature Examples from 1984 Apple Super Bowl
commercial

Mise en scène: This refers to what goes into
the frame, including the subjects, backdrop
and props. It also refers to the positioning of
everything or the composition of the shot,
including the lighting.

The large room, where men with shaved
heads sit staring at Big Brother on the
screen, is featured in many scenes. The gas
masks, the boots, the grey clothing and
tunnel all contribute to the dystopian
atmosphere. The use of colour in the
hammer thrower’s clothing is sharply
contrasted with the blues and greys in the
scene, suggesting she brings hope and
change.

Camera angle. What is the angle of the
camera in relation to its subject? Is it a bird’s-
eye view, high angle, eye-level angle, low
angle or worm’s-eye view?

The scene opens with a bird’s-eye view of a
transparent tunnel, where we see the heads
of prisoners marching. There is a worm’s-eye
view of the boots, and eye-level shots of the
prisoners.

Camera shot: The distance between the
camera and the subject is important to
consider. You may see an extreme-close
shot (XCS), a close shot (CS), medium shot
(MS), long shot (LS) or extreme long shot
(XLS) (see the diagram on perspective).
Does the camera move or stay still in relation
to its subject? Sometimes the camera is put
on a dolly. Sometimes it rotates on its
access, creating a pan. Cameras can also
zoom in and out, often in combination with
camera movement for special effects. Finally,
consider the length or duration of the shot,
which will help determine the pace of the
film.

The camera is on a dolly as it pans along the
rows of prisoners. Close-up shots of the
prisoners’ faces, as they march or sit, give
the impression that they are brainwashed
like zombies. The running woman with her
hammer approaches the camera, which
switches between her getting closer, the
guards chasing her and Big Brother
speaking. Each shot zooms in on its subject
more and more, intensifying the experience
for the viewer.

Diegetic and non-diegetic sound: Sounds
which are created by the characters, objects
or events on the screen, such as dialogue,
are known as diegetic sounds. Sounds with
an unknown source, added after filming,
such as music, are known as non-diegetic
sound.

The sound of Big Brother speaking is at first
non-iegetic and then later diegetic, which
creates suspense. The hammer thrower’s
scream, as she throws her hammer at the
screen, seems to cut through all of the
background robotic noises. The prisoners
make a strange singing noise in response to
the exploding screen, as the voice-over tells



us about Apple’s new computer.

Montage: How are all of the shots and music
put together? The skill of editing and joining
shots to get a particular effect is called
‘montage’.

The shots switch between the woman with
the hammer and the prisoners with
increasing frequency. This creates tension
and suspense, as the reader sees the
inevitable conflict between her and the
guards and Big Brother. The final text about
the launch of the new Apple Macintosh
frames the whole scene as an allusion to the
novel Nineteen Eighty-Four.

TOK

The 1984 Super Bowl commercial for the Apple Macintosh is an allusion to the novel
Nineteen Eighty-Four by George Orwell. But it also resembles Greek philosopher
Plato’s Allegory of the Cave, which suggests that humans might be like prisoners
trapped in a cave making observations that are not real. Find out more about Plato’s
allegory, and discuss the parallels between his ideas and Ridley Scott’s commercial.

CONCEPT
Perspective
When we analyse a director’s use of camera angle or shot duration, we are really talking
about perspective. Film directors carefully choose how they film their stories in order to
give their audiences a different perspective on a topic or theme. Remember to use the
word ‘perspective’ frequently when analysing film.



Cinematography is a term used to refer to camera work, including use of light, mise en scène,
camera angle, shot distance, shot movement, shot duration, sound and montage.

3.3  After reading the ‘Key features explained’, return to the commercials that you explored
in your presentations for Activity 3.1. Watch them again and prepare another brief
presentation on one of them. In this presentation, use the terminology that you have learnt
and apply it to your group’s commercial. Explain how the ‘key features’ helped you
understand these commercials better. Discuss as a class.

International mindedness

Have you ever seen a commercial in a language that you cannot understand? It is an
interesting cultural experience. If possible, show your classmates a commercial in a
language that you understand but they do not. Ask them what cultural differences they see.
Ask them what they think the commercial is about. Then explain it to them. Alternatively,
you can watch a foreign commercial without subtitles before watching it with subtitles. How
do commercials differ from culture to culture?



Over to you
3.4  Shoot your own 60-second commercial. Create an imaginary product and think of a way
to sell it, using film as a medium. Consider all of the points mentioned in the ‘Key features
explained’ section. You may want to work in groups or individually. You could use either a
smartphone or a video camera. Your commercial does not have to sound or look professional
in order for it to be effective. Present your commercial to the class and explain the choices
that you had to make in creating it.

CAS
How are you recording your CAS experiences? Are you creating a video journal? You may
want to consider this medium for documenting and reflecting on the activities that you
undertake, so that others can appreciate what you have done. If you film your experiences,
consider what you have learnt from this unit on film as a medium.

ATL
Communication
Activity 3.4 asks you to make your own short commercial. As you develop your
communication skills in the diploma programme, try making a few videos. So many people
rely on video these days, as a means of persuading, entertaining or informing audiences. Try
writing your own script. Although it is not easy, it is certainly a useful skill.



Further reading
The Filmmaker’s Eye by Gustavo Mercado is an excellent book for understanding the nuts
and bolts of cinematography.

101 Things I Learned in Film School by Neil Landau is a highly simplistic but effective list
of tips on how to construct meaning, using a (video) camera. These short paragraphs and
drawings will make you think more about the art of story-telling in general.



Unit 1.4
Political cartoons

Learning objectives

understand the way meaning is constructed in political cartoons

learn the skills to analyse some political cartoons, including several from the Cold War.

Public opinion is often reflected in cartoons or comic strips in newspapers or on websites.
Political cartoons, specifically, aim to comment on politics and public figures. They often
combine drawings and words into a single frame to succinctly criticise policies or people in a
humorous way. This unit introduces you to several political cartoons and the methods they
use to construct meaning.

Word bank
public opinion

bias
caricature

symbolism
labelling

caption
irony

situational irony

topical



Getting started
4.1  Texts 1.19 and 1.21 give you two perspectives on the Soviet Union and USA during the
Cold War. Text 1.20 comments on more recent relations between Russia and Ukraine. The
Soviet-era cartoons have been translated. Study these three texts and discuss your answers
to these questions:

How does each cartoon show an opinion on a political matter? Where do you see
evidence of bias?

Comment on the style of all three cartoonists. How do they use drawings to express their
opinions?

How dated are these cartoons? How meaningful are they in the current political context?

Text 1.19

Text 1.20

a

b

c



Text 1.21

The title translates as ‘Phases and . . . bases’. The words from the broadcaster in the back pocket
are ‘Peace’, ‘Defence’, ‘Disarmament’.

AOE question



How can cultural contexts influence how texts are written and received?

As you explore Texts 1.19 and 1.21, consider what you know already about US–Soviet
relations during the Cold War. How do these cartoons give you a better understanding of
this and how each country viewed the other?

International mindedness

In order to develop international mindedness, you will need to develop a sense of history
and a willingness to look at other people’s perspectives on past events. While English is the
target language of this course, it is important to look at texts in translation, including political
cartoons from other cultures and times than your own. As in Activity 4.1, try to find political
cartoons that express both sides of a political conflict.



Model text
4.2  Do an online search for a political cartoon that depicts Russian President Vladimir Putin.
In a short presentation, compare your cartoon to Text 1.22. Use the ‘Key features explained’
section to prepare your comparative analysis. Complete a copy of this table.

Text 1.22 Another Putin cartoon

Caricature

Symbolism

Labelling and captions

Irony

Topical

ATL
Research
The IB asks you to develop your research skills. Activity 4.2 asks you to find a political
cartoon that depicts Vladimir Putin. How are you going to do this? Will you simply type
‘Vladimir Putin political cartoon’ into a search engine? This could lead to very simplistic
results. Instead you may want to start with other terms, such as ‘political cartoon’ in
combination with ‘research guide’ or ‘database’ to find out where to begin.

Text 1.22



LEARNER PROFILE
Knowledgeable
An IB learner is knowledgeable. You may find political cartoons a fun way of keeping up
with news and world politics. While good political cartoons are topical, they are also
biased. Take this into consideration as you study them.



Key features explained

Key feature Examples from Text 1.22

Caricature: Cartoonists often exaggerate
the facial features of political figures as a
comment on the person’s character.
This is a process known as caricature.

The caricature of Vladimir Putin depicts his
lack of emotion. He seems detached, cold
and determined.

Topical: What makes a political cartoon
political is that it is topical. It comments
critically on a current affair, a much
discussed political figure or a recent event.
Political cartoons tend to comment on the
news.

Vladimir Putin was in the news in 2007 as he
was running for President of Russia for a
second term.

Symbolism: Political cartoons must
succinctly communicate abstract ideas
through concrete objects. Icons and symbols
do this effectively.

The bear is a common symbol for Russia.
The star on the bear’s hat is a common
symbol for the Soviet Union. By taking the
statue of the bear down, the cartoon
suggests there will be a change from Soviet
times.

Labelling and captions: Cartoons often use
labels and captions in order to make their
message and any use of symbolism clear.

The pedestal reads: ‘The new and improved
authoritarian Russia’, which adds meaning to
the image of Putin dismantling the old iconic
bear.

Irony: Many political cartoons highlight the
irony of a particular situation. Irony is when
one means the opposite of what one says.
Situational irony occurs when one’s actions
have the opposite of the intended effect.

The cartoonist suggests that Boris Yeltsin
freed Russia from its authoritarian past so
that it could elect a dictator. This is rather
ironic.

4.3  Think of an issue or person currently in the news, in your own country or region, or in
the global news. Do an online search for political cartoons about this person, issue or event.

Place the cartoon in the middle of a digital document or piece of paper. In the margins,
label the features of your cartoon and write comments about how these features
construct meaning and express an opinion.

Share your document digitally or display your page for others in your class to see and
read.

a

b



Have a classroom discussion about your chosen issue or person, and share opinions
about these current affairs.

c



Over to you
4.4  Do an online search for ‘New Yorker Cartoon Caption Contest’. Every week, this
magazine presents a cartoon without a caption. You can submit a suggested caption, vote for
nominated captions or view previous winners. Try writing a caption for the cartoon of the
week, adding meaning to the cartoon. Share your caption with your classmates and discuss
which ones you think are the best.

Extended essay
The featured cartoon by Kevin Kallaugher (Text 1.22) is one of many that you may want to
explore. His website provides a very broad range of his political cartoons about the USA and
world politics. A good Category 3 research question might read: ‘To what degree have Kevin
Kallaugher’s cartoons shown equal criticism of US Presidents over the past 40 years?’

CONCEPT
Creativity
Activity 4.4 asks you to invent a caption in response to an existing cartoon. Creativity is
one of the key concepts of this course. You can have a lot of fun creating captions for
cartoons or taglines for advertisements. Often, when you are in a position to create, you
have to be analytical as well. Even though creativity is not assessed in this course, you
are encouraged to write your own texts, draw your own cartoons or make up your own
advertisements.



Further reading
The Complete Cartoons of the New Yorker edited by Robert Mankoff is a nearly
inexhaustible book of fun.

The Art of Controversy: Political Cartoons and Their Enduring Power by Victor S. Navasky
offers insightful analysis into history’s more controversial cartoons.



Unit 1.5
Comics and graphic novels

Learning objectives

learn how meaning is constructed in comics and graphic novels

become familiar with terminology for analysing comics and graphic novels.

The art of the comic book or comic strip has been around for a long time. Arguably, the
humorous drawings of monks in medieval manuscripts were not too dissimilar from some
modern-day comics. Comics are often associated with childhood and growing up, as if they
are perceived as ‘easier’ texts to read than novels or poetry. This is not to say, however, that
comic books cannot be literary. Comics can explore serious topics effectively and they can
have a high artistic quality. Comics of this type are often referred to as graphic novels.

This unit introduces you to comics and graphic novels by showing you an example of each.
You are given several helpful tools for deconstructing comics, which you may want to use if
you should decide to read a graphic novel in class.

Word bank
comic

graphic novel
caricature

symmetry
memoir

cartoon
satire

negative space

speech bubble
thought bubble

voice-over
panel



gutter

symbol
emanata

camera angle
punchline

cartoonification



Getting started

LEARNER PROFILE
Inquirer
Activity 5.1 asks you to predict what will happen in the graphic novel Persepolis after
studying its first page. Making predictions about texts is a good way to engage with
them and make your reading experience more meaningful. Making predictions and
testing hypotheses are ways of being an inquirer. You can never ask too many
questions or be too curious when analysing texts.

5.1  Study Text 1.23 – the opening page from Persepolis, a graphic novel by Marjane Satrapi
about growing up in Iran in the 1980s. Discuss your answers to these questions:

What is the first thing you notice when you look at this page? Write down one or two
words on a sticky note and place them on a wall for your classmates to see and discuss.

Which features of this text make it a ‘graphic novel’? As a class, make a list of what you
think are the key features of graphic novels (without looking ahead to the next section).

Why do you think the artist chose this medium and style in order to write her memoir
about growing up in Iran in the 1980s?

What do you predict will happen next in this graphic novel?

TOK

Can comic books be considered ‘art’? In TOK you are asked to consider whether there
are universal definitions of art. Art critics often look to technique or mastery of skill
when defining art. Do Texts 1.23 and 1.24 seem skilfully created? Is this a prerequisite
of art?

Text 1.23

a

b

c

d



Extended essay



If you like Persepolis, you may want to write an extended essay about it. It is a very
accessible and fascinating work. You may want to read the sample HL essay in Chapter 7
about it for inspiration as well. If you should write about this work, keep in mind that it was
originally written in French. So you will have to compare it to another work to meet the
Category 2 extended essay requirement. A good research question might read: ‘In what
ways and for what reasons do Joe Sacco and Marjane Satrapi depict marginalised people in
Palestine and Persepolis?’ This question will allow you to compare and contrast style and
technique in a meaningful way. See Unit 4.1 for an extract from Palestine.

AOE question

How do the style and structure of a text affect its meaning?

Consider this question in relation to Text 1.23. The artist, Marjane Satrapi, has made many
choices in depicting her life this way. Why has she chosen to use only black and white?
Why does she open with two frames of herself in nearly the same position? Continue to ask
questions like this as you do Activity 5.2.

5.2  Either working on your own or in a small group, choose a word from this list. Look up the
definition of your word if you are not already familiar with it. Explain to your classmates how
the term is relevant to the extract from Text 1.23.

caricature  symbolism  heading  symmetry  dialogue  voice-over

memoir  cartoon  satire   uniformity  point of view  juxtaposition



Model text
5.3  After you have discussed the terms from Activity 5.2, try to find evidence of these same
terms in Text 1.24, a comic strip called Calvin and Hobbes.

Text 1.24

International mindedness

How does this comic strip comment on the importance of international mindedness? How
does it comment on the nature of war and make a case for diplomacy?



Key features explained

Key feature Examples from Text 1.23

Negative space: Any time you analyse a
piece of visual art, it is important to comment
both on what is included and what is left out.
Negative space or blank space has a
purpose.

The negative space in the opening panel
allows readers to get into the story quickly. It
creates room for Hobbes’s philosophical
question as well.

Speech bubble: In comics, readers read
characters’ dialogue through their speech
bubbles. Thought bubbles, often depicted
with cloud-like bubbles, can let the reader
know what a character is thinking.
Voice-over, a term often used in film, can
also be used in comics, with a narrator’s
words appearing above or below the panel.
Keep in mind that the writer does not have
much space for long prose in comics.

The dialogue of this story uses speech
bubbles, meaning the reader is a distant
observer eavesdropping on Calvin and his
imaginary friend Hobbes.

Panel: At first glance you will notice that
comics are divided into multiple frames or
panels. These panels help build a sense of
time and space. Some panels do not even
have a frame.

This comic strip strikes a balance between
square and rectangular frames. Bill
Watterson uses distinct lines to give the
reader a window into Calvin’s world.

Gutter: What happens between the panels?
In comics, the reader actively has to ‘fill in
the gap’, and make assumptions about what
happens between frames or panels. This
space between panels is known as the
‘gutter’. If we follow the design principle of
‘what is left out is as important as what is
included’, then the gutter plays a key role in
constructing meaning.

What happens between the sixth and
seventh panel? It seems that after Calvin
and Hobbes’s violent episode (panel 6), they
are not sure who hit whom first with their dart
guns (panel 7). It remains a mystery for the
reader as well, because we do not know
what happened in between. This may be Bill
Watterson’s way of saying that war is a
mystery with no clear winners.

Symbols: Like political cartoons, comics
have to convey a message succinctly.
Symbols are useful in communicating
abstract ideas effectively.

Calvin’s helmet and dart gun symbolise a
young child’s fascination with war. It is
through these symbols and the dialogue that
the artist, Bill Watterson, comments critically
on the purpose of war.

Emanata: This curious term refers to the
dots, lines, exclamation marks, tear drops or
any other drawings that can depict emotion,

In this comic strip, little lines appear near the
muzzle of Calvin and Hobbes’s dart guns,
suggesting a firing noise. This is an example



motion or sound. of emanata.

Camera angle: It may seem strange to think
of camera angle when analysing a drawing,
but cartoonists use angles all the time to give
their readers a perspective on their
characters.

In this comic strip, Bill Watterson depicts
Calvin looking up. It is as if the reader looks
down on Calvin as an adult might look.
Hobbes is often at eye level. This is
especially the case in panel 7.

Punchline: This feature is typical of comic
strips, as they tend to build up to a single
phrase or word which makes one want to
laugh.

‘Kind of a stupid game, isn’t it?’ says Calvin
in the last panel. This captures the message
of the comic strip as it comments critically on
war itself, not just the game called ‘war’.

5.4  Can you apply the terminology from the ‘Key features explained’ section to Text 1.23,
the first page from Persepolis? Discuss the relevance of each term, with the exception of
‘punchline’, which will not be relevant here. How do these terms help you understand the
structural features of Satrapi’s memoir? Had you already discussed their relevance in Activity
5.2 without using these terms?

TIP
A comic strip may appear on your Paper 1 exam. Using correct terminology in relation to
this text type, such as ‘emanate’ and ‘gutter’, may help you on Criterion D: Language.
Do not forget to define any stylistic feature and explain how its use affects the reader.
This will help you on Criterion B: Analysis and evaluation.

5.5  Besides being able to define the key features of graphic novels and cartoons, it is useful
to be able to analyse the style of a cartoonist. Scott McCloud, in his book Understanding
Comics, explains that there are five scales on which viewers can analyse the artist’s level of
cartoonification. Study Images A–D. The most cartoonified drawings on the left are simple,
iconic, subjective, universal and abstract. The least cartoonified images on the right are
complex, realistic, objective, specific and concrete. Where would you place Marjane Satrapi’s
Persepolis (Text 1.23) on these scales? Discuss her style in relation to these terms.



Image A

Hobbes, the soft toy: in the comic strip Calvin and Hobbes, Hobbes (the tiger) appears this way to
everyone but Calvin. It could be said that this is the simplest, most subjective yet universal, iconic
and abstract tiger of Images A–D.

Image B



This is how Hobbes is most often depicted in the comic strip, as Calvin sees his imaginary friend.
Notice that he is slightly more detailed, more human and complex than the soft toy in Image A.

Image C

This is a piece of fan art, which is artwork created by a fan, as a homage to the original artist. It is
much more detailed, realistic and complex than Watterson’s original versions of Hobbes in Images
A and B.

Image D



Photographs are at the far end of the continuum of cartoonification, as they are as close to being
concrete, specific, realistic, objective and complex as possible.

CONCEPT
Representation

‘Cartoonification’ may seem like a silly word. Think of this term as a form of
representation, a key concept in this course. Why would an artist want to turn any
subject into a cartoon? What are the advantages of representing something or someone
as a cartoon?



Over to you
5.6  Are there any comic strips that you like to read? Search for a comic strip or page from a
graphic novel and bring this into class for a ‘show and tell’ session. Show your classmates
what you brought and tell them why you like it. Make a collage of your class’s favourite
comics and graphic novels. On the edges of this collage place some of the key terms from
this unit, along with your own definitions of them. You may find this activity a good
preparation for the study of a graphic novel in class.

TIP
You may find a comic strip on a topic that you would like to explore in your individual
oral, by comparing it to a passage from a literary text or poem. You may also come
across a comic strip in your Paper 1 exam. You can prepare for this by writing a mock
Paper 1 commentary on Text 1.24 or anything your classmates or teacher brought to
class for Activity 5.6. For further ideas, see Chapter 5 for a student’s Paper 1
commentary on a comic strip.



Further reading
Understanding Comics is a seminal work in its field. Even if you are not interested in
comics, it is worth reading Scott McCloud’s explanation of this genre. He has used the
comic book medium effectively as a way of exploring all facets of the medium.

99 Ways to Tell a Story: Exercises in Style by Matt Madden tells the most banal story in 99
interesting ways. Each retelling of the story explores a different genre of the comic strip.

Persepolis, Palestine and Maus, all of which are memoirs, are popular graphic novels for
the English language and literature classroom.



Unit 1.6
Street art

Learning objectives

develop your analytical skills by deconstructing street art as a text type

appreciate how the context of street art helps shape its meaning.

Have you ever thought of graffiti as ‘art’ or as a ‘text’? There are, of course, many types of
graffiti, such as tags, posters and stickers, all of which aim to convey meaning. But when can
they be considered artistic? If the creators are guilty of defacing public property, can they be
considered artists? If their identities are anonymous, can they be considered artists? If their
work is ephemeral, meaning it is temporary, can it be considered art? If a person removes
the artist’s work from a public space and sells it to a private gallery, is it then art or copyright
infringement?

Aside from such philosophical questions, this unit explores street art as a type of text with
structural and stylistic conventions. Because most street art is unconventional, this unit will
focus on the conventions of one artist and his work. While his real name is unknown, he is
commonly referred to as Banksy.

Word bank
graffiti

ephemeral
street art

social commentary
guerrilla art

situational irony
icon

symbol

stencil
trompe l’oeil

mural





Getting started
6.1  Study Text 1.25 and discuss your answers to these questions:

Why do you think Banksy created this piece?

Why has Banksy depicted a child in bare feet?

Why has Banksy included a streamer of Union Jack flags, the flag of the UK?

Why is a sewing machine depicted?

How do you think Banksy made this piece? Literally, what kinds of materials and methods
were used? How do you think this choice of materials affected the message of the
image?

Do you consider this as ‘art’?

Text 1.25

6.2  Study Text 1.26, which was made in Cheltenham, UK in 2014. Cheltenham is where the
United Kingdom Government Communication Headquarters is located. Compare it to Text
1.25. What do they have in common? Do you see similarities in style, structure or message?

Text 1.26

a

b

c

d

e

f



LEARNER PROFILE
Risk taker
Graffiti artists or street artists are certainly risk takers. Defacing public property is a
crime in many countries, and artists risk punishment for getting caught. Are artists such
as Banksy justified in breaking the law? Can you think of a scenario in which making
street art is a risk that needs to be taken?



Model text
Text 1.27

TOK

How do we know when something qualifies as ‘art’? Generally speaking, people use
three criteria to define ‘art’:

mastery of technique or skill

audience reception

the creator’s intention.

You may find these three criteria useful for analysing any text, visual or written. Do an

a

b

c



online search for graffiti ‘tags’ (a kind of signature) and discuss why these examples
may or may not be considered art. Can you think of other criteria for defining ‘art’?

CONCEPT
Communication
Street art is a form of communication, like any other text. After studying Texts 1.25–1.27,
think about what Banksy is aiming to communicate. What is the underlying message of
each of these pieces?



Key features explained

Key feature Examples from Text 1.27

Social commentary: Many graffiti artists
aim to make a political statement with their
work.

Banksy’s work comments on the USA’s
treatment of Native Americans and questions
ownership rights to land.

Guerrilla art: Artists often integrate pre-
existing physical objects and public space
into their work to help create meaning.
Guerrilla art blurs the external boundaries of
the artwork.

Banksy has integrated the ‘No trespassing’
sign into his artwork featuring the Native
American, in order to make a political
statement.

Situational irony: Like political cartoons,
street art often uses irony. By integrating
physical space into art, graffiti artists can
create situational irony as well.

It is ironic that Banksy defaced a piece of
property on which he is not allowed to
trespass. It is ironic that a Native American,
whose land was taken, should hold up a ‘No
trespassing’ sign.

Icons and symbols: Street art
communicates succinctly through the use of
icons and symbols. Icons are images that
look like the concepts they represent.
Symbols are like signs that we have been
taught to read.

The Native American, as depicted here by
Banksy, is rather iconic. The character’s
headdress, arrows and clothing are almost
stereotypical.

Stencil: Street art needs to be made quickly,
to avoid being caught by the police. Stencils
and spray paint are effective tools for this
reason. It also allows the artist to replicate
the work easily.

Banksy’s Native American is a combination
of stencil and free painting with spray paint.

Trompe l’oeil: This French phrase for
‘deceive the eye’ is used with reference to
two-dimensional art that gives the viewer a
three-dimensional impression. Many street
artists use trompe l’oeil.

Banksy’s Native American appears to be
sitting on the ground.

6.3  You have now looked at three works by Banksy. Imagine that you could interview
Banksy for a magazine or website:

What kinds of question would you ask him? Write a list of questions that would elicit
interesting responses and allow him to comment on his art. Consider the key features of

a



street art as explored in the previous section.

Do some online research on Banksy to learn more about the kinds of works he has done.
If you have time, watch the documentary Exit through the Gift Shop. See if you can find
answers to your questions.

Think of an appropriate magazine or website for your interview with Banksy. Read an
article from that magazine in which an artist is interviewed. Consider the author’s style
and the conventions of this text type.

Write your article as if you had interviewed Banksy. How do you think he would have
answered your questions? Use your imagination to make the article interesting for your
target audience.

Share your article with your teacher and classmates. Discuss the merits of your work and
reflect on this activity.

Extended essay
After watching your classmates present and critique street art, you may find inspiration for an
extended essay. You can explore street art as a Category 3 extended essay, because visual
texts are part of the ‘language’ course. If you do this, be sure to find a suitable selection of
primary sources by one or two artists, and relevant secondary sources that comment on how
the works have been received. A good research question might read: ‘In what ways did the
work of Keith Haring raise awareness, challenge stereotypes and break taboos about AIDS
in the late 1980s?’

b

c

d

e



Over to you
6.4  Research the work of another popular street artist from this list of well-known artists or
anyone else you know.

Bring an image of a piece of street art by your chosen artist into class and analyse its use
of the ‘key features’ and any other prominent stylistic and structural devices.

Comment on your chosen piece of street art in a brief presentation. Refer to any
contextual information that you can find on the artist and his or her works.

Shepard Fairey

Blu

OSGEMEOS

ROA

Vhils

Swoon

Keith Haring

Mr. Brainwash

Invader

Anthony Lister

Blek le Rat.

CAS
Have you ever thought about the power of murals? You can greatly improve a
neighbourhood by creating a beautiful and meaningful mural. What is the difference between
murals and graffiti? Murals require permission and often serve a community purpose. Making
one as a CAS project is very appropriate, as you will be engaging in creative, service-based
learning.

AOE question

How can texts offer insights into other cultures?

Activity 6.4 lists street artists from around the world. If you consider that art is often a
response to something, then what are these artists responding to? Consider these

a

b



questions when preparing your presentation on one of their works.



Further reading
Exit through the Gift Shop is a documentary by Banksy about a street artist, Thierry
Guetta (or Mr. Brainwash), making a documentary about street art. It raises questions
about the value of street art and authenticity.

Banksy: Wall and Piece is a book by Banksy in which he comments on his own art and
how he utilises physical space and context to construct meaning.



Unit 1.7
Speeches

Learning objectives

learn to identify several commonly used rhetorical devices and discuss how they
construct meaning

develop the skills to analyse how context helps shape the language and meaning of
speeches.

Throughout this course, you will study speeches and the contexts in which they were
spoken. You will be asked to consider: what makes a speech engaging for its audience?
Great speeches are full of interesting rhetorical devices, several of which will be explored in
this unit. But most important, in your study of speeches, is to explore the potential effects of
these devices on their audiences. This unit will give you the tools to deconstruct and analyse
speeches by introducing you to several rhetorical devices and getting you to look closely at
two great speeches.

TIP
For any speech that you explore in class, you may want to do an online search to see or
hear the speech being delivered. Hearing a speech and watching the speaker will allow
you to appreciate their use of paralanguage. Paralanguage refers to the nonlexical
component of communication, such as facial expressions, pitch, intonation, speed of
speaking and gestures.

Word bank
rhetorical device
paralanguage

anaphora

diacope
antithesis

chiasmus



anadiplosis

amplification
metaphor

alliteration
tricolon

appeal

ethos
pathos

logos
argument

parallelism

hypophora
repetition

figurative speech
polysyndeton

allusion

target audience
persona



Getting started
7.1  How much do you already know about rhetorical devices? Nine rhetorical devices are
introduced here in a matching exercise. Match the quotations in the left column with their
rhetorical devices and counter examples on the right.

‘Ask not what your country can do for
you, but what you can do for your
country.’ – John F. Kennedy

1 Anaphora: the repetition of word or
phrase at the beginning of a sentence,
such as ‘I have a dream’ (Martin
Luther King).

a

‘We will have no truce or parley with
you, or the grisly gang who work your
wicked will.’ – Winston Churchill

2 Diacope: the repetition of a phrase,
after an intervening word or phrase
such as ‘Free at last, free at last; thank
God almighty, free at last!’ (Martin
Luther King).

b

‘We shall fight on the beaches, we
shall fight on the landing grounds, we
shall fight in the fields and in the
streets, we shall fight in the hills.’ –
Winston Churchill

3 Antithesis: contrasting two opposing
ideas in consecutive sentences, such
as ‘many are called, but few are
chosen’ (Jesus Christ).

c

‘I know I have but the body of a weak
and feeble woman; but I have the
heart of a king, and of a king of
England, too.’ – Queen Elizabeth I

4 Chiasmus: the inversion of parts of
sentences in sequence, such as ‘Fair
is foul, and foul is fair’ (Shakespeare).

d

‘The people everywhere, not just here
in Britain, everywhere – they kept faith
with Princess Diana.’ – Tony Blair

5 Anadiplosis: the repetition of the last
word of a sentence as the first word of
the next sentence, such as ‘They call
for you: the general who became a

e



You can find definitions for key terms at the back of this coursebook. Rather than just
memorizing lists of words, create contexts for yourself in which you can apply them and show
your understanding of them.

slave; the slave who became a
gladiator; the gladiator who defied an
Emperor’ (Gladiator).

‘That’s one small step for a man, one
giant leap for mankind.’ – Neil
Armstrong

6 Amplification: the repetition of a word
or phrase with the addition of more
detail, in order to emphasise
something. For example: ‘America has
given the Negro people a bad check, a
check which has come back marked
“insufficient funds”’ (Martin Luther
King).

f

‘This nation, under God, shall have a
new birth of freedom – and that
government of the people, by the
people, for the people, shall not perish
from the earth.’ – Abraham Lincoln

7 Metaphor: the comparison of two
things by speaking of one in terms of
the other, such as ‘The mother of all
battles’ (Saddam Hussein).

g

‘All the world’s a stage, and all the
men and women merely players.’ –
William Shakespeare

8 Alliteration: the repetition of the same
sound or letter at the beginning of
several words in a sequence, such as
‘Let us go forth to lead the land we
love’ (John F. Kennedy).

h

‘Fear is the path to the dark side. Fear
leads to anger. Anger leads to hate.
Hate leads to suffering.’ – Yoda in The
Phantom Menace

9 Tricolon: a list of three, or a sentence
with three parts or clauses, such as
‘veni, vidi, vici’ or ‘I came, I saw, I
conquered’ (Julius Caesar).

i



ATL
Self-management

Throughout your language and literature course you will learn many interesting terms, such
as tricolon and anadiplosis. How are you going to keep a record of these? As you manage a
learner portfolio, you may want to include key terms and concepts. You may want to make
games for yourself, such as the matching exercise in Activity 7.1.

7.2  Rhetorical devices are like the nuts and bolts of any speech. But what is the fuel that
powers a speech? Appeal is a key term for understanding the effectiveness of speeches.
The ancient Greeks, who also studied the art of rhetoric, spoke of three kinds of appeal:

Ethos is an appeal to the audience’s sense of ethics. To what moral principles does the
speaker refer or appeal?

Pathos is an appeal to the audience’s emotions. How does the speech evoke an
emotional response?

Logos is an appeal to logic. How does the speaker present a convincing, logical
argument? How does the speaker reason with their audience?

Read Text 1.28, Barack Obama’s victory speech from 2008. Where do you see evidence of
ethos, pathos and logos? Discuss your findings as a class.



Model text
Text 1.28



Key features explained

Key features Text 1.28

Parallelisms: This device refers to the use
of parallel sentence structures or phrases in
consecutive order.

Obama uses three clauses, making the
sentence very long, but the clauses are easy
to follow because they all have the same
structure: If there is anyone out there (1) who
still doubts . . . (2) who still wonders . . . (3)
who still questions Obama’s speeches are
famous for their use of parallelisms, and
there is more than one example in this
victory speech.

Hypophora: A common technique is to start
a speech with hypophora, in which the
speaker first asks a question and then
answers it.

In Obama’s speech, the word ‘answer’ is
used regularly as an obvious signpost of the
speaker’s intention to give his audience
answers. Note that here the questions were
embedded in the first sentence and not
asked as direct questions, as is customary
with hypophora.

Repetition: This is a key ingredient to any
speech. There are different forms of
repetition, such as anaphora, which is the
same phrase at the beginning of each
sentence.

Notice that the opening words of the second,
third and fourth paragraphs are the same:
‘It’s the answer.’ This gives the audience a
sense of direction and the speech a sense of
structure.

Antithesis: This is the contrasting of two
ideas in a sequence. The word ‘but’ is
sometimes used to highlight the opposite
nature of these ideas.

Obama states: ‘We have never been just a
collection of individuals or a collection of red
states and blue states. We are, and always
will be, the United States of America.’

Figurative speech: Figurative speech refers
to any form of language that is not meant
literally. This can include many devices from
rhetorical questions to imagery.

Obama refers to ‘the arc of history’ which
can be bent, ‘once more toward the hope of
a better day’. Furthermore, he sketches
images in the minds of his audience by
referring to ‘backyards of Des Moines’ and
‘the living rooms of Concord’, suggesting he
is the candidate of the average American.

Tricolon and polysyndeton: Speeches
often include lists of three, as this appeals to
audiences’ ears.
Polysyndeton is a way of listing items to
include ‘and’ instead of commas, in order to

Obama uses the word ‘and’ twice in the line
‘It was built by working men and women who
dug into what little savings they had to give
$5 and $10 and $20 to the cause,’ in order to
emphasise the value of small amounts.



stress the importance of something.

Allusion: Allusion is the reference to another
speech or famous phrase. By using allusion,
speakers not only associate themselves with
the ideas of the original text but also create a
bond with the audience by evoking shared
knowledge.

Obama’s ‘arc of history’ phrase comes from
Martin Luther King’s famous speech, ‘I have
a dream’. The words ‘government of the
people, by the people, and for the people’
are taken from Abraham Lincoln’s
Gettysburg Address.

Varied sentence length: cadence and rhythm
are in important in speech writing, as
speeches are meant to be spoken and
heard. One way to capture an audience is by
varying the length of sentences.

Obama is famous for his long, eloquent
sentences which are followed by short,
punchy ones. For example the long line that
starts with ‘It drew strength from the not-so-
young’ is juxtaposed with ‘This is your
victory’.

7.3  Rhetorical devices are the tools of communicators. The devices listed here under ‘key
features’ are only a few of the tools that speechwriters use to convey a message.

Through an online search, you will be able to find some of the most influential speeches in
the history of the English language. Select one from your search or from the list provided
here:

Can you find evidence of the ‘key features’ in your chosen speech?

Can you find other rhetorical devices which are not mentioned in the ‘key features’
section?

Present your speech to your classmates, highlighting any key features and rhetorical
devices that are used.

CONCEPT
Transformation
Political speeches can be transformative. Voters may be persuaded to vote a certain
way after hearing a campaign speech. Leaders can transform a nation through their
words. Read Obama’s speech again (Text 1.28), imagining that you were someone who
did not vote for him in 2008. How might his words appeal to you, even if your political
views differed from his?

Famous speeches in the English language

‘Against the Spanish Armada’, Queen Elizabeth I

a

b

c



‘Give me liberty or give me death’, Patrick Henry

‘Gettysburg address’, Abraham Lincoln

‘Abolition speech’, William Wilberforce

‘The meaning of July Fourth for the Negro’, Frederick Douglas

‘Surrender speech’, Chief Joseph

‘Women’s rights to the suffrage’, Susan B. Anthony

‘Quit India’, Mahatma Gandhi

‘1961 inaugural address’, John F. Kennedy

‘I have a dream’, Martin Luther King

‘A cause for which I am prepared to die’, Nelson Mandela

‘We shall fight on the beaches’, Winston Churchill

‘Give me blood and I will give you freedom’, Subhas Chandra Bose

‘Yes we can’, Barack Obama.

7.4  Get into pairs and sit across from each other. Each pair should pick a different rhetorical
device from the key terms at the beginning of this unit.

Read Text 1.29 and look for evidence of your rhetorical device. Do an online search for
this speech and watch a video recording of it.

Do you see evidence of your rhetorical device?

What is the effect of this device on Robert Kennedy’s audience?

After having a 2-minute discussion with your partner about your rhetorical device as
featured in this speech, split up. Conduct a ‘speed dating’ game in your classroom, where
half of the class remains seated. The other half rotates around to each desk, so that
everyone has the chance to discuss their rhetorical device with everyone else for 2 or 3
minutes.

After you have completed this ‘speed dating’ activity, come together and discuss the
speech as a class. Consider the points from the ‘AOE question’ about cultural context.

Text 1.29

a

b

c

d
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AOE question

How can cultural contexts influence how texts are written and received?

As you analyse Text 1.29 in Activity 7.4, consider the context. How does this list of points
change your understanding of Robert F. Kennedy’s speech?

Robert Kennedy was scheduled to speak for his presidential campaign on that evening in
1968, when he received news of Martin Luther King’s death. He did not have time to
prepare his speech.

There were riots in most American cities on that evening, except in Indianapolis, where
Robert Kennedy spoke.

His own brother, John Kennedy, had been assassinated five years earlier.

The summer of 1968 was fraught with demonstrations and riots around the USA, as
people protested the war in Vietnam, which both King and Robert Kennedy opposed.

Racial tensions were high. Poverty levels in the USA were very high. While the Kennedys
were members of the wealthy, political elite, Robert Kennedy was known, as a Senator,
for defending civil rights and fighting poverty.

Only months after delivering this speech, he was presidential candidate favourite. On the
night of winning the primaries in California, he too was assassinated.

International mindedness

How does Robert F. Kennedy’s speech (Text 1.29) show the importance for international
mindedness?

AOE question

How can different texts offer different perspectives on a topic or theme?

This question is taken from the intertextuality part of the course. Compare the Robert F.
Kennedy speech (Text 1.29) to Barack Obama’s victory speech (Text 1.28). Focus on the
themes of race and unity. How do they approach these themes from different perspectives?

LEARNER PROFILE
What traits, from the IB learner profile, does Robert F. Kennedy represent and exemplify
in his speech (Text 1.29)? Remember, the ten traits of the IB learner profile are: open-



minded, balanced, caring, knowledgeable, principled, thinker, communicator, inquirer,
reflective, risk taker.



Over to you
7.5  Do an online search for a video called ‘Chocolate Biscuits’ by TeachingHeads. It is a
speech about chocolate biscuits, which has little meaning but a lot of formal elements of
good speech writing. After watching this video, discuss your answers to these questions:

What is the purpose of this speech, entitled ‘Chocolate Biscuits’?

In which ways is it effective in achieving its purpose?

What is the effect of the speech on you?

Look up definitions of the words ‘satire’, ‘parody’, ‘pastiche’ and ‘spoof ’. Which word or
words best describe the ‘Chocolate Biscuits’ speech? Give examples to support your
answers.

7.6  Try writing your own speech for 5 to 8 minutes about any topic. Take these steps to
make this activity a meaningful experience for you and your classmates:

Find a news article or other text about a topic that matters to you. Identify an argument
that can be made in response to this text.

Write down your argument in the form of a thesis statement. This should be an opinion,
claim or statement about the way you see the world or how the world should be.

Imagine a group of people or target audience who would be interested in your opinion.
Write down a description of a context in which you could deliver a speech to these
people. If you need to alter your argument or claim, you may. You may consider adopting
a persona, meaning that you pretend to be someone you are not.

Create a mind map or outline which includes evidence that supports your argument. It
can include a few key words. Evidence may be taken from any source texts that you can
find or from real-life experiences.

Show your teacher your argument, description of context and outline. You can call this a
proposal. Discuss your proposal and the nature of your speech with your teacher. If your
teacher wants to assess you on this activity, discuss the criteria on which you will be
assessed. You may want to discuss expectations for appropriate language and
conventions of the text type (speech), including choice of register.

Before you write your speech, review some of the rhetorical devices that you have
studied in this unit. Can you see an opportunity to include similar devices in your speech?

a

b

c

d
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Write your speech and show your teacher a complete draft of it. Ask them for feedback
which is informed by any assessment criteria that you have agreed upon.

Submit your final speech. This may be a piece of formative assessment. As a school
group, you may decide to hold a ‘speech night’ in which you deliver your speeches to
your classmates, friends and family. Explain and introduce the context of your speech to
your audience before you deliver your speech.

TIP
Activity 7.6 refers to ‘formative assessment’, which is assessment for learning and not
assessment of learning (summative assessment). As you write and deliver your own
speech, think about the skills you are developing. How are these skills useful for your
Paper 1, Paper 2, HL essay or individual oral?

LEARNER PROFILE
Risk taker
Activity 7.6 suggests that you organise and deliver a speech in front of a live audience.
Does this sound intimidating? Are you too shy for something like this? Does this count
for a grade? What if you embarrass yourself?
While this coursebook cannot answer such questions, keep in mind that, as an IB
Diploma student, you should develop your powers of expression. Speaking in front of a
group of people is an incredibly educational experience. Of course you will make
mistakes. Everyone makes mistakes in public speaking. Reflect on these mistakes and
you will inevitably grow as a speaker and effective communicator. You cannot learn,
though, if you do not take the risk. So go for it!

g
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Further reading
When They Go Low, We Go High, by Tony Blair’s former speechwriter, Philip Collins,
analyses many great speeches in the context of when, where and by whom they were
spoken.

Speeches That Changed the World by Simon Sebag Montefiore is a collection of 20
speeches from the 20th century, with biographies on each speaker and an accompanying
DVD.

You Talkin’ to Me? is a fun and enlightening book by Sam Leith which explores the art of
rhetoric from Aristotle to Obama.



Unit 1.8
News articles

Learning objectives

understand how different newspapers target different audiences through their use of
language

develop skills for writing your own news article and applying the relevant conventions for
this type of text.

While many people read their news on digital devices, printed newspapers are sold and read
all over the world. With print newspapers come considerations for layout and design. The first
page of a print newspaper, also known as the front page, is, in itself, an interesting text type
to study. The front page often reflects the ideals of the newspaper’s readership. While most
newspapers aim to report the news, many express opinion as well. Some newspapers mix
opinion and reporting, reflecting a political bias.

This unit explores front pages, political bias and the conventions of news writing in general.
The newspaper article is a type of text that you will come across throughout your life. A
critical reading of the news is an important and invaluable skill.

Word bank
front page

readership
reporting

political bias
weasel word

glittering generalities
euphemism

dysphemism

loaded word
headline

subheading



newsworthiness

source
quotation

facts
photograph

context

news satire
fake news

click bait
disinformation

passive voice

reported speech
feature article

human-interest story

LEARNER PROFILE
Inquirer
What are the qualities of a good journalist? As a class, create a list of character traits. Is
inquirer on your list? What does it mean to be an inquirer? It means you are curious. It
means you ask questions. It means that you want to figure out how the world works. In
this sense, if you go through life like an investigative journalist, it will help you to
become knowledgeable and wise.



Getting started
8.1  Texts 1.30–1.33 are all newspaper front pages published on 25 June 2016, the day after
the UK held its referendum on remaining or leaving the European Union, also known as the
‘Brexit’ referendum (from ‘Britain’ and ‘exit’).

In small groups, study the language of these four front pages. Place them on a spectrum,
with ‘anti-Brexit’ bias on your left and ‘pro-Brexit’ bias on your right, with neutral reporting
somewhere in between.

Discuss your findings with your classmates. What features of these front pages
communicated bias? To what degree can you comment on the readership of these
newspapers based on your analyses of these front pages?

Text 1.30

Text 1.31

a

b



Text 1.32



Text 1.33

CONCEPT



Perspective
How do Texts 1.30–1.33 offer multiple perspectives on Brexit? As in Activity_8.1, you
may want to find several news stories from the same day on the same issue to explore
their different uses of language to target different audiences. Discuss how one or more
texts offer you a perspective with which you were not previously familiar.

TOK

In TOK you study language as a way of acquiring knowledge. When the language of an
article is biased, you can question its value as a source of knowledge. How do you
identify biased language? Here are a few tips. Can you find one or more of these in
Texts 1.30–1.33?

Weasel words: these words are intentionally ambiguous, vague or misleading,
such as: ‘milk can improve your strength’.

Glittering generalities: these words appeal to the principles that few people could
be against, such as ‘freedom’ and ‘opportunity’.

Euphemism: such words make things sound better than they are, such as ‘pass
away’ instead of ‘die’.

Dysphemism: this is the opposite of euphemism, where a word is used to make
something sound worse than it is, such as ‘kick the bucket’ instead of ‘die’.

Loaded words: these words are filled with emotion and their use is often
unquestioned. ‘Regime’ and ‘terrorist’ are two examples.

International mindedness

As the late Stephen Covey, educator and author, once said, successful people ‘seek first to
understand, then to be understood’. By reading five articles on the same topic, all written
from different viewpoints on a political spectrum, you are more likely to understand people
better. Then, when formulating and expressing your own political opinions, you are more
likely to be understood by a wider audience. Internationally minded people listen before
speaking.



Model text
8.2  When reading news reports, you should look out for the ‘five Ws and one H’:

Who is involved?

What has happened?

When did it happen?

Where did it happen?

Why did it happen?

How did it happen?

As you analyse news reports, you may find it helpful to annotate them using the ‘five Ws and
one H’, writing these words next to the relevant words or phrases in the text. Copy this table
and read Text 1.34. Write key words and phrases in the relevant columns to help you gain a
quick understanding of the article.

Who What When Where Why How

      

Text 1.34





AOE question

How can language represent social differences and identities?

You have seen five texts on Brexit from five different newspapers. Who reads these
newspapers? In the UK social distinctions between classes are often reflected in the
newspapers that people read. Do an online search to find out more about the perceived
social differences between the readers of these newspapers, and report to your classmates
on your findings. How are these differences expressed through language?

Extended essay
You may be inspired by Texts 1.30–1.34 to write an extended essay about the language of
newspapers and their effects on readers. If you want to focus on Brexit and news reporting
as a Category 3 essay, you may want to concentrate on one aspect, such as the
newspapers’ coverage of topics such as health care, immigration or leadership in May and
June of 2016, leading up to the referendum. A focused Category 3 research question may
read: ‘To what extent and for what reasons did the the Daily Mail and the Sun make Brexit
about immigration in their opinion columns in the months leading up to the referendum?’





Key features explained
8.3  Here are the key features of news articles, explained in relation to Text 1.34.

Return to the front pages from Activity 8.1 and find evidence of these features in one of
the Texts 1.30‑1.33.

Get into small groups and assign each group a different text. Each group should do a
short presentation to explain how their text uses some or all of the key features of news
articles.

Key features Examples from Text 1.34

Photograph: News articles, especially on
front pages, are accompanied by
photographs. Headshots are particularly
common.

The photograph of Cameron and his wife
captures their mood on the morning of his
resignation. The camera angle and focus on
her especially emphasise their sorrow and
frustration.

Headlines and subheadings: Headlines
capture the main sentiments of an article.
Subheadings are often used to outline key
aspects of longer articles.

‘Birth of a new Britain’ shows a pro-Brexit
bias. ‘Shock vote’ may seem sensational,
despite its rather accurate description of the
situation on 25 June 2016.

Newsworthiness: Readers look for news
stories that are either relevant to their lives,
extraordinary, negative or any combination of
these things.

The results of the Brexit referendum were
featured in all British newspapers on this
date, as the results were relevant. Further, it
was not expected that David Cameron would
resign.

Quotations: Direct quotations from the
relevant people add to the stories’ reliability
as well.

The newspaper quotes several political
leaders directly, though Boris Johnson is
featured most prominently.

Source: Every news story needs a source
for it to be deemed reliable.

While ‘sources claimed’ is not the most
accurate reporting, the article gives several
first-hand accounts of events.

Facts: Numbers, statistics, dates, and
names all help news articles build a factual
report of events.

The article includes several facts, such as
the time of Cameron’s speech and that the
financial markets crashed to a ‘30- year low’.

Context: Most news stories go beyond facts
and quotations to give more contextual
information that accounts for events.

The referendum had consequences for
Scotland and Northern Ireland, and Cameron
did not call Johnson. These stories give the
main story more context.

a

b



8.4  As you study news reports, you should ask yourself what makes a report or article
‘newsworthy’. Newsworthiness refers to the value or interest that the story of the report may
have for its audience. There are three main reasons why readers are interested in news
stories:

Negativity – many people are drawn to bad news. ‘If it bleeds, it leads’ is an expression in
the media world, meaning that if the story is about something negative, it will come before
(lead) all the other stories in the newspaper.

Relevance – a story is newsworthy if it affects the daily lives of the audience. For
example, if taxes increase, people will care, because it is relevant to their own lives.

Extraordinary – if something unexpected or unique happens, it is often considered
newsworthy. Even seemingly unimportant news will sometimes be published in national
newspapers, for example if a little child catches a very big fish. Newspapers sometimes
include such extraordinary ‘feel good’ stories to counterbalance the bad news.

Here are several news headlines. For each headline, explain which of the three aspects of
newsworthiness are relevant. Make a copy of the table for this activity. An example has been
done for you. As the source of each headline is unknown, you may think about their
relevance to different audiences.

Heading Negativity Relevance Extraordinary

‘18-year-old student
from Tamil Nadu
designs world’s
lightest satellite
weighing just 64
grams’

There is nothing
negative about this
story. In fact, it is
rather positive!

The news that a
young Indian
invented this satellite
is relevant to the
readership of the
Times of India.

A satellite that weighs
only 64 grams is
rather extraordinary.
The fact that the
inventor is so young
and from a small
town is also
extraordinary.

‘18-year-old student from Tamil Nadu designs world’s lightest satellite weighing just 64
grams’(see example)

‘Dutch King secretly piloted passenger flights for 21 years with KLM’

‘84 confirmed dead after lorry crashes into crowd during Bastille Day celebration’

‘FCC [Federal Communications Commission] ends net neutrality, critics cry “war on open
internet”’

a

b

c

d



‘Trump denies collusion with Russia, calls investigation a “witch hunt’’’

‘Global warming opens shipping routes over North Pole’

‘FA [Football Association] includes women on governing council’

ATL
Communication
Headlines are interesting text types. In order to engage with texts and read for
understanding, try reading a news article without its headline. Then try writing your own
headline for the article. Compare it to other classmates’ headlines and to the actual headline
from the article. How did it compare? How does this activity help you develop your own
powers of communication?

8.5  One way to understand the conventions of news writing is to study news satire. These
texts expose the ridiculousness of human behaviour by writing seemingly serious articles
about outrageous events and people. They aim to entertain. They are not to be confused
with fake news, a growing concern on the World Wide Web, which often uses click bait or
sensational headings to get readers to click through to websites that claim to report facts,
when in fact they mislead readers. The aim of these sites is to confuse, persuade and lie.
They spread disinformation.

Do an online search to find an example of both news satire and fake news. You may want
to go to The Onion or The Spoof for news satire. Do an online search for the latest fake
news sites (as they tend to arrive and disappear quickly).

Give your classmates copies of the articles and highlight where stylistics and structural
features are similar and different. Comment on the different purposes and effects of the
articles.

AOE question

How and why do people study language and literature?

Why study fake news, click bait or news satire? Reflect on the purpose of Activity 8.5 and
relate it to the purpose of the IB Diploma Programme.

8.6  Text 1.35 is an example of ‘pretend’ news. It was written by a student to show his
understanding of the novel The Great Gatsby. You do not have to have read the novel to
appreciate the text. On a copy of the text:

Highlight in one colour where you see evidence of the student’s understanding of the
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novel.

Highlight in another colour where you see evidence of the student’s understanding of the
conventions of the text type (newspaper article).

How ‘real’ is this article? How is it different from the ‘fake’ news that you discussed in the
previous activity? Discuss as a class.

Text 1.35

b

c



8.7  Return to the language that you highlighted in Text 1.35 as typical of newspaper writing.
Put these words into a list that you share with your classmates and add to your learner
portfolio. This list should be called: ‘typical language of newspapers’.

Find another news article on a topic that interests you. You may want to find an article on
a global issue that you are exploring in class.

Highlight the language from this article which characterises it as a news article.

Add this language to your list of ‘typical language of newspapers’.

Study your list of phrases, words and sentence structures. Beside each item, explain
what makes it typical of newspaper language. Think about these linguistic devices. You
may have to look up their definitions:

use of pronouns

verb tense

quoted speech or reported speech

active or passive voice

adjectives and adverbs

CONCEPT
Creativity
Text 1.35 includes a level of student creativity. How can you use creativity to show
understanding of the literary works that you have read for this course?

a
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Over to you
8.8  Write a news article based on the events from one of the literary works that you are
reading for class by taking these steps:

Find a scene, passage or section from a play or novel that might lend itself to a news
story. Think about the time and place in which the story takes place and the kinds of
people who lived then and there. Discuss with your classmates why a news story on
those events would be appropriate for that context.

Reread Text 1.35 as a model for how to incorporate your knowledge and understanding
of a literary work into a news article. Revisit your list of ‘typical language of newspapers’.

Write an outline for your news article.

Find a good photograph to accompany the article. This may be a stock image that you
find online.

Write your article, based on your outline. Write the headline and subheading last. Let your
writing be informed by your list of ‘typical language of newspapers’.

Exchange a copy of your news article with a fellow classmate. Check to see if your
classmate has included examples from your ‘typical language of newspapers’ list’.
Discuss your understanding of the literary works as well, including any representations of
characters, setting or plot.

Submit your article to your teacher for feedback and add it to your learner portfolio under
a section on the literary work that you have explored.

CAS
For your CAS requirement, you may want to help a local club or organisation with the writing
and editing of a newsletter. Find a group of people that you would like to support and help
them communicate their ideas effectively.
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Further reading
Writing Feature Stories by Matthew Ricketson is a user-friendly textbook on journalism.
While this unit has focused on the ‘news article’ as a text type, your coursework should
include an exploration of features articles as well. These longer, more in-depth, journalistic
texts, which appear in newspapers, websites and magazines, rely on research and
interviews. They are also called human-interest stories. This book gives you insight into
feature story writing and helps you develop skills which you may find helpful for your
extended essay.



Unit 1.9
Blogs

Learning objectives

learn the key features of blog writing

develop skills for analysing a blog post

develop the skills for writing your own blog post, in the style of another blogger.

Have you ever written a blog or a blog post? These days it is remarkably easy to start a blog
and publish your ideas instantly on the World Wide Web. Perhaps ‘blog’ as a text type is so
difficult to define because so many people write them for so many different reasons. What is
a blog?

The term ‘blog’ comes from the words ‘web’ and ‘log’. A log is an account of what happens,
as it happens. A log is written for future reference. It allows you to keep a record, look back
and reflect on something that has happened. You can search through their archives, using a
tagging and dating system.

Content-wise, blogs can be about anything. In this unit you will explore the features of blog
writing. You are encouraged to discover the world of blogs and to write a blog post of your
own.

Word bank
blog post

opinion column
tautology

anecdote
topical

voice
signpost

AOE question



How do texts follow or move away from the conventions associated with different types of
text?

This question, from the part of the course on intertextuality, is interesting with regard to
blogs. The word ‘blog’ may say more about a text’s medium of publication than its content.
Similarly, the word ‘book’ describes several bound pages without any description of what it
contains. Do you think that blog posts have ‘conventions’ at all? How might the nature of the
medium help shape the style and structure of writing? Consider these questions as you do
the activities in this unit.

TOK

How much of your understanding of the world comes from online newspapers? Do
you read or write blog posts? With the advent of the World Wide Web in the 1990s,
many people expected information technology to broaden people’s access to the
truth, tackle corruption, spread democracy, expose injustices and protect human
rights. As newspapers have moved online in the past decades, and as every person in
the world with a device can now publish fact, fiction or opinion instantly, has the world
become more knowledgeable, safer and fairer? Discuss these weighty questions as a
class.



Getting started
9.1  Here is a list of text types that are similar to, but different from, blogs. Based on what
you know, explain how blogs might be like each of these text types, and how they can be
different:

diary

essay

opinion column

news report

review

journal

website

press release

tweet

Facebook post.

9.2  Does the cartoon (Text 1.36) show us the truth about blogging? Do you agree or
disagree with this understanding of what blogging is? Why do people blog?

Text 1.36

a

b

c

d

e

f

g

h

i

j



9.3  Is there a blog that you like to read?

Does it fit into one of the three categories from the ‘Blog breakdown’ cartoon (Text 1.36)?

Why do you like to read this blog?

How does the language of your favourite blog target a particular audience?

Bring an example into class to share with your classmates.



Model text
9.4  Read Text 1.37, a piece about transgender women by Hadley Freeman:

Look for one sentence that captures the author’s main message.

Write this sentence on a piece of paper and give it to your teacher. Your teacher will read
out the various sentences that were identified.

Discuss, as a class, why you chose these sentences and try to decide which one is most
accurate.

Where does this sentence appear in the blog post? Is this a typical place to write the
main message in a blog post? Discuss.

Text 1.37

a

b

c

d



TEXT AND CONTEXT



A tautology is a phrase which says the same thing twice.
A palindrome is a word or phrase that reads the same forwards and backwards.
Kumbaya is a word from a gospel song with spiritual associations.
Hakuna matata is a Swahili phrase that translates roughly to ‘no worries’.
Transgender refers to a gender identity that is the opposite of one’s birth gender.
Cisgender is the gender you are assigned at birth.
‘To throw out the baby with the bathwater’ means to accidentally get rid of something
good when cleaning up the bad.

LEARNER PROFILE
Open-minded
Text 1.37 raises an interesting question about transgender people. Should men who
want to be treated as women be treated as women, or as men who want to be treated
as women? The author suggests that the latter can be respectable. Do you agree? Part
of being an IB learner is being open-minded, acknowledging and respecting people’s
differences.

Extended essay
Are you interested in reading more columns by Hadley Freeman? For your extended essay
you may want to explore her columns or another author’s posts as primary sources. Like any
extended essay that you write, be sure to comment on how the blogger’s message is
constructed through language, shaped by purpose and received by audiences. A research
question might read: ‘To what extent does the writing of Hadley Freeman use diction, voice
and tone to appeal to and express the ideas that matter most to Millennials?’

CONCEPT
Identity
Identity is a key concept in this course. How does Hadley Freeman express her identity
in Text 1.37 through her use of language? How does she feel about people’s rights to
express their own identity?

9.5  Discuss your answers to these questions:

Do you agree with Hadley Freeman about how trans women should be treated? Whicha



arguments do you find persuasive? Where do you disagree with her, and for which
reasons?

Do an online search for Hadley Freeman and her column for the Guardian, a UK
newspaper. Whom does she target with her writing? What can you say about her target
audience, and what makes you say this?

How would you describe Freeman’s writing style?

If you could write to Hadley Freeman about anything, what would you ask her?

Based on your understanding of her writing, is Hadley Freeman a ‘blogger’ or a
‘columnist’? What is the difference? Could Text 1.37 be considered an opinion column?
Give reasons for your answer.

b

c

d

e



Key features explained

Key features Examples from Text 1.37

Tip: Blogs often offer advice or help,
especially ‘how to’ blogs. Use imperative
verbs for this.

Hadley Freeman writes ‘here’s a suggestion’,
which clearly shows her purpose in writing.

Anecdote: Blogs can be like public diaries or
journals in this sense.
Anecdotes are common.

Hadley Freeman tells a story from her own
life, as she begins with ‘I recently read . . .’

Topical: Popular blogs are often topical,
meaning they are about current affairs that
people care about.

‘Last week’ and ‘I recently read’ are two
phrases that make her opinions topical.

Voice: Popular bloggers have a style that
followers recognise and like. It can be rather
personal. Generally speaking, a good blog
should be informal without sounding chatty,
punchy but not terse, focused but relevant to
a larger audience, and short but not thin on
content.

Hadley Freeman has her own writing style.
Rhetorical questions, such as ‘Why can’t we
ladies just get along?’ and allusions to pop
culture, such as ‘Hakuna matata!’ make her
writing fun and engaging.

Examples: For any opinions, blog readers
will expect to learn about real-life examples
as evidence to support the arguments.

Hadley Freeman explores transgender
differences by referring to transgender
athletes. She uses signposts for the reader
with the words ‘example’ and ‘then’ in the
sentence ‘Sport is one obvious example’.

Opinion: Many blogs clearly state the
writer’s opinion.

‘Some will call this progress; to me it seems
like throwing out the commonsensical baby
with the transphobic bathwater.’

9.6  Study the features of blog writing as outlined in the ‘key features explained’ table, which
includes examples from Text 1.37. Then, as a group, find one blog post from one of the
popular blogs in the box provided here or from another blog that you like. Can you find
examples of these key features in your blog post? Share a copy of your blog post with your
classmates and, in a short presentation, explain how these features are used to appeal to
the audiences of these blogs.

HuffPost, TMZ, Business Insider, Mashable, Gizmodo, LifeHacker, The Verge, Tech



Crunch, Perez Hilton, Engadget, Cheezburger, Deadspin, Kotaku

International mindedness

Besides studying one of the popular blogs listed here, you may want to explore and discuss
the blog called internationalmindedness.org. What kinds of topics are explored in this blog?
How do the authors use the conventions of the text type to spread international mindedness
effectively? Whom does this blog target? Where do you see evidence to suggest this? Have
you learnt something new or interesting through your exploration of this blog?



Over to you
9.7  In your exploration of blog posts from previous activities, return to a popular or favourite
blogger that you have discovered. Try to find a blog entry from your favourite blogger about a
topic that relates to a global issue you’re exploring in your learner portfolio.

Read multiple blog entries by this person to get a feeling for their style.

Write a blog post in this person’s style, about a topic they usually write about, and for an
audience they usually write for. Consider the key features of blog writing as introduced in
this unit.

Give your blog post to your teacher, along with two other blog posts from the actual
author. Be sure that the formatting of all three blog entries is uniform.

Ask your teacher if they can identify which one out of the three blog entries was written
by you. How could you change the structure and style of your blog to be more like that of
the original blogger? Ask your teacher’s advice about this if necessary.

Send a copy of your blog post to the original blogger, if possible, to find out what they
think of your topic and style.

Add your blog entry to your learner portfolio, along with any comments your teacher has
provided.

ATL
Research
As you conduct research for your extended essay or any form of IB assessment, you may
come across blogs as secondary sources. It is important to carefully evaluate the value of
blog posts as sources, by questioning their currency, reliability, relevance, academic authority
and purpose. Evaluating secondary sources is a research skill that you can continue to
develop into higher education as well.

a

b

c

d

e

f



Further reading
Thomas Friedman writes excellent blogs for the New York Times which are freely
available online.

The Times of India or The Straits Times are good, non-Western sources to consider for
opinion.

There are a number of websites that offer tips on how to blog effectively, and there are
many reasons why you might want to consider it. Do an online search on ‘how to blog
effectively’ to find lots of tips on writing for the web and organising your ideas coherently.



Unit 1.10
Short stories and novels

Learning objectives

learn how to analyse prose fiction to identify the stylistic and structural techniques used
to engage readers

develop the writing skills required for the Paper 2 comparative essay.

Have you ever been completely consumed by a novel or short story? What makes a ‘page-
turner’ so engaging and exciting for readers ? Is the tension of a story created through
interesting characters, intriguing story lines or beautiful diction?

In your language and literature course you will study works of prose fiction, such as short
stories and novels. This unit introduces you to the key features that engage readers of prose
fiction, and to examples of short fiction. The two short stories used here will generate
discussion and explore literary terms that are relevant to the works you are reading in class.

ATL
Self-management

As you explore the question ‘why study fiction?’ consider how your capacity to show empathy
for other people might grow when reading fiction. Part of developing your self-management
skills is affective learning, which is the ability to understand other people’s problems, desires
and contexts. How do the literary works that you are studying in this course help you learn
about other people in the real world?

Word bank
tension

diction

prose fiction
plot

plot twist
conflict



character

protagonist
antagonist

foil
characterisation

narrative technique

narrator
unreliable narrator

omniscient narrator
limited narrator

limited-omniscient narrator

reported speech
direct speech

setting
atmosphere

alienation

exposition
rising action

climax
falling action

denouement



Getting started
10.1  What makes a story? Are there special ingredients? How do readers recognise fiction?
There is a famous six-word story, often attributed to Ernest Hemingway (though there is no
evidence for this), which reads: ‘For sale: Baby shoes, never worn.’

Is this a short work of fiction? If so, what makes it so? Discuss.

CONCEPTS
Creativity and communication
Activities 10.1 and 10.2 raise an interesting question about creativity and
communication. How does the length of a literary text affect its meaning? Are shorter
works of fiction easier to write and therefore less literary? To answer these questions,
research genres of extremely short fiction, such as:

flash fiction
twitterature
drabble.

Find examples of these and, as a class, discuss their literary merit.

TOK

What is the value of studying fiction? Pablo Picasso once said: ‘Art is the lie that
enables us to realise the truth.’ What do you think he meant by this? Do you agree? To
what degree is reading fiction about finding the ‘truth’?

10.2  Based on your discussion from the previous activity, discuss whether these six-word
stories (a–k) qualify as ‘stories’. Based on your discussion of each example, create a set of
criteria which can be used to determine whether or not a text qualifies as a ‘story’.

After falling, she would rise up.

‘Could the spy raise his hand?’

Again, she said ‘Never, never again!’

Please read this after I die.

Technology works fine, until it doesn’t.

a

b

c

d

e



They cheered when the turtle won.

They lived happily ever after, divorced.

She wanted to be a man.

The brother mourned. The sister didn’t.

Her kiss began a terrible pandemic.

‘Roar!’ [Gun shot.] ‘You saved me!’

10.3  Use the criteria from Activity 10.2 to discuss whether Text 1.38 qualifies as a short
story.

Text 1.38

f

g

h
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10.4  You may not consider Text 1.38, ‘Story Template’ by Roz Chast, to be literary, but most
likely it passed (some of) your ‘story’ criteria from the previous activities. You may have
recognized some basic elements of plot. Plot refers to the main events in a work of fiction,
as presented by the writer in an interrelated sequence.

Here are seven basic plot types, as outlined by Christopher Booker. Have you recently seen
a film that fits into one of these types? Share a synopsis with your classmates. Do you think
that all stories fit into one or more of these neatly defined types of plot? If you have already
read a literary work in your language and literature class, describe how it fits or breaks one of
the plot templates shown here.

‘Overcoming the monster’ is a plot structure that involves a threatening predator: a
person or thing that is abnormal and/or dangerous.

‘Rags to riches’ is a plot structure that focuses on the improvement of a character from a
lower or deprived state of being to a more enlightened and wealthy position in society.

‘The quest’ involves a call to a journey with a purpose, some thrilling ordeals and a
triumphant end.

‘The voyage and return’ is different from ‘the quest’, as the main characters end up in a
strange place and must find a way to get home.

‘The comedy’ is a classical term for works whose purpose is to make us laugh about the



nature of life.

‘The tragedy’ is another classical term, to describe works that show how life can be sad
and apparently unjust.

‘Rebirth’ is a kind of story where the main character goes through a change and
discovers a truth by which to live a more fruitful life.

10.5  Read Text 1.39 and discuss your answers to these questions:

Does this story meet your criteria for short fiction from Activity 10.2?

Does it contain other elements of fiction that you would like to add to your criteria?

Does the plot of this story relate to one of the seven plot types introduced in Activity
10.4?

What is your initial response to this story?

How does the author use language to elicit this response?

What is this story’s message? Can you articulate its main ideas or message? What
makes you say this?

Text 1.39

a

b

c

d

e

f





AOE question

What are the different ways in which people are affected by texts?

As you read Texts 1.39 and 1.40, consider the fact that both texts include a plot twist, an



unexpected turn of events that has an intended effect on the reader. How are you affected
by these plot twists? As a class discuss your responses.



Model text
10.6  Read Text 1.40, ‘The Flowers’ by Alice Walker. After your reading of this short story,
write a 100‑word response which captures your initial reaction to the text. This can include
anything that you have noticed in the text, for example:

the ways in which the author uses language to engage you, the reader

a description of the emotions you feel after reading this text.

Share your response with your classmates by reading aloud what you have written.

Text 1.40





Key features explained
10.7  Read the key features and the examples from Text 1.40. Work in small groups and
assign each group a different key feature from this table. Return to Text 1.39 and analyse
Kate Chopin’s use of your key feature in her short story, ‘The Story of an Hour’. Present to
your class and take notes on each other’s presentations.

Key features Examples from Text 1.40

Conflict: At the heart of any story is a
conflict, and there are several types of
conflict: individual versus society, individual
versus another individual, individual versus
circumstances and individual versus himself
or herself.

The simple word ‘seemed’ in the opening line
of ‘The Flowers’ suggests that there is a
conflict looming in the background. The
discovery of a dead black man ends her
child-like innocence, and the conflict is
exposed: the little, innocent girl finds herself
in a big, scary, racist world where black
people are lynched and hanged.

Character: Every story needs characters.
The protagonist instigates the development
of a story. The antagonist stands in the
protagonist’s way. And the foil is a character
who is in stark contrast with the protagonist
and highlights his or her defining character
traits.

Myop is an apt name for the story’s
protagonist, as ‘myopic’ means ‘to lack
foresight’. In other words, she does not see
the evils of her world before she comes face
to face with them. The dead man is not the
antagonist of this story. Rather he is the foil
of the story, as his eyes are wide open. If
Myop represents life, he represents death. If
Myop represents innocence, he represents
experience.

Setting: Where the story is set is important
for reflecting the atmosphere of the story. In
this sense the setting can act as a mirror of
the characters’ problems. It can also act as a
mould in shaping the characters’
personalities. Authors may also engage
readers by depicting an escapist setting,
which is fantastically different from the
reader’s own world. Finally, you may want to
consider the degree to which characters are
alienated by their surroundings. Alienation
is a common conflict between character and
setting.

The setting of ‘The Flowers’ reflects the
problems of the US South. On the surface
everything is beautiful with ‘streams’, ‘silver
ferns’ and ‘wildflowers’. But under the
surface, metaphorically, there are ‘snakes’.
Myop’s traumatic experience of finding this
dead body has shaped her, meaning she’ll
never be so sweet and innocent again.

Exposition: This is the opening part of a
story, where the characters, the setting and

In the opening lines, Myop is introduced and
the idyllic countryside is described. But the



the conflict are introduced to the reader. words ‘black’, ‘snake’, ‘strange’ and ‘gloomy’
suggest that trouble awaits.

Narrative technique: Who is the storyteller
or narrator? To whom is the narrator
speaking? Is it a reliable or unreliable
narrator? Is it an all-knowing, omniscient
narrator, a single point of view limited
narrator or a combination of the two, a
limited-omniscient narrator? How does the
narrator tell the story? Which verb tense is
used (past, present or future)? Which
pronouns are used (first-, second- or third-
person narration)? The narrator might retell
the events in reported speech, or the
narrator may act as a fly on the wall and use
direct speech, relying heavily on dialogue
and objective accounts of the action.

From the moment the narrator uses the word
‘seemed’ in the first line, the reader suspects
that the narrator is omniscient and can hear
the thoughts of Myop and see the events as
they happen to her. ‘The air held a keenness
that made her nose twitch’ uses
personification to suggest that the narrator
can even feel the interactions between Myop
and the world around her. Furthermore, the
narration is limited tom the experiences of
Myop, as the reader’s first encounter with the
dead man is Myop’s first encounter with him.
The story is told in the past tense, like a
memory, in reported speech, ‘she gave a
little yelp of surprise’, all of which makes the
narrator reliable, as if she was there.

Characterisation: How does the writer use
language to bring the characters to life, so
that they live in the mind of the reader?
Authors can show readers their characters’
thoughts, actions and words, besides
physical descriptions of the characters.

‘[Myop] was ten, and nothing existed for her
but her song, the stick clutched in her dark
brown hand, and the tat-de-ta-ta-ta of
accompaniment.’ This line tells the reader
that she is young, black and ignorant to the
evils of her world.

Rising action: This is the part of the story
where things become complicated. The
action heightens and the characters become
entwined in a conflict of some kind.

Myop finds herself in a dark, strange land, in
a ‘cove’ where the air is ‘damp’ and the
silence ‘close and deep’. By this point, the
reader realises that something is terribly
wrong for the little girl.

Climax: This is the turning point of a story,
where the events come to a head and
tension has reached its highest point.

Myop accidentally steps on the dead man’s
face, ‘between brow and nose’. At this point
the reader is horrified by what it must be like
for the ten-year-old girl to see such a
gruesome sight.

Falling action: This comes after the climax,
where the consequences of the action
become clear.

Myop’s response to this horrific moment is to
‘lay down her flowers’. It suggests that she is
both distraught by the sight and respectful of
the man’s death.

Denouement: This French word, which
means ‘unknotting’, suggests that the conflict
of the story is entirely unravelled. This is the
final part of a story where lessons have been
learnt and the reader feels some sense of

The ending of the story is clearly marked
with the line ‘And the summer was over’.
Seeing as summer technically ends on 21
September in the northern hemisphere, the
reader can infer that Myop’s summer has



closure. ended. More specifically, her innocence has
come to an end.

AOE question

How can cultural contexts influence how texts are written and received?

While this unit takes a rather formative approach to analysing texts, you should not lose
sight of the importance of context in shaping meaning. Before writing a comparative essay
on Texts 1.39 and 1.40 (Activity 10.8), do some research on the authors of the texts, the
themes found in their work and the contexts that have shaped their writings.



Over to you
10.8  You have studied two short stories in this unit, Texts 1.39 and 1.40, both related to
death. What are the similarities and differences between these stories?

Divide your class into two groups with one group focusing on the differences and the
other focusing on the similarities. As a group, make a bullet-point list of the similarities or
differences on a large sheet of paper or digital document. Refer to the key features as
explained in the table. Share your group’s list with everyone.

Individually, write a comparative essay in the style of Paper 2. You can find out more
about writing Paper 2 essays in Chapter 6. You might find it helpful to follow these steps.
Your essay should aim to answer the question:

‘In what ways and for what reasons is “death” explored in two literary works?’

You may want to start by organising your ideas using a mind map.

Write an outline for your essay.

Write a good thesis statement, which makes a claim about the authors’ purpose in writing
these stories. Refer to the stylistic features that they used to construct their message.

Find evidence from both texts to support the claims that you make in your thesis
statement.

Write paragraphs that follow the PEACE ACT structure, which is introduced in Chapter 6:

Point

Evidence from text 1

Analysis on text 1

Comparison of texts 1 and 2

Evidence from text 2

Analysis on text 2

Comparison of texts 1 and 2

Tie back to thesis statement

Ask your teacher to assess your essay using the assessment criteria for Paper 2. How
could your essay be improved? Rewrite your essay so that it would achieve higher marks
on the criteria. Keep in mind that this is a practice essay, so your teacher may annotate
your work.

a

b

c



Share your essay with everyone in your class. Read through a selection of your
classmates’ essays. Collectively, as a class, make a list of ‘useful phrases for comparing
prose fiction’ based on the strongest essays from your class.

TIP
Activity 10.8 asks you to write a comparative essay on two short stories as a practice
exercise for Paper 2. When you write your actual Paper 2 essay, you can go into the
exam room with two literary works in mind. These are works that you have not used for
your individual oral or HL essay. You may have practised writing essays on these works
already in class.
The only unknown factor is the four essay questions that appear on the exam paper. It
helps to compare and contrast literary texts that are the same text type. This approach
opens avenues for closer comparison and deeper exploration of your texts. Read
Chapter 6 for further advice on Paper 2.

Extended essay
Are you considering writing a Category 1 essay on one or more literary works in English? Are
you considering a Category 2 essay on a literary work in English and another in translation?
Comparing and contrasting works, as you do in Activity 10.8, is a more difficult skill than
analysing one work. However, comparison tends to increase the level of analysis, which is
good for Criterion C (critical thinking). A good research question for an extended essay might
read: ‘To what degree do the authors of The God of Small Things and The Passage to India
use narrative technique, characterisation and plot to depict the similar struggles of Indian
society in the early and mid-20th century?’

10.9  This unit began with several six-word stories. Write your own six-word story on a sticky
note, and display it on a wall for all of your classmates to see. Alternatively, share your story
digitally with your classmates or create one online document of six-word stories as a class.

In a short 2-minute presentation, analyse one of your classmates’ six-word stories. In your
presentation, analyse how meaning is constructed through language. You can refer to the
key terms from this unit or other relevant literary terms in your analysis. If you want to take
this activity one step further, you can try turning a six-word story into a longer short story.

d



Further reading
How to Read Literature Like a Professor, by Thomas C. Foster, is both a fun read and a
helpful tool for language and literature students. The author explores several archetypal
plots, common symbols and recurring themes in many great works of literature.

Exercises in Style is a classic work by Raymond Queneau, originally in French but
translated into English, which includes 99 retellings of the same story using different
narrative techniques and plot structures.



Unit 1.11
Playscripts

Learning objectives

become familiar with the key features of playscripts, and how playwrights use these
features to construct meaning

gain an understanding of playscripts by performing scenes and lines from them.

The word ‘drama’ has two definitions: one referring to a play written for theatre, film or radio;
the other referring to a highly emotional experience. Writers achieve drama, in both senses
of the word, through playscripts. Playscripts are an interesting type of text because, like film
scripts, they are written for the purpose of performance. While they are meant to be
memorised, rehearsed and performed by actors on the stage, they are often analysed and
explored by students in language and literature classrooms.

Throughout your exploration of playscripts in this unit, keep in mind that playwrights write
with the expectation that actors and directors will understand how to bring their words to life.
They did not write their plays just to be read. This unit invites you to analyse and perform
some playscripts in an effort to better understand this text type.

TIP
HL students have to study at least three different literary forms. SL students have to
study at least two different literary forms. Exploring one or more plays is a good way to
meet this requirement. Studying a Shakespeare play will also help you meet the ‘time’
requirement (three different time periods at HL and two at SL).

TOK

Why visit the theatre? The Greek philosopher Aristotle suggested that people become
better citizens by seeing a performance at a theatre. He believed that people could
purge themselves of their emotions through the experiences offered by watching
plays – a process known as catharsis. This idea suggests that, by becoming
consumed in the drama of a story or a character’s dilemma, audiences release
emotions that they would otherwise repress. Think about the last time you visited the



theatre or cinema. How did you feel afterward? Did you feel relieved or revitalised? Do
you believe in the benefits of catharsis? Discuss your answers with classmates.

Word bank
drama

playscript
performance

stage
playwright

theatre
catharsis

lines

inflection
body language

character
characterisation

scene

freeze-frame
act

staging
props

set

lighting
costumes

entrance
exit

dialogue

monologue
soliloquy

dramatic aside
stage directions



speech directions

intonation
sound

music
offstage



Getting started
11.1  Stand in a circle so that you can see your classmates. You do not need chairs or
tables. Here is a list of famous lines from famous plays and films. You do not need to know
the play or film they were taken from or which characters spoke them.

Let everyone in your class read out the first line (a). Listen to how each person reads the line
differently. Do this for each line (b–g). After going around the circle each time, have a brief
discussion about which play or film you think the line is from and why you spoke it the way
you did. How did the meaning change depending on the inflection of your voice and your
use of body language?

I have always depended on the kindness of strangers.

Toto, I’ve got a feeling we’re not in Kansas anymore.

Misery acquaints a man with strange bedfellows.

A martini. Shaken, not stirred.

The truth is rarely pure and never simple.

I’m going to make him an offer he can’t refuse.

Travelling through hyperspace ain’t like dusting crops, farm boy!

LEARNER PROFILE
Communicator
An IB learner is a communicator. As you practise performing famous lines from famous
films (Activity 11.1), you may discover that there are many different ways of saying the
same thing. As you study language and literature, consider how people communicate
through non-verbal uses of language.

11.2  Get into groups and assign each group one of the lines from Activity 11.1. As a group,
do an online search for your quotation. Find out who said these words, in which play or film
and what they possibly mean. Then report back to the class about the context in which the
line was originally spoken.

What does this line mean?

What does it tell you about the character who spoke it? How does it contribute to the
development of character? How does it contribute to characterisation?
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How is this line appropriate for the context in which it is spoken?

With this information, how might you perform the line if you were the actor? Ask one
member of your group to speak the line as you feel it should be spoken.

11.3  Read Text 1.41, the opening scene from A Doll’s House by the Norwegian playwright
Henrik Ibsen, and discuss your answers to these questions:

Who are these characters? What kind of people are they? How are they similar or
different?

What is their relationship like?

What makes you say this about the characters and their relationship? Can you find lines
that they speak, actions they take or directions from the playwright that make you say
these things about them?

Search online for a video recording of a performance of this piece and watch it as a class.
How does this recording change or confirm your impression of the characters and their
relationship?

Is your video recording of A Doll’s House a recording of the play for the stage, performed
before an audience? Or is it a film, for viewing on a screen? How does this aff ect your
experience of this play?

Based on your understanding of these opening lines, where is this play going? What
predictions can you make about the play’s characters and plot?

Why, to the best of your understanding, did Henrik Ibsen write this play in 1879? Make an
informed and educated guess, based on your analysis of these opening lines.

Do an online search to find answers to the questions above. How accurate were your
predictions? What could you find out about the author’s purpose and message?

Would you be interested in reading or watching the rest of A Doll’s House? Why, or why
not?

ATL
Thinking
Activity 11.3 asks you to make predictions on A Doll’s House based on your reading of the
opening lines. You can use similar strategies for engaging with the literary works that you are
reading in your language and literature course. Making predictions is a good way to activate
and encourage critical thinking, because you are mapping new ideas onto existing
knowledge.
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Text 1.41





AOE question

How can texts offer insights into other cultures?

A Doll’s House (Text 1.41) was originally written in ‘Dano-Norwegian’, a form of Norwegian
heavily influenced by Danish, and set in Norway. Henrik Ibsen, one of Europe’s most
influential playwrights, was known for commenting on society through his plays. What
insights does this opening passage from A Doll’s House give you into marriages in Norway
in the late 19th century, when the play was written?

International mindedness

Reading works in translation, such as A Doll’s House, is important for broadening your



understanding of other cultures and times in history.

11.4  Look back to Unit 1.3 on film and Unit 1.10 on prose fiction. After reading Text 1.41,
can you say that playscripts, as a text type, share any qualities with film or prose fiction? If
so, how are these text types similar or different? Use a table like this one to map your
answers.

Similarities between films and plays Differences between films and plays

  

Similarities between stories and plays Differences between stories and plays

  

CONCEPT
Representation
Activity 11.4 asks you about the differences between films, stories and plays. Is there a
literary work that you are reading for class which has two different representations,
perhaps through film, stage or prose fiction? You can discuss how the author’s ideas are
represented differently depending on the media used.



Model text
11.5  Read Text 1.42, a climactic scene from the play A Streetcar Named Desire by the
American playwright Tennessee Williams. You do not have to know this play or the
characters to appreciate the action happening in this scene.

Get into groups and discuss what you think is happening in this scene. Then, as a group,
select a part of the scene that you could perform.

Assign each person in your group a different character from this scene. If you have more
group members than characters, then you have directors as well!

Imagine you were to freeze your performance of this part of this scene in a kind of
‘freeze-frame’. How would you stand or sit? How would you depict the characters and
your part of the scene? Find a quiet area of your school and prepare your group’s freeze-
frame.

Present your freeze-frame to your classmates in class. Take a photograph of your freeze-
frame for future reference. Ask your classmates to guess which part of Text 1.42 you are
depicting. Then explain why you chose the stances, positions and expressions that you
did.

TEXT AND CONTEXT
This scene from A Streetcar Named Desire includes several characters and quite a lot
of action. Blanche DuBois is staying with her sister Stella and Stella’s husband Stanley,
after having run away from her mysterious past. While Blanche and Stella come from a
Southern, aristocratic background, Stanley is a ‘working class’ man from a Polish
background. Stanley does not like the presence of his sister-in-law in his house and
questions her reasons for staying with them.

In this scene, he has invited his friends to play poker one evening. Mitch, one of
Stanley’s friends, has taken a liking to Blanche. Stanley has already told Blanche not to
play the radio while he is playing poker with his friends.

Text 1.42
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Key features explained
11.6  Read the key features of playscripts as explained in this table. Then, in groups, draw a
map of a stage for this scene of A Streetcar Named Desire (Text 1.42). Include the positions
of all of the objects and the movement of the characters throughout the scene. Think about
the use of lights as well. You may want to use your freeze‑frame (Activity 11.5) as a source of
inspiration for doing this activity. Present your map to other groups and explain the decisions
you have had to make.

Key features Examples from Text 1.42

Act and scene: Most plays are divided into acts
and scenes. Scenes are significant for framing
the dramatic action, dialogue and setting.

A Streetcar Named Desire does not have
acts, only scenes, which is less traditional.
Each scene in this play is defined by a
different conflict.

Staging: The assembly of props, the set and
the placement of characters in relation to each
other and these objects is known as the
staging. Staging, in a broader sense, includes
lighting and costumes as well.

This scene relies on a complicated set, as
there are multiple rooms, such as a
bathroom, kitchen and bedroom. The
radio, arguably, is a key prop on this set. It
symbolises romanticism and escapism.

Entrance: The way in which an actor comes on
to the stage (entrance) and leaves the stage
(exit) is important to establishing
characterisation.

Stella’s entrance is an interruption of
Blanche’s flirting with Mitch. Her entrance
into the room with the poker table sets the
tone of the scene as well, as she tells all
of Stanley’s friends to leave.

Dialogue: Dialogue refers to the exchange of
words between characters. Monologue is when
one character speaks for a longer duration for
other characters to hear but not for them to
necessarily respond. A soliloquy refers to a
character speaking aloud to himself or herself
privately, with the audience listening in. A
dramatic aside is when a character speaks
directly to the audience, conscious and aware
of their existence.

The scene starts with a dialogue between
Blanche and Mitch, in which the audience
can see that they like each other.
Interestingly the scene is about Stanley,
but he does not say a word. Mitch’s last
line, ‘Poker shouldn’t be played in a house
with women’, does not seem to be
directed to anyone in particular. It could
be considered a short monologue.

Stage directions: This broad term refers to any
text that is not part of the dialogue. They may
tell actors where and how to move around the
stage.

Tennessee Williams includes several key
stage directions in this scene. The
directions describe Stanley’s violent
actions: how he throws the radio out the
window, beats his pregnant wife and is



held down by his friends.

Speech directions: Stage directions can
include speech directions which tell actors how
to use inflection, accent or intonation in their
voice.

Tennessee Williams includes adverbs to
describe the ways in which the actors
should speak, such as Blanche laughing
‘delicately’, the men speaking ‘feebly’ and
Stella screaming in a ‘high, unnatural
voice’.

Sound and music: Besides the sound coming
from the characters and their actions, stage
directions may include instructions to play
music or add other noises.

The radio has a large role in this scene,
as it seems to be a source of conflict. The
song that plays on the radio, ‘Wien, Wien,
nur du allein’, is about Vienna, a faraway
city that the singer dreams about. In a
sense, it represents Blanche’s dreaming
of a romantic place. This music is
contrasted with the crashing noises of
domestic violence coming from the
kitchen, moments later.

Offstage: Sometimes action does not happen
on the stage for the audience to see but
offstage for the audience to imagine.

Much of the violence in this scene
happens offstage, though it is not clear
from the stage directions how much the
audience can see as the characters move
from the poker table to the bathroom to
the bedroom.

CONCEPT
Representation
The choices that directors and designers make, when staging a play, are about
representation. How do they represent the playwright’s ideas? The director’s choices
translate the abstract themes and ideas of a play through lighting, costumes, props,
characterisation, sets and sound.

CAS
Creativity is part of CAS. Performing in a staged production of a play is a good activity for
your CAS requirement. As you reflect on your role in such a production, consider how
creativity is about both self-expression and collaboration.



Over to you
11.7  If you are reading a playscript for your language and literature course, try staging and
acting out a scene from it with a group of classmates. If you are not reading a playscript for
your coursework, try writing your own scene based on a passage of prose fiction and stage it
for your classmates.

AOE question

How can cultural contexts influence how texts are written and received?

As you think about staging a play for your classmates (Activity 11.7), consider the context in
which you live. Compare this context to the context in which the play or novel was originally
written.

How have times changed since the play was written?

How might you present the play in a different setting or time?

What decisions must you make, in order to make the scene relevant to a modern
audience?

Extended essay
Did you enjoy studying A Streetcar Named Desire and A Doll’s House in this unit? Category 2
extended essays allow you to compare and contrast a work written in English with a work in
translation. These two texts may prove useful for this kind of essay. Any time you compare
and contrast works, your level of critical thinking (Criterion C), analysis and evaluation will
increase. Comparing and contrasting two texts of the same text type could also prove useful
in your extended essay.



Further reading
It is recommended that you study and see a play by William Shakespeare at some point in
your life, if not during your language and literature course. One big advantage to studying
a Shakespeare play, besides being able to find many secondary sources on them, is that
you can find different (filmed) performances and interpretations. This can lead to
meaningful classroom discussion.

How to Read a Play: Script Analysis for Directors by Damon Kiely offers a practical
approach for students, actors and directors who are studying playscripts and trying to
bring them to life.



Unit 1.12
Poems

Learning objectives

learn to identify some of the key features of poetry

develop the skills to analyse and interpret poems, including your critical thinking skills.

What makes English poetic? Are there styles and structures in the English language that
naturally appeal to readers’ ears? Poetry, after all, is meant to be read aloud. In this unit you
will study several poems, reading them aloud. You will discuss what makes poetry ‘poetry’,
analyse several poems and read an essay on a poem. Through this study of poetry, you may
come to appreciate how writers use language and structure to articulate some of the more
intricate ideas in life.

Word bank
metaphor

simile
imagery

alliteration
assonance

consonance
syllable

metric foot

rhythm
verse

metre
enjambment

stanza

rhyming scheme
prosody



internal rhyme

free verse
blank verse

couplet
English sonnet

volta

caesura
scansion



Getting started
12.1  What is poetry? Write your own definition of poetry on a sticky note and display it on a
board for your classmates to read. What commonalities do you see between the definitions?

12.2  Read these famous quotations by poets about poetry. How are these definitions similar
to or different from your answers to Activity 12.1? What do you think each poet means by
their definition?

‘Poetry is the rhythmical creation of beauty in words.’ – Edgar Allan Poe

‘Poetry is when an emotion has found its thought and the thought has found its words.’ –
Robert Frost

‘Poetry comes from the highest happiness or the deepest sorrow.’ – A.P.J. Abdul Kalam

‘Poetry: the best words in the best order.’ – Samuel Taylor Coleridge

‘Poetry is a state of free float.’ – Margaret Atwood

‘Poetry is the lifeblood of rebellion, revolution, and the raising of consciousness.’ – Alice
Walker

‘Poetry is the opening and closing of a door, leaving those who look through to guess
about what is seen during the moment.’ – Carl Sandburg

‘Poetry, at its best, is the language your soul would speak if you could teach your soul to
speak.’ – Jim Harrison

‘Poetry is the spontaneous overflow of powerful feelings: it takes its origin from emotion
recollected in tranquillity.’ – William Wordsworth

12.3  Here are several lines (a–i) taken from poems, speeches, songs and films. How poetic
is each line? In small groups, rate each line, using a five-star scale: five stars being the most
poetic and one star not very poetic at all. For each line, discuss how and why you would rate
each line. Explain your group’s choices to other groups in your class. Comment as a class on
the kinds of challenges you faced in doing this activity.

‘Boom, boom, boom, I want you in my room.’ – Vengaboys

‘Amazing grace, how sweet the sound, that saved a wretch like me.’ – John Newton

‘Life is like a box of chocolates, you never know what you’re going to get.’ – Forrest
Gump
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‘How many roads must a man walk down, before you can call him a man?’ – Bob Dylan

‘Look at me! Look at me! Look at me NOW! It is fun to have fun, But you have to know
how.’– Dr. Seuss

‘Parting is such sweet sorrow, That I shall say good night till it be morrow.’ – William
Shakespeare

‘Fly like a butterfly, sting like a bee. The hands can’t hit what the eyes can’t see.’ –
Mohammed Ali

‘How do I love thee? Let me count the ways. I love thee to the depth and breadth and
height, My soul can reach, when feeling out of sight, For the ends of being and ideal
grace.’ – Elizabeth Barrett Browning

‘As we know, there are known knowns; there are things we know we know. We also know
there are known unknowns; that is to say we know there are some things we do not
know. But there are also unknown unknowns – the ones we don’t know we don’t know.’ –
Donald Rumsfeld

12.4  As a class, and based on your discussions from Activity 12.3, think of several criteria
for describing and defining ‘poetic language’:

When does language become ‘poetic’?

When does a text become a ‘poem’?

International mindedness

Do different cultures find different forms of language more poetic than others? Activity 12.3
asks you to identify poetic forms. Will these be different, depending on your cultural
background? Or is poetry absolute and universal? Would you be able to identify poetic
language, when read aloud in a foreign language?

12.5  Have you ever wondered why students are asked to study poetry in school? Have you
ever discussed with your teacher how you should study poetry? Read Text 1.43, a poem
about teaching poetry and discuss your answers to these questions:

How does Billy Collins suggest students should explore poetry?

How does he use metaphor and simile to make his point?

How poetic is his poem? Does it meet one or more of your criteria for poetry from Activity
12.4?

What kinds of approaches to learning poetry have you taken in English class before?
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How far do you agree with Collins’s approach? How do you like to study poetry?

Text 1.43

TOK

Text 1.43 ends by suggesting that students want to find out what poems ‘really mean’.

How do we ascertain meaning in the arts in general?

Is it possible to understand the meaning of a poem with any level of certainty? Do
you think poets always know the meaning of their own poems?

How is the word ‘meaning’ different from ‘purpose’?

Discuss these questions as a class.

e



CONCEPT
Transformation
Does Text 1.43 change your understanding of textual analysis and close reading of
poetry? In this course you explore how a text can be ‘transformative’. Transformation
refers to how the reader’s outlook on the world changes as the result of what they have
read. Does Billy Collins do this for you? Discuss.



Model text
12.6  At home or in a quiet space, record yourself speaking aloud ‘Bright Star’ by John Keats
(Text 1.44) using audio or video. Aim for an effective reading that allows listeners to
appreciate Keats’s language.

Listen to your recording. If you are not happy with it, record a new version. Once you are
happy with the recording, send it to your teacher.

Write a 200-word reflection piece in which you comment on the process you took to
create this recording. What challenges did you face, and how did you overcome them?

Share your reflection piece with your teachers and classmates.

No one has to hear your recording unless you are happy to share it with others in the class.

LEARNER PROFILE
Reflective
Activity 12.6 encourages you to write a reflection piece in response to your reading of a
poem. The philosopher John Dewey once said that learning is experience plus
reflection. After listening to a recording of yourself reading a poem, what have you learnt
from the experience?

Text 1.44



TEXT AND CONTEXT

An eremite is a hermit or recluse, someone living in isolation and devoting
themselves to their religious beliefs.

Ablution means ‘washing’ or ‘cleansing’ with the sense of a sacred ritual.



Key features explained
12.7  The key features of poetry are outlined here and highlighted in Text 1.44. Are there any
features that you recognise from working on your recording for Activity 12.6? After reading
these terms and examples, how would you change your recording of your reading of the
poem ‘Bright Star’ by John Keats?

Key features Examples from Text 1.44

Imagery: Poems are often full of imagery, as
they aim to appeal to the senses to engage
the reader.

In ‘Bright Star’ the narrator paints several
pictures in the mind of the reader, by
describing snow on the moors and the
breathing of his lover.

Alliteration: Poems are meant to be read
aloud. Many poems include alliteration, the
repetition of a consonant at the beginning of
words in sequence. The repetition of the
same vowel sound is known as assonance.
The repetition of consonants in the middle of
a word is known as consonance.

‘feel forever’ and ‘soft . . . swell’ are
examples of alliteration; ‘pure’, ‘ablution’ and
‘human’ are examples of assonance with the
long ‘u’ sound. In the line ‘watching with
eternal lids apart’ the ‘t’ sound is repeated
throughout the words in the middle or ends
of the words. All of these examples make the
poem read more fluently and musically.

Syllables and metric feet: Every word in
English consists of one or more syllables. A
syllable is the unit of sound, when speaking
a word, which usually has one vowel.
Syllables provide the beats of the rhythm of
a poem. Some syllables are stressed, while
others are naturally unstressed. When
analysing poetry, you can look for the
clusters and patterns of stresses in a line.
Each unit of stressed and unstressed sound
is known as a metric foot (see Activity 12.8).

Keats opens the poem with the words ‘Bright
star’, two strong syllables that seem to echo
throughout the remainder of the poem as the
narrator contemplates which characteristics
of the star he wants to emulate. The rest of
the poem mostly includes iambs, unstressed
syllables followed by stressed syllables,
which make the poem bounce along in a
dream-like way. ‘No – yet’ is the only
interruption in this dream.

Verse and metre: Each line of poetry is
called a ‘verse’, which should not be
confused with sentences. When a sentence
carries on over the end of a line, it is called
enjambment (or enjambement), which poets
may use for artistic reasons. The rhythmic
structure of each verse is called metre. It
may consist of any number of metric feet
(see Activity 12.9).

Generally speaking, ‘Bright Star’ has five
iambic feet in each verse, meaning it uses
iambic pentameter (see table with Activity
12.9). This format, traditionally used by poets
in the 19th century, was characteristic of
Romanticism.



Stanza and rhyming scheme: Studying
poetry is, to some extent, a study of
prosody, which refers to the patterns of
rhythm and sounds used in poetry. To find
patterns, look to the stanzas. Stanzas are to
poetry what paragraphs are to prose. They
give the reader a sense of structure and
organisation. When studying the structure of
poems, you may notice the use of rhyme,
sometimes within a verse (internal rhyme)
or at the end of each verse. Many poems,
however, do not rhyme at all. Free verse
does not rhyme. Blank verse, which follows
a certain metre such as iambic pentameter,
also does not rhyme.

Notice how the first line of ‘Bright Star’
rhymes with the third, the second line
rhymes with the fourth, and so forth, until the
final two lines (g), which are known as a
couplet. This is the pattern of an English
sonnet. This traditional format, inspired by
the Italians, was commonly use by Romantic
poets.

Volta: Sonnets sometimes take a turn or shift
in their message or argument, which is
known as a volta.

The narrator is contemplating the kinds of
traits of the star that he wants to emulate.
Rather than shining like a lonesome hermit,
he would rather shine on his lover’s breast.

Caesura: Apostrophes, full stops and
hyphens can be used to make the reader
take a break or pause while reading the
poem aloud. This use of caesura allows the
reader and listener to contemplate the poet’s
words.

Keats uses hyphens in lines 1, 8, 9 and 14.
The narrator opens the poem by
commenting on the steadfast quality of the
star. After the caesurae in lines 8 and 9, he
returns to the reasons why he wants to shine
likea star. And if he cannot shine on his lover
and hear her breath, then he would rather
die, another sharp contrast indicated by the
caesura in the last verse.

12.8  As suggested in the table, there are various kinds of metric feet or patterns of
syllables. Analysing the use of metre in poetry, though not an exact science, involves
scansion. This is the process of scanning a verse to determine its rhythm. You can do this
by annotating the poem and placing symbols above the syllables or words. The symbol 
can be used to indicate unstressed sound. The symbol / can be used to indicate stressed
sound. You can also use italics when editing texts electronically to show which syllables are
stressed. Both italics and symbols have been used in this table.

Five sorts of metric feet used in poetry



Copy these lines of poetry and annotate them, showing where the stressed and unstressed
sounds appear. Break the words and syllables up into feet by using a line ‘|’. See example
‘a’.

| The mov | ing wa | ters at | their priest | like task|

‘The moving waters at their priestlike task’ – John Keats

‘anyone lived in a pretty how town’ – E.E. Cummings

‘If I should die think only this of me’ – Rupert Brooke

‘Sarah Cynthia Sylvia Stout would not take the garbage out’ – Shel Silverstein

‘Now only words in a rhyme’ – Carol Ann Duffy

‘Gas! GAS! Quick, boys! – An ecstasy of fumbling’ – Wilfred Owen

12.9  Poetic verse comes in all sizes and shapes. Within the world of poetry there are
several types of poems and traditions of poetry writing.

Get into groups and assign each group a different poetry type from this list. Do some
research to find the defining features of your type of poetry.

Find an example of your poetry type and share it with your classmates. In a short group
presentation, comment on the use of rhyming scheme, metre (see table) and other
defining characteristics.

English sonnet

ballad
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Italian sonnet

haiku

ode

epic poem

villanelle

elegy.

limerick

Rhythmic metres used in poetry



Over to you
12.10  Structural features of poetry are useful, but how do you incorporate these into a
meaningful analysis of a poem? As you analyse a poem, you should avoid focusing too
much on form, structure and features (‘beating it with a hose’, in the words of Billy Collins)
and not focusing enough on themes, purpose and meaning. As well as identifying and
commenting on the features of poetry, it is important to comment on the effects these
features have on the reader.

Start by listening to what the poem is telling you. Text 1.45 has been highlighted with four
different colours. The student who has highlighted the poem has identified common
themes within the text. They have included a colour-coded key to show the
commonalities in the text.

Find a poem that you want to analyse and write about in an essay. Ask your teacher to
provide you with a poem if you do not have any ideas. Use four or five different colours
and highlight four or five ideas or themes in the poem.

Create a colour-coded key to accompany your highlights and annotations.

Text 1.45
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Seamus Heaney was a Nobel Prize-winning poet from Ireland. ‘Blackberry‑Picking’ is taken from
one of his best-known collections of poetry called Death of a Naturalist (1966).

AOE question

How useful is it to describe a work as ‘classic’?

You have read three poems in this unit. Is there any reason to attach the label ‘classic’ to
any one of these? The word ‘valid’ is also interesting, as it relates to logic. How can you
validate their ‘classic’ status? As a class, define the term ‘classic’ and explain your answers
to these questions in a group discussion.

12.11  Text 1.46 is an HL essay that explores ‘Blackberry-Picking’ by Seamus Heaney (Text
1.45).

Where, in the essay, do you see literary terms about poetry from this unit?

Where, in the essay, do you see evidence that background information about the poet,
Seamus Heaney, has been researched and incorporated into the essay?

How are the paragraphs organised and structured? What is the purpose of each
paragraph?

What phrases could you take from this essay and use in an essay that analyses any text?

Where in the essay do you see evidence of critical thinking?
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How would this essay score as an HL essay? Use the assessment criteria in the
introduction to give it marks and a grade. How could it be improved to score a higher
mark?

Compare your marks and comments to those of the examiner, provided after the essay.

ATL
Thinking skills
Activity 12.11 asks you to find evidence of critical thinking in the student’s HL essay that
analyses the poem ‘Blackberry - Picking’. Thinking skills are part of the approaches to
learning in the IB Diploma Programme, and include skills such as:

analysis

evaluation

the ability to find patterns

the ability to build conceptual knowledge.

Can you find evidence of these skills in the sample HL essay? What do they look like?

TIP
You may want to analyse a poem or collection of poetry by the same poet for your HL
essay. You could use the sample HL essay provided as a model for your essay.

AOE question

How can texts present challenges and offer insights?

Notice how the line of inquiry for the sample HL essay almost mirrors this question from
‘Readers, writers and texts’ .For your HL essay, you may wish to ‘tweak’ one of the
questions from one of the areas of exploration, turning it into a ‘line of inquiry’ which focuses
on a text that you have explored in class.

HL Essay – Sample 1

f







HL Essay – Sample 1 – Examiner’s marks and comments

Criterion A: Knowledge, understanding and interpretation: 4 out of 5
marks

The essay is very analytical, focusing exclusively on one primary source. The scope of
the inquiry on the ‘challenges of growing up in rural Ireland’ is very broad and therefore
difficult to cover entirely. A better line of inquiry might have read: ‘How does Seamus
Heaney’s poem “Blackberry‑Picking” offer insight into the challenges that he faced when
growing up in rural Ireland?’ The student’s interpretations of the poem are very focused



on Heaney’s experiences. References to the poem are integrated eff ectively into the
argument. Arguably, the student’s knowledge and understanding of the poem are not
based solely on an analysis of the text, meaning that secondary sources should have
been referenced.

Criterion B: Analysis and evaluation: 5 out of 5 marks

The essay offers a careful analysis of the language of the poem, focusing narrowly on the
use of verbs, imagery and diction in constructing meaning. This insightful analysis is
consistently relevant to the line of inquiry. The student evaluates the author’s use of
language and structure, commenting on the effects of juxtaposition, rhyme, allusion and
consonance (among other devices) on the poem’s reader and listener.

Criterion C: Coherence, focus and organisation: 4 out of 5 marks

A bibliography or ‘works cited’ section is necessary for this essay. Besides quotations
from the primary source, there is also a quotation from William Wordsworth, which needs
a citation. Besides this, the essay is organised effectively around different stylistic
features. While its focus on the poem is consistent, it loses sight of ‘rural Ireland’ at times.

Criterion D: Language: 5 out of 5 marks

The essay shows good command of the English language. The essay includes varied
sentences, correct use of literary terms and an academic tone.

Extended essay
Perhaps you are inspired by the student’s HL essay on ‘Blackberry-Picking’ to write an
extended essay on poetry. You may want to compare the works of two poets (Category 2) or
how the poetry of one poet evolves over time (Category 1). Any element of comparison will
inevitably increase your level of analysis and marks for critical thinking (Criterion C).

12.12  After carefully reading this sample HL essay and discussing your answers to the
questions from Activity 12.11, try writing your own essay of 1200–1500 words, which
analyses a poem in detail (see ‘Further reading’ for suggested authors). The writing process
could take these steps:

Annotate and highlight the words and lines of a poem with careful detail.

Create a mind map of ideas that you want to put into your essay.

Return to the ‘key features’ section and see if you can find evidence of these in your
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poem.

Draft an outline of your essay.

Write a rough draft of your essay and show it to your teacher. Ask your teacher to
comment on the quality of your work, applying the assessment criteria.

Rewrite your essay, based on your teacher’s comments.

If the essay has been written about a work that you are reading for class at HL, you may
wish to submit your essay to the IB as an HL essay.

CAS
Writing your own poetry and performing it at ‘slam’ poetry events in cafés or clubs is another
good way of meeting your CAS requirement. Reflect on how this creative process is
transformative for you as both a poet and a student of English.

12.13  Writing essays about poetry is one thing. Writing poetry is another. Have you ever
written a poem? Why not give it a try? After carefully reading Seamus Heaney’s poem about
growing up in Ireland and picking blackberries, you may wish to write a poem about your
experiences growing up where you live. What ‘life lessons’ have you learnt? What messages
do you wish to communicate to a wider audience in an artistic, poetic way?

Whether or not you decide to write about ‘growing up’, write a poem that you could read
aloud to your classmates or possibly at a poetry evening at school for family and teachers.
Enjoy the process and reflect on its challenges after your reading of your poem with
classmates.

LEARNER PROFILE
Risk taker
Does Activity 12.13 sound scary? Writing and performing your own poetry can be
intimidating but rewarding. What kind of risks are you taking by doing this? What can
you do to overcome your fears and see the value added in writing poetry about your
own life?
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Further reading
There are many enjoyable poets and lyricists on the prescribed list of authors for your
English A: Language and Literature course, such as: Seamus Heaney, Margaret Atwood,
Grace Nichols, Carol Ann Duffy, Elizabeth Barrett Browning, Philip Larkin, Robert Frost,
William Shakespeare, John Keats, Bob Dylan, Les Murray, John Lennon, Joni Mitchell,
Samuel Taylor Coleridge, William Blake, Emily Dickinson, Edgar Allen Poe, W.H. Auden,
Allen Ginsberg, Ted Hughes, Sylvia Plath, William Wordsworth, Judith Wright or William
Butler Yeats, to name a few names in no particular order.

How to Read Poetry Like a Professor by Thomas Foster offers a fun approach to reading
poetry. It explores verse from Dr. Seuss to Robert Louis Stevenson in a way that is
accessible and enlightening.

The Poetry Toolkit by Rhian Williams gives very clear and thorough guidance for students
who wish to unpack poetry in more depth. It breaks down poetry into subgenres and
analyses the use of many literary devices.

TIP
You can study 15–20 song lyrics by a songwriter as a literary work in the English A:
Language and Literature course. Ask your teacher if you can study the lyrics of your
favourite artist as a ‘freely chosen’ work. Remember, when analysing lyrics, terminology
from poetry can be relevant. Do not forget to explore other devices, such as chorus,
verse and bridge.

REFLECT
Twelve text types have been explored in this chapter by focusing on model texts,
explaining their key features and encouraging you to write your own texts. How has this
method helped you understand these types of texts better, in preparation for various
forms of assessment? How can you use this method to explore other text types?
Make a list of other text types that you would like to explore as a class, and use this
method to analyse them effectively. Document your findings in your learner portfolio by
creating a section on text types.



Chapter

2
Beliefs and values

How is language used differently by men and women?
How do texts target men and women differently?
What do texts such as advertisements tell us about gender roles in
society?
How are narrow definitions of ‘beauty’ constructed by the media?

In this chapter you will:
explore representations of women in the media, gender stereotyping and feminism

discuss how texts put pressure on men and women to act a certain way

develop skills in visual literacy.



Unit 2.1
Femininity

Learning objectives

appreciate how a range of texts, from different periods and cultures, show different
representations of women

understand a variety of cultural and temporal contexts in order to engage with the topic
of gender stereotyping

develop skills in analysis, interpretation and evaluation of texts

develop skills in listening, speaking, reading, writing, viewing, presenting and
performing.

How do men and women think and act differently? How feminine or masculine should we be?

What occupations and roles are best for men and women in society? These questions are
difficult to answer without gender stereotyping. Nevertheless, you see implicit answers to
these questions regularly in TV commercials, press advertisements or TV shows. Only
critical viewers, however, examine how the media construct stereotypes and gender
expectations.

This unit asks you to deconstruct various messages about women and explore the idea of
feminism. You are invited to be critical and analytical as you explore a range of text types,
from advertisements to poems.

TIP
This is the first of three chapters which explore global issues. For your language and
literature course, you will need to keep track of all your activities, assignments, terms
and notes in a learner portfolio. Create sections in your portfolio for each global issue
that you explore. Your portfolio will become relevant for the individual oral (Chapter 8).

ATL
Self-management
As the Tip suggests, you will need to maintain and manage a learner portfolio. This will



require some self-management skills. How will you keep track of the texts that you read and
write? How will you ‘tag’ items so that you can find them later? Will you do this digitally?
Discuss methods that work for you with your teacher.

Word bank
gender stereotyping
feminism
riddle
sexism
prejudice
discrimination
misogyny
denotation
connotation
representation
association
facial expression
appeal to probability
argumentation fallacy
pronoun
imperative
condescension
parody
tone
anaphora
suffrage
literary theory
feminist literary criticism
free indirect speech
secondary source
primary source



gender equality



Getting started
1.1  Here is a brief riddle for you to discuss with a classmate.

A father and son are in a horrible car crash that kills the dad. The son is rushed to the
hospital; just as he’s about to go under the knife, the surgeon says, ‘I can’t operate – that
boy is my son!’ Explain.

If you were confused when you read this, you were probably working from the assumption
that surgeons must be men! Why do people make such assumptions about gender and
occupation? Does it mean they are sexist? Sexism is prejudice, stereotyping or
discrimination, often against women, on the basis of gender.

Read out the occupations listed here and describe the person you imagine for each: a man
or a woman. In response to each item, ask yourself why you imagined each as a man or
woman. As a class, discuss how ideas of gender and occupation are constructed by the
media.

nurse

doctor

pilot

flight attendant

professor

grade school teacher

hairdresser

security guard

plus-size model.

1.2  Is language inherently sexist? Why do phrases a–j sound strange if you replace each
noun with the opposite gender? For example, why do people say ‘working mother’ but not
‘working father’? Are these examples of misogyny (a dislike of, or contempt for, women)?

working mother (a mother who works)

soccer mom (US) (a mother involved in her child’s sports)

mumpreneur (UK) (a mother entrepreneur)
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throw like a girl (not to throw forcefully)

she wears the pants (US)/trousers (UK) (woman in charge of a relationship)

housewife (a wife who is not employed)

mistress (a man’s secret lover)

tomboy (a tough girl)

catfight (two women fighting)

mommy wars (US) (two mothers who fight and argue).

1.3  Text 2.1 is an advertisement from another era. Use these questions to start a class
discussion on gender and stereotyping:

Whom does this advertisement target? How do you know this?

How does it use language to appeal to its audience?

What are the connotations of the words ‘Warpath’, ‘Mother’? (See TOK feature.) Discuss
any other words that seem ‘loaded’.

What is the ‘message’ of this advertisement? Try articulating the reasoning on which the
advertisement is based.

How does this advertisement use the conventions of comic strips to communicate its
message? (See Units 1.4 and 1.5 for further understanding of political cartoons and
comic strips.)

To what extent does this advertisement construct a stereotype? What is the stereotype?

Do you find this text offensive? Give your reasons.

Could an advertisement like this be found where you live today? Why, or why not?

Text 2.1
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CONCEPT



Representation
Representation is a key concept for this course. As you articulate your analyses of
various texts, be specific about which social groups are represented, how they are
represented and why they are represented in a certain way. It is not sufficient to simply
say that an advertisement discriminates against ‘women’. Be more specific and refer to
the kinds of women who are stereotyped or marginalised.

TOK

In your Theory of Knowledge course, language is considered a way of knowing. In
other words, knowledge is acquired through language. But language can be used to
manipulate readers into believing something that is not true. Many words have a
denotation, an exact meaning, and a connotation, an emotional association. Words
about gender are no different. The words ‘mom’ or ‘mum’ denote one’s biological or
adoptive mother. But the connotations are as diverse and complicated as the kinds of
relationships people have with their mothers. Activities 1.1, 1.2 and 1.3 encourage you
to think about the various connotations that are communicated through various words
and phrases that deal with gender. What are the connotations of the word ‘mom’ or
‘mum’ for you? Do you have any, if English is not your ‘mother’ tongue? Explain.



Readers, writers and texts
1.4  Stereotypes are built through association. For example, if TV shows constantly depict
male police officers eating doughnuts, then police officers become associated with
doughnuts and fatty foods. Consequently, viewers assume that most police officers are
overweight men, and a stereotype is born!

Text 2.2, a page from the first edition of Woman’s Weekly magazine, offers you a glimpse
into the past, over a hundred years ago, when women worked very hard, but few were
employed. The word ‘housewife’ does not appear, but how is this stereotype constructed
through the use of symbols, facial expressions, body language, captions, diction and other
stylistic and structural devices? How is this stereotype constructed through association?

See Unit 1.1 on deconstructing images and Unit 1.5 on graphic novels for more useful tools
for analysing this text.

1.5  Work in groups of three.

One of you is a time traveller who has gone back to the year 1911. You find yourself in
the office of the chief editor of Woman’s Weekly.

One of you is the chief editor who has just published the first edition of this magazine. If
fact he personally created Text 2.2. Try to find a male classmate to play this role.

In his office is a female reader from 1911, who has come to his office to say how happy
she is with this new weekly magazine. Try to find a female classmate to play this role.

In your role-playing game, discuss Text 2.2 and how it is helpful or harmful towards mothers.
The time traveller may tell the others about the many roles that mothers fulfil in the ‘future’.

1.6  Related to ‘association’ is the appeal to probability. Texts often depict and describe
situations in which the reader must make various assumptions in order for the text to be
meaningful. It is an argumentation fallacy, in which something is taken for granted because
it would probably be the case. Study Text 2.3 carefully. Consider the attitudes of the readers
who would read this advertisement for Heinz Tomato Ketchup in the 1930s. Discuss your
answers to these questions with regards to probability, assumptions and stereotypes:

Why is the text entitled ‘How to please a husband’?

Why does he have a smile on his face as he pours the ketchup?

Why must a wife be convinced that her husband ‘is not unreasonable’ or may like ‘simple,
inexpensive foods’?
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Why is there such a long description about the process of, and the products involved in,
making the ketchup?

Why does it say ‘a condiment that men really relish’ and not women?

Why is there a quotation and a signature from President Howard J. Heinz himself?

Why is this sauce advertised as one of the 57 varieties?

Why is the bottle depicted twice in the advertisement?

CAS
Service to others is sometimes centred on those who are marginalised. Think about what you
could do to help people who suffer prejudice and discrimination.

LEARNER PROFILE
Inquirer
Activity 1.6 asks many specific questions about a text. Learning to ask questions about
a text is a useful skill in the language and literature course. Can you think of more
questions to ask in response to Text 2.3? This is what inquirers do.

Text 2.2
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Text 2.3



AOE question



How do readers approach texts from different times and different cultures other than their
own?

Text 2.3 is very different from advertisements in your time and culture. How would you begin
to analyse this advertisement? Perhaps you might consider how the same product, Heinz
Tomato Ketchup, is advertised today? It helps to compare target audiences. If this text is
pitched towards housewives in the USA in the 1930s, ask yourself how those housewives
are different from housewives today.

Continue this discussion by doing an online search for two advertisements for the same
product but from a different age.

1.7  What kinds of texts would you think use the second person pronoun ‘you’? You may
expect to find this in instructions, speeches, recipes and textbooks (like this one!), but not in
advertisements. Yet you have already seen two advertisements (Texts 2.1 and 2.3) which
use ‘you’, and all of the texts in this unit so far use ‘we’. Furthermore, most of the texts have
used imperative verbs, such as ‘come chat’ (Text 2.1).

What is the effect of using ‘we’ and ‘our’ or ‘you’ and ‘your’ in Texts 2.1–2.3?

How does the use of pronouns contribute to the construction of gender stereotypes in
these texts?

What is the effect of using imperatives in shaping the reader’s response to these texts?

Condescension is the act of belittling someone or speaking down to them. Do you
detect condescension in Texts 2.1–2.3? If so, where does it appear? Can you find
evidence of it in the text?

Time and space
1.8  Text 2.2 (1911) and Text 2.3 (1930s) may seem rather outdated with their attitudes
towards mothers and wives. In the box are adjectives that you can use in the discussion.
Which words describe good mothers and wives . . . :

. . . back then?

. . . nowadays?

. . . both then and now?

Complete a copy of this table by writing the adjectives in the correct column.

How have values changed and evolved? Refer to evidence from previous texts or other texts
to justify your answers.
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independent dependent unquestioning enlightened devoted hard-working 
thoughtful cost-conscious obedient agreeable firm involved attractive 

self‑sacrificing educated graceful meticulous resourceful smart diligent care‑takers

In the early 20th century,

good mothers and wives

were seen as . . .

Both then and nowadays,

good mothers and wives

are seen as . . .

Nowadays, good

mothers and wives are

seen as . . .

   

1.9  As you discuss the evolving attitudes towards mothers and wives over the past hundred
years, it will help if you understand the concept of feminism. What is feminism?

Write down your own definition of feminism on a piece of paper and give it anonymously
to your teacher.

Ask your teacher to read out everyone’s definition of this word.

Do an online search for the most widely accepted definitions of this word.

How are these definitions different from your own?

What is the opposite of feminism? There is no correct answer to this question, only
informed responses.

LEARNER PROFILE
Principled
An IB learner is ‘principled’. What are the principles of feminism? To what extent are the
principles of feminism valued in the country where you live?

1.10  One of the most commonly used symbols of the feminist movement today is Text 2.4.
Do an online search for more information about this text and discuss your answers to these
questions:

Why is this image often mistakenly referred to as ‘Rosie the Riveter’? Who was that? And
why is this not Rosie?

What type of text is this? What purpose did it once serve? What purpose does it serve
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these days?

Explore the use of:

colour and style of drawing

body language

symbols

the rule of thirds

other stylistic devices that construct meaning.

Why do you think this text has become a symbol for the feminist movement?

Text 2.4

This poster was created by J. Howard Miller in 1943.

1.11  Parody is the act of imitating a text’s style and structure for a humorous effect. Do an
online search for one of the many parodies that have been made of ‘We Can Do It!’. In pairs
present one of these parodies to your classmates. Ensure that no two pairs present the
same parody. In your presentation, explore answers to these questions:

Why has this parody been created? What is the author’s purpose?

How does it borrow stylistic and structural elements from the original ‘We Can Do It!’
poster?

How does the meaning of your parody depend on the target audiences’ knowledge of
people, places, times and other texts?
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How much of the original message from ‘We Can Do It!’ is still present in your parody?

AOE question

How can the meaning of a text and its impact change over time?

What if J. Howard Miller could see how people were using Text 2.4 today?

What would he say? When considering how the meanings of texts have changed over time,
as in Activities 1.10 and 1.11, it’s often useful to ask what an author in the past would think
of present times. Apply this strategy to your analysis of other texts.

1.12  When discussing texts, we often talk about tone. This word describes the writer’s
attitudes, as expressed through the language of the text. Before you read Text 2.5, look up
the definitions of the words listed here (a–k), all of which are associated with tone. You might
do this activity with a group of people, with each person responsible for finding the definition
of one or two words.

After you have found and understood the meanings of these words, read Text 2.5. Which
words describe the tone of this text? What makes you say this? Justify your answers by
referring to examples from the text.

tongue-in-cheek

critical

biting

mocking

pleasant

sarcastic

cynical

jolly

subversive

ironic

complacent.

Text 2.5
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CONCEPT
Transformation
One of the key concepts for this course is transformation. Texts can be transformative in
the sense that they change your understanding of the way the world works. How does
Text 2.5 change the way you see motherhood?

1.13  Do an online search to find out more about the context of Text 2.5.

When was it written?

Where was it first read aloud?

Why did the writer write it?

To what extent does this text express the ideals of feminism, which you discussed in
Activity 1.9?
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1.14  Discuss your answers to these questions as a class, referring to Text 2.5.

Judy Syfers says she ‘wants a wife’. But what does she really want?

What attitudes towards men are expressed in this text? Where do you find evidence of
this?

What is the effect of repeating the words ‘I want?’ on the audience? This an example of
anaphora, the repetition of a phrase at the beginning of a sentence. Why is anaphora
used here?

This text was written and read to an audience in 1970. Is Judy Syfers’s main message, as
expressed in this text, still relevant today? Or is it outdated? What makes you say this?

International mindedness

Text 2.5 explores the meaning of ‘wife’ and ‘mother’, and the connotations associated with
these words. In countries around the world, the roles of wives and mothers are defined
differently according to cultural norms and expectations. These norms and expectations are
constantly evolving and changing.

You and your classmates can each choose a different country in the world to research, with
examples of developing and developed countries, Anglophone and non-Anglophone
countries. Try to find answers to these questions about your chosen country, thinking about
the past ten years. Share your findings with your classmates. Don’t worry if you haven’t been
able to find answers to all the questions:

Until what age do women attend school, on average?

What is the average age for women to have their first child?

How many children do women have, on average?

What is the difference in salaries between women and men?
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Intertextuality: connecting texts
1.15  This unit has asked you how definitions of motherhood have changed over time. Texts
2.6 and 2.7 show how the recruitment of women for military service has changed.

Study both advertisements carefully, thinking about the guiding question: ‘In what ways
do the linguistic and visual features of these two armed forces recruitment
advertisements for the military appeal to different cultural values from different times and
places, while trying to achieve a similar purpose?’

Take notes on both texts, using a copy of this table. Revisit Units 1.1 and 1.2 to inform
your response.

Before you write a comparative analysis of these texts, ask your teacher if you will be
assessed on this assignment. Discuss the kinds of criteria that you should use to assess
your work.

Based on your notes and understanding of the assessment criteria, write a comparative
analysis of 800–1000 words.

Show your comparative analysis to your teacher and ask for constructive feedback.

Rewrite your comparative analysis and place it in your learner portfolio under ‘Feminism’.

Text 2.6 Text 2.7

Target audience and their response

Author’s purpose

Use of image, including camera angle and
symbols (see Unit 1.1)

Use of layout and structure (see Unit 1.2)

Author’s choice of words (diction)

Text 2.6
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AOE question

How do the conventions of different types of text develop over time?

Text 2.7 was created 45 years after Text 2.6. You can see a clear evolution of structural
conventions for this type of text, an advertisement for recruiting women. How have these
conventions evolved? Write about this in your comparative analysis (Activity 1.15).



Towards assessment
1.16  For your individual oral, you are asked to explore a literary and a non-literary text on a
common global issue. In order to practise your individual oral, prepare and conduct a 10-
minute talk in which you compare and contrast Texts 2.8 and 2.9 on the women’s suffrage
movement.

Follow these steps:

Research the movement on women’s right to vote in the early 20th century, the origin of
the texts and their authors.

Annotate copies of both texts to highlight the key features. Look at Units 1.1, 1.2 and 1.12
for more about the key features of advertisements, images and poetry.

Make a bullet-pointed outline with key ideas.

Record yourself giving this 10-minute talk. Listen to the recording carefully and assess
yourself using the assessment criteria for the individual oral, to be found at the beginning
of the book.

If you think you could improve on any aspects of your performance, try recording another
attempt.

Share your final recording with a classmate or your teacher to receive their feedback.

See Chapter 8 for more information on the individual oral.

AOE question

How can different texts offer different perspectives on a topic or theme?

This question from the area of exploration called ‘intertextuality’ is a good point of departure
for an individual oral. Consider how the perspectives of Texts 2.8 and 2.9 are different.

Text 2.8
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1.17  Whether or not you are reading a literary work about feminism or women’s roles in
society, you may find one of these four questions appropriate for a practice Paper 2 essay:

In which ways and for what reasons do two of the literary works that you have read depict
a struggle between men and women?

In what ways and for what reasons do two of the literary works that you have read give
women a voice?

How have the authors of two of the literary works that you have read used language to
comment on gender inequality?

How have two of the literary works that you have read been written and received
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differently by different audiences?

1.18  Activity 1.16 asks you to develop and deliver a practice individual oral on Texts 2.8 and
2.9. To prepare for this, you should create an outline similar to the example shown here.

Compare the points in this example outline to your own. How did you organise your
individual oral similarly or differently?

Are there ideas that you can take from this outline, to improve your own performance on
these two texts?

Individual oral – Sample 1 – Outline



Higher level extension
1.19  As you explore literature, you will discover various schools of literary theory. You
could say that these are lenses through which readers view literary works. One such school
of literary theory is feminist literary criticism, which is informed by feminist theory and the
politics of feminism. This school of literary theory has developed since the early 20th century
and approaches literary works by:

studying the representation of men and women and how they reflect society’s pressures
and expectations

analysing the use of language, imagery and narration to construct these gender roles

examining the balance and significance of female authors in the world of literature.

Read Text 2.10, The Grass Is Singing by Doris Lessing, which is set in Southern Rhodesia
(now Zimbabwe) in the 1940s. Discuss how a feminist literary critic would analyse the text,
especially with regard to these first two bullet points.

Text 2.10



AOE question

How do texts engage with local and global issues?

How does Doris Lessing engage with the issue of marriage in The Grass Is Singing (Text
2.10)? Do you consider ‘marriage’ a global or a local issue? Give reasons for your answer.



CONCEPT
Identity
As Mary listens to her friends gossip about her in this passage from The Grass Is
Singing (Text 2.10), she is confronted with questions about her own identity and the role
of marriage in shaping that identity. When reading fiction about imaginary characters,
readers are asking themselves questions about their own identity.
Have you ever overheard anyone talk about you? Can you relate to Mary’s situation?
What are your views on marriage? How are those views characteristic of your identity?

1.20  Read Text 2.10 again and discuss your answers to these questions:

What is the effect of the phrases ‘all women’ and ‘sooner or later’ in the opening line of
this passage on you, the reader?

What do these opening lines suggest about the narrator’s position on women and
marriage?

What implications are made by the women about the number of years in which a woman
should work before getting married? What happens to women, presumably, after they get
married?

What implications are made about the ways women should dress?

At what age is a woman expected to marry in this society?

What is the ‘something’ that is ‘missing somewhere’?

What is meant by the phrase ‘to set the rivers on fire’? You may need to look it up.

What are the qualities of an attractive woman, according to the women?

1.21  Notice the use of exclamation marks in the final few lines of Text 2.10. They are
characteristic of a form of narration known as free indirect speech or free indirect narration.
Free indirect speech is a form of third-person narration, which shows bias towards the
thoughts and emotions of one character.

Besides the use of exclamation marks, where else does the narrator show bias towards
Mary?

Why does the narrator use this style of narration?

What is the effect of this style of narration on the reader?
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1.22  Look again at the bullet points describing feminist literary criticism in Activity 1.19. The
third point explains that feminist literary critics also study the significance of female authors.
Do some online research to learn more about the significance of Doris Lessing in the world
of literature.

What have been her contributions?

What kinds of messages has she voiced?

How have they been received?

In pairs, find a secondary source on Doris Lessing that you would like to present to your
classmates. Ensure that every pair is presenting a different secondary source. In your short
presentation, you should explore:

Doris Lessing’s contributions

her messages

the responses to her works.

Reflect on your chosen secondary source by explaining to your classmates what you found
most interesting about it. Document your findings in your learner portfolio.

ATL
Research skills
Activity 1.22 asks you to engage with a secondary source and document your findings in
your learner portfolio. As you study texts, and document your findings in your portfolio, be
sure to understand the difference between primary sources and secondary sources.
Primary sources are texts that you analyse, such as poems and novels. Secondary sources,
such as articles, are intended to inform your analysis of primary sources.

Extended essay
For your extended essay, you can explore one or more literary works through the lens of
feminism. A good research question may read: ‘In what ways do the authors of The Grass Is
Singing and Fiela’s Child use narrative technique to explore the feminist perspective in
southern Africa during apartheid?’ Note: Fiela’s Child by Dalene Mathhee was originally
written in Afrikaans but can be read in English, making this a good Category 2 essay.



Further reading
If you liked reading Text 2.10 by Doris Lessing, you may want to read more of her works,
such as The Golden Notebook.

If you liked Text 2.8, the poem ‘Females’ by Charlotte Perkins Gilman, you can easily find
more of her poems on feminism. Her semi-autobiographical short story ‘The Yellow
Wallpaper’ is studied widely in gender studies classes as a seminal piece for the feminist
cause.

Carol Ann Duffy’s poetry is popular for good reason, and most of her poems have a
feminist edge.

The Handmaid’s Tale by Margaret Atwood, A Room of One’s Own by Virginia Woolf, The
Awakening by Kate Chopin and The Color Purple by Alice Walker are just a few of many
works you may wish to explore in your coursework.

‘We Should All Be Feminists’ by Chimamanda Ngozi Adichie is a longer essay, based on
the author’s popular TED Talk, which you may also want to watch as a class.

REFLECT
Sit with a classmate of the opposite gender, if possible. Discuss your answers to these
questions then recap and share your discussion with your class:

Which text in this unit did you find most interesting? Why was this?
To what extent do you consider yourself a feminist? How has this unit contributed to
your answer to this question?

What is the future of motherhood? What will it mean to be a ‘wife’ in the future?

Think about what the world will be like in a hundred years. To what extent do you
think gender equality will be a reality around the world?
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Unit 2.2 
Masculinity

Learning objectives

understand how gender roles have been constructed differently in different temporal
contexts

develop skills for analysing the stylistic and structural features of visual texts and
moving images, such as advertisements and commercials

become more aware of the issues of gender stereotype, and the pressures on men to
be ‘manly’ or masculine

develop creative skills by making your own advertisement.

In the previous unit you explored ways in which gender stereotypes are constructed, using
the examples of stereotypes of mothers and wives. This unit continues to explore the
problems of gender stereotyping, but in relation to men. What expectations are created for
men by narrow definitions of ‘manliness’ in the mass media? According to many
dictionaries, ‘manliness’ includes such traits as ‘tough’, ‘powerful’ or ‘rugged’. Where do
these ideas come from?

In this unit you will consider how these definitions of manliness are constructed. You will
study a range of texts, developing your skills of critical analysis and questioning gender
stereotypes.

Word bank
manliness

masculinity
camera shot

socialisation
expression

linguistic determinism
gender bias

social constructs



syntax

readership
male chauvinism

spoof
culture jamming

subvertising

parody
pastiche

hypermasculinity
Bechdel test

patriarchy

role models
role reversal

awareness campaign
counterstereotypes

progressive

dadvertising



Getting started
2.1  What associations can you think of for the word ‘masculinity’?

On a sheet of paper, write down three things that come to mind when you hear this word.
Do not write your name on the paper.

Give this paper to your teacher, who will read out your class’s responses.

What are the differences between ‘masculinity’ and ‘manliness’? Discuss these
differences as a class.

International mindedness

To what degree are your definitions of masculinity determined by the culture in which you
were raised? Review your answers to Activity 2.1 and discuss how these definitions reflect
your class’s cultural backgrounds.

2.2  Read Text 2.11 which is a transcript of the Old Spice commercial. Watch the commercial
online by searching for: ‘Old Spice’ and ‘The Man Your Man Could Smell Like’ or ‘Smell Like
a Man, Man’. Discuss your answers to these questions:

To what degree does this commercial promote your class’s associations of masculinity
which previously you wrote down for your teacher (Activity 2.1)?

What are the effects of its language on the audience? Consider its use of diction, images,
symbols, camera shot and camera angle. Discuss your answers as a class. See Unit 1.3
on analysing film to support your discussion.

Whom does this commercial target – men or women? What makes you say this? How
might men and women respond differently to this commercial?

Text 2.11

a

b

c
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AOE question

How can texts present challenges and offer insights?

In response to Text 2.11, write a list of ‘insights’ and another list of ‘challenges’ with regard
to:

gender roles

stereotypes

gender equality.

2.3  Socialisation is the process of learning to behave in a way that is acceptable to society.
It is the result of interactions between people, and the messages that you receive through
various media in everyday life. How are young men and boys socialised through the use of
various expressions? An expression is a turn of phrase that is commonly used. Here are
some expressions that create unrealistic expectations of boys and men. They can be
damaging to society and to relationships. Have you heard such phrases used before? Look
up the meanings of any of these phrases you do not know. As a class, discuss these
questions:

Why might these phrases be thought offensive?

Why are they problematic for society?

What do they imply about manhood?

Nice guys finish last.

to man up

Boys don’t cry.

to grow a pair

Men are pigs.
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mummy’s boy

Boys will be boys.

to wear the pants/trousers

That’s so gay.

TOK

Is language a description of real-life experiences, or does language structure our
understanding of real life? This is a question often asked in TOK. The idea that
language shapes our understanding of reality is known as linguistic determinism.

If the phrase ‘that’s so gay’ is used to mean ‘that’s so stupid’, then people will equate
homosexuality with intellectual inferiority. This is why such phrases and others from
Activity 2.3 can be harmful and offensive. Can you think of other examples of how
language determines your understanding of gender roles?

2.4  Gender bias is the act of appealing to one gender over the other. Here are two job
descriptions for an engineering job. The first one uses vocabulary that might appeal to a
male audience. The second one might appeal to a female audience. Assign every italicised
word in the job descriptions to a different person in your class. Individually, look up the
meaning of your word or words (if you have been assigned more than one). Explain to your
classmates why you think these words show a particular bias towards men or women.

Text 2.12

Engineering job descriptions

Barbara Annis and Richard Nesbitt 2017

Male-themed words used in an
engineering job description

Female-themed words used
in an engineering job
description

Company
description

We are a dominant engineering firm
that boasts many leading clients. We
are determined to stand apart from
the competition.

We are a community of
engineers who have effective
relationships with many
satisfied clients. We are
committed to understanding
the engineer sector intimately.

Qualifications Strong communication and
influencing skills. Ability to perform

Proficient oral and written
communication skills.
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individually in a competitive
environment. Superior ability to
satisfy customers and manage the
company’s association with them.

Collaborates well in a team
environment. Sensitive to
clients’ needs, can develop
warm client relationships.

Responsibilities Direct project groups to manage
project progress and ensure
accurate task control. Determine
compliance with clients’ objectives.

Provide general support to the
project team in a manner
that’s complementary to the
company. Helps client with
construction activities.

From Results at the Top: Using Gender Intelligence to Create Breakthrough Growth

CONCEPT
Culture
Text 2.12, two job descriptions for the same job, gives you an insight into culture. It
shows you how engineering firms view the role of men and women differently. How are
gender roles expressed differently in job advertisements in the culture where you live?

2.5  Based on your discussions from the previous activities and your own experiences,
describe the types of social construct that have been created by the media for men and
boys. A social construct is a representation of a person, place or thing, collectively created by
society through social interaction and the mass media. Complete these sentences. Share
your answers with your classmates. How similar or different are your answers? How have the
girls in your class answered differently from the boys?

In my society, there are pressures on men to be . . .

A ‘good’ father is one who . . .

People usually find men attractive when they . . .

Certain characteristics of men that are not valued by society include . . .

a
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Readers, writers and texts
2.6  You are going to read Text 2.13, an editorial from a men’s magazine which comments
on what it means to be ‘a man’. After reading the editorial, consider the statement: ‘An ideal
man, according to Text 2.13, is . . .’. What evidence can you find in the text to support these
endings (a–g) to this statement? Discuss your answers as a class.

. . . a gentleman.

. . . apolitical.

. . . a provider.

. . . sensitive.

. . . tough.

. . . heterosexual.

. . . knowledgeable.

. . . resourceful.

. . . responsible.

. . . honest.

. . . rigorous.

. . . disciplined.

AOE question

How can texts present challenges and offer insights?

Do you remember this question? It was asked in response to Text 2.11 earlier in this unit.
Return to your lists of insights and challenges in response to Text 2.11. After reading Text
2.13, are there any points you would add to your lists?

Text 2.13
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LEARNER PROFILE
To what degree does the ‘man’ described in Text 2.13 exemplify the character traits of
the IB learner profile: open-minded, balanced, caring, knowledgeable, principled,
thinker, communicator, inquirer, reflective, risk taker?

TEXT AND CONTEXT
Mark McGwire is an American baseball player who eventually admitted to using
muscle-enhancing drugs.

Grand Theft Auto is a violent computer game.

ERA is an acronym for earned run average, a concept used to measure the ability
of a baseball pitcher.

CONCEPT
Identity
Text 2.13 deals very much with identity. Why do you think Tom Chiarella wrote this text
about what it means to be a ‘man’? To what degree are his readers searching for
answers about their own identity? Do you think the author is trying to define his own



identity by writing this text? If you are a young man, think about the degree to which this
text influences your own sense of identity.

2.7  Syntax refers to the order in which words are written and the use of punctuation.

The syntax in Text 2.13 is not always grammatically correct, as some sentences lack
nouns. Why do you think the author chose this use of syntax?

You could argue that the syntax of this text relies on short sentences and excessive use
of punctuation. Why has the author written the text in this way?

How does syntax contribute to the tone of the piece?

2.8  The term ‘readership’ refers to the target audience of a particular newspaper, magazine
or other frequently published text.

Research the readership of Esquire, the magazine in which Text 2.13 was published.
Read a few of its articles online.

What words would you use to describe the audience that typically reads Esquire?

To what degree does Text 2.13 appeal to that audience?

Find evidence to support your answers. Discuss your answers as a class.
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Time and space
2.9  How have car advertisements changed over the past decades? Specifically, how do
these changes reflect cultural shifts in gender roles and social constructs? Study Text 2.14
and discuss your answers to these questions:

The tagline reads ‘Only Mustang makes it happen!’ What does ‘it’ refer to? What is the
effect of the word ‘only’?

How does the copy of this advertisement use pun or a play on words, specifically with the
word ‘dig’, which can mean ‘like’ and ‘excavate’?

‘Identity’ is one of the key concepts for this course. How does this advertisement appeal
to and comment on ‘identity’?

Look up the definition of the phrase ‘male chauvinism’. Is this an example of male
chauvinism? Refer to this text to support your answers.

This advertisement is from 1968. Could a similar advertisement appear today?

Text 2.14

a

b

c

d

e



AOE question



How can cultural contexts influence how texts are written and received?

The Ford Mustang (Text 2.14) is a type of car, often called a ‘muscle car’, which has more
horsepower and is lower to the ground than the average car. In the cultural context of
muscle cars, this advertisement and the Dodge commercial (Text 2.15) may be highly
effective in targeting their audience. What about

the cultural contexts of other vehicles?

Find and compare advertisements for plug-in hybrids, minivans, utility vehicles or trucks.

How do these target a different demographic?

How has cultural context helped shape the production and reception of these texts?

2.10  In order to view Text 2.15, you need to do an online search for ‘Man’s Last Stand’, a
Dodge Charger commercial that aired during the 2010 Super Bowl. The Super Bowl is the
championship game of the National Football League in the USA. American football is often
seen as a ‘tough’ and ‘masculine’ sport. While both men and women watch the Super Bowl
every year, many of the commercials appeal to a male audience. After watching the
commercial as a class, discuss your answers to these questions:

Compare the titles of Text 2.14, ‘Only Mustang makes it happen’, and Text 2.15, ‘Man’s
Last Stand’. How do these titles reflect different cultural contexts?

How does the context of Text 2.15, which aired in the USA during the Super Bowl in
2010, determine how it was received?

How does this commercial reflect cultural values that are similar to or different from those
expressed in Text 2.14?

How do the implicit messages of Text 2.15 comment on masculinity and marriage? How
appropriate are these messages in the context in which you live?

Text 2.15

Man’s Last Stand, 2010

Do an online search for the Dodge Charger Super Bowl commercial from 2010, using the
search term ‘Man’s Last Stand’.

2.11  The previous activities asked you to compare and contrast advertisements for the
same product from different times. Think of products that are typically marketed to men, such
as lawn mowers or beer.
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Do an online search for advertisements for these products from different eras. As a class,
make a ‘then and now’ wall where you place copies of these advertisements side by side for
your classmates to see. Discuss how notions of what it means to be a man have changed
over time.

Record your findings in your learner portfolio.

AOE question

How do the conventions of different types of text develop over time?

While Text 2.14 is a print advertisement and Text 2.15 is a TV commercial, focus on the
convention of using masculinity to sell ‘muscle cars’ in both texts. How have gender roles
and relations shifted in the years between the texts? Where do you see evidence of this
shift in these texts?



Intertextuality: connecting texts
2.12  Text 2.15, the Dodge Charger commercial, was met with criticism after it aired in 2010.
Criticism is sometimes best expressed through ‘spoof’. A spoof is a way of making fun of a
particular text by imitating its style and structure for a different purpose. Do an online search
for spoofs of the Dodge Charger commercial, using search terms such as ‘Women’s Last
Stand’ or ‘Dodge Charger spoof ad’. Choose one of these spoof ads, and discuss your
answers to these questions with your classmates:

What is the main message of your spoof commercial? Why do you agree or disagree with
this message?

How does this spoof make you more conscious of how harmful the original commercial is
towards women?

How does this spoof achieve its purpose by using the same stylistic and structural
features of the original commercial?

2.13  Spoof advertisements and commercials, like the ones you explored in the previous
activity, are examples of culture jamming, or subvertising. These are tactics used to
disrupt or subvert mainstream media and the messages they construct. Subvertising aims to
expose the methods used in advertising by large corporations. It makes people think about
the adverse messages that they frequently send. Parody and spoof are closely related to
pastiche – a type of text that imitates the style of another text. Unlike spoof, which mocks a
particular text, or parody, which mocks a genre of texts, pastiche does not mock the text on
which it is based or the intentions of its author. Instead, pastiche draws inspiration from the
original text and continues in a similar style.

In this activity you will consider one example of a pastiche:

Divide into two groups and go into separate rooms.

The first group reads the poem Broetry by Brian McGackin (Text 2.16) and prepares a
short presentation. In the presentation, explore the purpose of the author, his use of
language and how readers may interpret his poem.

The second group reads both Broetry (Text 2.16) and ‘This is Just to Say’ by William
Carlos Williams, a poem which you can find through an online search. This group also
researches common interpretations of Williams’s poem and prepares a presentation on
Broetry (Text 2.16), exploring the author’s purpose, use of language and the readers’
response in the light of Williams’s poem.
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Both groups then come together in one room. The first group should present first. After
the second group has presented, discuss how the analyses were different. How was the
second group’s interpretation different from that of the first group? How was the second
group’s interpretation affected by the knowledge that Broetry is a pastiche?

Text 2.16

AOE question

How can comparing and interpreting texts transform readers?

Activity 2.13 shows how interpretations of the same poem can be different, especially when
one interpretation is informed by an interpretation of another poem. You can do this type of
activity with other pastiches or parodies.

d



Towards assessment
2.14  In 2013, psychologists Megan Vokey, Bruce Tefft and Chris Tysiaczny at the University
of Manitoba published a paper about the problems of hypermasculinity. Hypermasculinity,
according to them, is underpinned by four beliefs:

Danger is exciting.

Toughness is a form of emotional self-control.

Violence is manly.

It’s fine to be callous about women and sex.

The researchers studied over 500 advertisements in several mainstream men’s magazines
from 2007 to 2008 and concluded that over 50% of advertisements promoted one or more of
these four beliefs of hypermasculinity. Conduct your own research, using similar methods.

Find several magazines (in print) that generally appeal to a male readership.

For each advertisement, check to see if there is evidence of one or more of the beliefs
that underpin hypermasculinity.

Record the number of advertisements that you have studied in each magazine and the
number of advertisements that depict hypermasculinity. Which magazines run these
advertisements the most?

Select one advertisement from one magazine and share it with your classmates. Prepare
a short presentation on it, using the following guiding question: ‘To what degree is
hypermasculinity depicted in this advertisement, and what adverse effects might such
advertisements have on their target audience?’

Listen to everyone’s presentation and record your findings in your learner portfolio.

CONCEPT
Representation
As you present your advertisement for Activity 2.14, keep in mind that one of the key
concepts for this course is representation. How are notions of masculinity represented or
misrepresented in the advertisement that you have selected?

Extended essay
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For your extended essay, you may wish to analyse the depiction of men in TV commercials
as a Category 3 essay. You may want to compare older commercials to newer ones,
analysing how gender roles and social constructs have changed over time. You may want to
compare the depiction of men and women in one commercial. If you decide to write this type
of essay, be sure to:

keep your focus on only a few commercials

engage with a meaningful topic, such as gender stereotyping

refer to secondary sources

make specific reference to the primary sources, including the use of dialogue, setting or
character depiction, symbols, music and use of cinematography.



Higher level extension
2.15  In this unit so far, you have explored narrow definitions of masculinity as constructed
by various texts. Most likely, you have seen narrowly defined social constructs in popular
films as well. How gender-biased are films these days?

The Bechdel test is a simple set of three criteria to determine if a film is not overly biased
towards men. The Bechdel test is named after Alison Bechdel, who introduced this test in her
comic strip, Dykes to Watch Out For. A film passes the Bechdel test if it:

features at least two, named women . . .

who have a meaningful conversation at some point during the film . . .

about something other than a man.

Think of the most recent film you watched in the cinema, at home or anywhere. Does it
pass the Bechdel test?

As a class, write a list of everyone’s results. How many films pass the test?

Discuss your results as a class. Should you be concerned about these results?

2.16  Do an online search for a TED Talk by Colin Stokes entitled ‘How movies teach
manhood’. Watch this talk and discuss your answers to these questions as a class:

How familiar are you with the two films that Colin Stokes compares and contrasts: The
Wizard of Oz and Star Wars – A New Hope? If you are familiar with these films, can you
say whether his observations and analysis are accurate? If you are familiar with the more
recent Star Wars films, have they made a departure from previous Star Wars films in the
ways they represent men and women?

Do you agree with his statement that boys these days need to learn how to defend
themselves against ‘the patriarchy’? Patriarchy is an interesting choice of words. It refers
to a hierarchy in which men hold the power and exclude women from gaining power.
Colin Stokes argues that films provide more examples of girls and women who challenge
established patriarchies than they do of boys who battle this system.

Colin Stokes quotes a study that says one in five women in America have been sexually
assaulted at some time in their life. He wonders if these sexual assailants are influenced
by modern films. Do you think they are? Can he prove this?

Colin Stokes’s talk is from 2011. Are the ideas from his talk outdated or more relevant
than ever? Do you think that films include better role models for girls, boys, women and
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men these days than they used to? Discuss how progressive films are today. Give
examples to prove your points.

Has the depiction of women in films progressed over the years? Compare Princess
Leia (1976) to Rey (2015) from the Star Wars films. Are films portraying stronger
leading women these days? Are such portrayals of ‘tough’ women problematic or
progressive for gender equality?

2.17  This unit has identified the problems of narrow definitions of masculinity in advertising.
The next question is: what can be done to solve this problem? Activities 2.12 and 2.13
introduced you to spoof, parody and subvertising as ways of spreading awareness about this
issue.

Role reversal is another strategy often used by organisations to raise awareness about the
unrealistic depictions of men and women in the media. Role reversal places men where
women would usually appear or vice versa. Text 2.17 is an example of this. Study Text 2.17
and discuss your answers to these questions as a class:

Kookai is a women’s fashion company, and yet Text 2.17 does not depict their clothing.
How does this advertisement achieve its purpose of selling their product, nonetheless?

How does this advertisement use colour, body language, camera angle and other stylistic
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features of visual texts to construct meaning? See Unit 1.1 on analysing images and Unit
1.2 on analysing advertisements for further information and support about these text
types.

In your opinion, how successful is this advertisement in spreading awareness about
gender inequality?

Text 2.17

AOE question

How can language represent social differences and identities?

Consider this question with regard to Text 2.17. By ‘language’ consider the use of colour,
lighting, facial expression, body language symbols and role reversal (Activities 2.17–2.18).

2.18  Do an online search for images related to ‘role reversal in advertising’. You may find
some funny examples. Choose an image and share this with your classmates. Discuss your
answers to these questions as a class:

c



What is the main message of your image?

What contextual knowledge must the reader have in order to understand the image?

Is your image an advertisement, an awareness campaign, a spoof, a parody, a pastiche
or a combination of these text types?

How is your image similar to or different from Text 2.17?

How effective is your image in spreading awareness about gender roles in advertising?

Research skills
Activity 2.18 asks you to find an example of role reversal in advertising by searching online.
When you research images, try to identify the original creator or source of the image. As
many images are repurposed or copied on the web, finding the original source will help you
comment on the creator’s intention more accurately.

2.19  A similar but different technique from role reversal is the use of counterstereotype –
an unexpected representation of a person. Text 2.18 includes counterstereotypes of what
you expect of nurses. Analyse the text and discuss your answers to these questions as a
class:

Look back to Text 2.12, which advertises a job vacancy in ways that might appeal to men
and women differently. Compare the language of the male-biased version of Text 2.12 to
that used in Text 2.18. How do they appeal to similar values of strength, dominance and
masculinity?

Look at the list of potentially offensive phrases from Activity 2.3 (e.g. ‘to man up’). To be
‘man enough’, the expression used in the heading of Text 2.18, is not listed there. Should
it be? Do you consider this heading offensive?

What social constructs or stereotypes of manhood does Text 2.18 reinforce? How does it
do this?

Is Text 2.18 progressive? This term means advocating for social change and promoting
equality.

Can you think of other examples of counterstereotyping in the media? Do an online
search for more examples. These may include the depiction of:

a successful person from an ethnic minority

a man in a caring role (sometimes called ‘dadvertising’)

a woman in a position of power.
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These depictions may be in advertisements, films, commercials or brochures. Share your
example with your classmates. Discuss the effectiveness of your example of
counterstereotyping in promoting equality.

AOE question

How do the conventions of different types of text develop over time?

To answer this question with regard to Text 2.18, you may want to look for older
advertisements which aim to recruit nurses. How has this type of text evolved over past
decades?

Text 2.18

2.20  At higher level you must write an HL essay on a literary or non-literary text. You may
wish to write this piece of coursework on a text that you have explored in Units 2.1 and 2.2,
focusing on stereotypes, social constructs, feminism and masculinity. Follow these steps to
develop your own HL essay:



Read Chapter 7 if you have not done so already. Read the assessment criteria for the HL
essay (in the introduction), so that you know what is expected from you on this form of
assessment.

Read this sample HL essay and the examiner’s marks and comments.

Find a text, an advertisement, commercial or poem, which pressures men and women to
be more masculine or feminine. You may choose a text from this unit, such as the Old
Spice or Dodge Charger commercials.

Think of your own ‘line of inquiry’ which can be similar to the line of inquiry followed in
these units, for example: ‘To what extent are women or men misrepresented by narrow
definitions of femininity and/or masculinity in Text X?’ Be sure that the text that you select
has enough content and depth to enable you to write a 1200–1500-word essay.

Write a thesis statement and create a mind map to visualise the ideas that you want to
include in your HL essay. Discuss these ideas with your teacher before you start writing
the essay.

Turn your mind map into a linear outline and start writing your essay. Break the writing
into manageable ‘chunks’ or paragraphs, which you revisit after 24 hours. Write and
rewrite these paragraphs in 1-hour sessions spread out over a few days, making changes
to what you wrote on previous days. But do not take more than a week to write your
essay.

Submit your complete HL essay to your teacher for feedback. Ask your teacher to mark
your work using the assessment criteria.

Use your teacher’s comments to rewrite your essay. Keep your essay in your learner
portfolio.

At the end of your course, revisit this essay to see if you want to submit it as your best HL
essay.

HL Essay – Sample 1
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HL Essay – Sample 1 – Examiner’s marks and comments

Criterion A: Knowledge, understanding and interpretation: 5 out of 5
marks

The student’s interpretation of this poster is very relevant to the line of inquiry. While the
essay could have compared this poster to newer versions of it, it is effective in answering
the line of inquiry. Consulting secondary sources would have given the student even more
understanding of the OCN’s intentions and their responses to criticism, though this
approach is not required by such a narrow line of inquiry. References to the text are
integrated effectively and are consistently relevant to the thesis that the
counteradvertising techniques are counterproductive.

Criterion B: Analysis and evaluation: 5 out of 5 marks

The student has, in a very perceptive analysis, noticed that the OCN sends a conflicting



message to men through the (visual) language of this recruitment poster. The analyses of
body language, medical jargon, clothing, facial expressions and labels are very insightful.
This essay shows appreciation for the richness of the stimulus text.

Criterion C: Coherence, focus and organisation: 5 out of 5 marks

The body paragraphs are organised effectively, connecting the stylistic features of the text
to the stereotypes that the OCN poster reinforces. The essay consistently focuses on the
poster’s inability to achieve its aims and address social constructs.

Criterion D: Language – 5 out of 5

The language of this essay is spot on! The student seems equipped with subject-
appropriate vocabulary, using semantic fields such as ‘heroism’, ‘manliness’ and ‘power’.
The language of several sentences is very effective in capturing the essence of the ideas,
such as: ‘Such use of sexist language deserves to be challenged more often in
advertising, as it sets unrealistic expectations on its target audiences to fulfil roles that
cannot be fulfilled.’

CONCEPT
Communication
You have explored a range of text types in this unit, including awareness campaigns,
parodies, pastiches, spoofs, commercials and poetry. Communication, it seems, is an art
form. Are some text types richer in their use of language than others? Activity 2.20 asks
you to think carefully about a primary source for your HL essay. Which forms of
communication lend themselves best to deeper analysis?



Further resources
The Mask You Live In by Jennifer Siebel Newsom is a documentary about the pressures
on men and hypermasculinity.

Jackson Katz in an interesting author and speaker. His TED Talk, documentary (Tough
Guise) and books provide a good understanding of the ‘macho paradox’ and male
violence against women.

Both the book and the documentary called Guyland, by Michael Kimmel, offer insight into
social pressures on young men and how these are constructed in the media.

REFLECT
Sit in pairs with someone of the opposite gender, if possible, and discuss your answers
to these questions before holding a classroom discussion:

Was there a text in this unit that you found particularly interesting? Explain why.
Is there an equal misrepresentation of men and women in the media? Or is one
gender group more misrepresented than the other?
What can you do to spread awareness about the problems of gender bias in the
media?
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Unit 2.3 
Beauty

Learning objectives

explore a range of texts that deal with narrow definitions of ‘sex’ and ‘beauty’

develop skills in visual literacy, analysing advertisements and awareness campaigns

become proficient with terms and concepts that are relevant to the topic and text types.

In this chapter, you have discussed the various social pressures on men and women to fit
narrow definitions of gender. You have explored notions of motherhood, fatherhood,
wifehood, husbandhood, femininity and masculinity.

This unit continues to ask how the mass media puts pressure on men and women by
constructing narrow definitions of ‘beauty’. It also explores social problems that are created
by unrealistic depictions of beauty and sex, such as eating disorders and sexual harassment.
You will explore this topic through a range of texts, from poems to advertisements.

Word bank
digital retouching

airbrushing
truncated sentence

capitalisation
self-esteem

purpose-driven content
marketing

shockvertising

anti-advertising
spoof

awareness campaign
thinspiration

self-image



sex in advertising

taboo
role reversal

objectification
degradation

metonymy

allusion
rape myth

surrealism
hashtag

anaphora

anecdote
enumeration

parallelism
polysyndeton



Getting started
3.1  Text 2.19 is an advertisement for make-up featuring Aishwarya Rai Bachchan, an Indian
actress, model and the winner of the 1994 Miss World pageant. The accompanying image is
a photograph of the model without digital retouching or airbrushing. Digital retouching is a
commonly used stylistic feature of visual texts these days.

Text 2.19

How has digital retouching been used in this advertisement (Text 2.19)?

Why do you think these changes have been made?

What are the effects of digital retouching on the viewer of this advertisement?

3.2  Now study Text 2.20, an awareness campaign by Adbusters, and discuss your answers
to these questions:

The text begins with the line, ‘She’s pretty isn’t she?’ Do you think she is pretty? How do
you think your definitions of beauty are formed? Are they biological? Or have your
definitions of beauty been shaped by the media, as Text 2.20 suggests?

What does the author of this text mean by ‘beauty is averageness’?

There are several words missing from some of the sentences in this text. The words in
italics here would make these sentences complete. ‘Do you wish you looked like her?’ or
‘It is a pity that she doesn’t exist.’ This stylistic device is known as the truncated
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c
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sentence. Do you see more examples in Text 2.20? What is the effect of including
truncated sentences instead of complete sentences?

Why does the author use white text boxes over the image? Comment on the use of font,
italics and capitalisation as stylistic features.

Who is ‘we’ in this text? Who are ‘you’? How does the use of pronouns help deliver the
message of this text?

What type of text is Text 2.20? Where would it appear?

TOK

As you explore the arts as an ‘area of knowledge’ in TOK, you will come across
questions such as ‘what is beauty?’ or ‘how can we define “beautiful”?’ Are there
universally accepted qualities that we look for in a ‘beautiful’ magazine model?

Text 2.20 seems to suggest that the ideal ‘pretty’ face does not even exist in the real
world. But if ‘pretty’ models are the fabrications of the fashion industry, why do people
aspire to be like them? How do you ‘know’ when someone is ‘beautiful’? Discuss your
answers to these questions as a class.

Text 2.20
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AOE question

What are the different ways in which people are affected by texts?

Activity 3.2 and Text 2.20 invite you to ask how young women may be affected by texts that
narrowly define ‘beauty’ through the use of digital retouching.

3.3  By digital retouching, advertisements can construct unrealistic definitions of beauty.
Many young people around the world consume hundreds of such advertisements every day.
This helps to explain why so many people suffer from depression, low self-esteem and
eating disorders. The line of logic goes: if consumers want to appear like the models they
see in the advertisements, and they cannot be like those models, then they become
frustrated with their own physical shortcomings. Even the model Cindy Crawford once said, ‘I
wish I could look like Cindy Crawford’. Discuss your answers to these questions:

Do you think that problems such as low self-esteem, depression and eating disorders are
caused by unrealistic depictions of beauty in the media, as explained in this text? Are
people really influenced so much by the media around them?

Do these problems affect women and men equally?

What kinds of initiatives and campaigns can address these problems?

Why would Cindy Crawford say ‘I wish I could look like Cindy Crawford’? What does she
mean by this?

a
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Readers, writers and texts
3.4  Texts 2.21, 2.22 and 2.23 take different approaches to spreading awareness about the
pressures on women to look slim. Text 2.21 is an advertisement for a modelling agency. Text
2.22 is an advertisement for Dove skincare products. Text 2.23 is a campaign by Adbusters,
a progressive website and magazine.

Here are several key terms and definitions to help you understand the approaches taken by
these three texts. After studying these texts, indicate which terms are relevant to each text.
Terms may be relevant to more than one text. Discuss your answers with your classmates.

Purpose-driven content marketing – the act of building a brand around a social
purpose or cause while selling a product or service.

Shockvertising – the depiction of shocking content in an advertisement, in order to draw
attention to a brand or cause.

Anti-advertising – the construction of a message that clearly opposes common
messages in the advertising industry.

Spoof – the act of making fun of a text and its message by imitating its style and
structure to an opposite purpose.

Awareness campaign – a range of activities, including the production of texts, in an
effort to raise public awareness about a particular issue or social problem.

Text 2.21

Text 2.22



Text 2.23

3.5  Anorexia nervosa and bulimia are eating disorders, where a person fasts, or uses
vomiting or laxatives after binge eating, usually in an effort to become skinnier. Those who
suffer from these health disorders often look to images of fashion models for ‘thinspiration’



(inspiration to look thin). Look again at Texts 2.21–2.23 and discuss how you think someone
with anorexia or bulimia might respond to these texts. Would these texts provide them with
thinspiration? Why do you think this might be?

CONCEPT
Identity
Our identity is affected by our self-image. Self-image is the way we imagine ourselves
in terms of appearance and personality. Some people form their self-image by
comparing themselves to people they either know or see in the media. The ‘Real Beauty
Sketches’ by Dove are a reminder that our self-image is not always accurate. How
critical are you of your own appearance? And to what extent do you compare yourself to
others?

3.6  Text 2.22, from Dove’s Campaign for Real Beauty, has been remarkably successful in
spreading awareness about social issues, increasing brand recognition and selling more
products. In small groups, study one of Dove’s commercials shown here or a similar one that
you find online. You can find your commercial by doing an online video search for the
commercial that your group has been assigned or you have chosen. Present your video to
your classmates by answering questions a–e.

Some examples of commercials from Dove’s Campaign for Real Beauty:

Evolution

Onslaught

Women all over the world make a choice

A girl’s beauty confidence starts with you

Real beauty sketches

Free being me

Selfie.

What social concern does your video explore?

How does your video address issues created by the media’s narrow definition of ‘beauty’?

How does your video use camera angle, mise en scène, lighting, symbols and sound to
create meaning and convey a message? See Unit 1.3 for more information on these
terms.

What is the effect of these film techniques on their viewers? How do you think your video
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has been received? Try to find a secondary source that reviews your video and
comments on its reception by a larger audience.

Can you find any criticisms of the Dove Campaign for Real Beauty? What kinds of
criticisms have been voiced about this campaign, and are they relevant to your video?

Dove’s Campaign for Real Beauty has run several commercials over the years which you can
research and analyse (Activity 3.6).

ATL
Communication
Activity 3.6 asks you to present one of several video commercials produced by Dove. These
commercials have been viewed millions of times and have won prizes from marketing
organisations. As you watch the different commercials, ask yourself these questions:

What do these videos have in common and how are they different?

What makes this campaign so successful?

Take notes on how your classmates use various presentation skills to present their
commercial. Consider:

e



Do they analyse freeze-frames or stills from their videos?

Do they answer the questions from the activity?

Do they read from notes?

Developing your own communication skills is about observing and listening to others
carefully.

3.7  In this unit you have explored the adverse effects of digital retouching and the effect of
skinny models on young women’s physical and mental health. What happens when women
or men are portrayed as objects of sexual desire? What are the effects of these images on
women and men, and how do they set expectations for real-life relationships?

Sex appeal or ‘sex in advertising’ is a kind of persuasion technique which usually includes
nudity or suggestion. It subscribes to the axiom ‘sex sells’, and suggests that the inclusion of
sex in advertising will lead to more sales of products or services.

Think of a print or television advert that you have seen which uses sex to sell a product.
Present your advertisement to your classmates, analysing the way it alludes to sex to sell a
product. As a class, discuss the commonalities and trends you see among the
advertisements you have each chosen. Record your findings in your learner portfolio.

International mindedness

Sex in advertising is a cultural issue. People all around the world feel differently about this
topic. In some cultures, advertisements such as Text 2.24 may be considered artistic. In
others, they are taboo.

Activity 3.8 invites you to discuss how this text might be received in your own culture. Be
sure not to generalise when speaking about entire countries or parts of the world. Consider
people’s religious affiliations. Consider where people live in relation to rural or urban areas.
Internationally minded learners understand that not everyone will share their view of the
world. Keep this in mind as you discuss the texts in this unit with your classmates and
teacher.



Time and space
3.8  Text 2.24 appeared in fashion magazines around the world in 2007. Discuss your
answers to these questions:

How similar to or different from the one you researched in Activity 3.7 is Text 2.24? Do
you see similar or different forms of sex in advertising, as introduced in Activity 3.7?

Think of popular fashion magazines that you can buy. Would you see such
advertisements as Text 2.24 in magazines in your country or region? Why might these
advertisements be available or unavailable in the context in which you live?

Text 2.24 is one of many advertisements for the fashion company Dolce & Gabbana that
use sexually provocative or erotic imagery. Research how this or other Dolce & Gabbana
advertisements have been received around the world. Have they ever had to pull an
advertisement or apologise to anyone? Find out more about any conflict surrounding
advertisements from this company in the past and share your findings with your
classmates.

Does sex sell? How effective is sex in advertising in selling products or services? Find out
more about the research that has been done on this topic and share your findings with
your classmates. Were you surprised by your findings?

Text 2.24
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AOE question

How can language represent social differences and identities?

This question is particularly relevant to the Dolce & Gabbana advertisement (Text 2.24).

Who are these people? How does their body language, way of dressing and gaze
represent who they are?

How are they similar to fictional characters in a novel?

How can their target audience relate to them?

Do they represent a certain social class, occupation, role or purpose?



Intertextuality: connecting texts
3.9  What if men had to pose for advertisements in the ways that women are asked to? Is it
possible to objectify men in the same way as women?

Do an online search for a spoof advertisement that makes use of role reversal. Many of
these spoofs are placed alongside the original advertisement that they imitate.

Bring your spoof advertisement to class and share it with your classmates.

Explain, in a short presentation, how the use of role reversal makes the viewer more
aware of the problems of gender representation and the objectification of women in
advertising. Compare the spoof to the original advertisement.

Are men objectified in advertisements, as well as women? Can you find examples of this
in real advertisements (rather than in spoofs)? Is the objectification of men another form
of gender equality or gender degradation? Discuss.

CONCEPT
Representation
In this unit you have explored the ways in which women are represented in
advertisements and other mass media texts. Activity 3.9 encourages you to use role
reversal as a way to see if these representations of women are fair. It asks you to
consider if the objectification of men is another form of gender equality.

How has the representation of men in advertising changed over the past 50 years?
How has this representation changed with more inclusion and acceptance of
homosexuality in mainstream Western media in that time? Find examples to prove
your points.

3.10  Text 2.25 is an awareness campaign from the Salvation Army in South Africa. Discuss
your answers to these questions as a class:

How does Text 2.25 borrow stylistic and structural features from other advertisements
that depict and objectify women? Explore features such as body language, gaze, camera
angle, lighting and copy. See Units 1.1 and 1.2 for further support for analysing images
and advertisements.

The text makes a reference to ‘black and blue’, which is an example of metonymy.
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Metonymy is a stylist device where an aspect, such as colour, stands for a greater
phenomenon or thing, such as domestic violence. Why has the author used metonymy
here?

The white and gold dress is an allusion to an optical illusion that is widely debated. An
allusion is a reference to another text for a particular effect. Do an online search for ‘white
and gold dress illusion’ and discuss how this information adds to your understanding of
Text 2.25.

Do you believe there is a connection between domestic violence and mass media that
objectifies and sexualises women? How is Text 2.25 connected to other texts, such as
Text 2.24?

How effective is this campaign in raising awareness of domestic violence? Describe how
it makes you feel. Research how others have reacted to this campaign.

Text 2.25

3.11  Domestic violence is only one form of violence against women. Groping, sexual
assault and rape are, unfortunately, also problems around the world. The visual language of
commercials, advertisements and billboards may enable assailants to objectify women by
subscribing to various rape myths. A rape myth is a kind of scenario or story that both
perpetrators and victims believe explains why sexual assault happens. Some of the most
common rape myths include:

The victim’s way of dressing was an invitation for rape.

Intoxication justifies any unwanted sexual advances, or intoxication is an invitation for
sex.

Sexual intercourse is reciprocation for paying for dinner or a date.
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It is not technically rape unless the victim resists.

More often than not, victims lie about being raped and therefore no one can fairly make
such claims.

Unwanted sex is not a violent crime.

Text 2.26 exploits one of these rape myths in an effort to raise awareness against sexual
assault. Discuss your answers to these questions with your classmates:

How does this text work? What type of text is it? What devices does it use to
communicate its message? How effectively does it use these devices? Explain your
answers.

Compare Text 2.25 to Text 2.26, both of which aim to raise awareness about violence, but
in different ways. Discuss their similarities and differences.

Looking back at other texts from this unit, comment on and explain how one of them
might promote a rape myth among its viewers.

Text 2.26
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AOE question

How can different texts offer different perspectives on a topic or theme?

Text 2.25 depicts a woman. Text 2.26 depicts a man. Their common issue is physical abuse.
How do they compare in achieving their purpose by depicting different people and targeting
different audiences?



Towards assessment
3.12  So far in this unit you have explored unrealistic depictions of women, the objectification
of women and sexual assault. This activity encourages you to build on that knowledge and
demonstrate your understanding of two texts in a practice individual oral that you prepare
both individually and as a class. Text 2.27 is a poem by Carol Ann Duffy. Text 2.28 is an
advertisement for a diet product.

You may find it helpful to follow these steps for your practice individual oral:

What do you need to know to plan an individual oral? See Chapter 8 for an
understanding of what is expected in this form of assessment. The assessment criteria
for an individual oral can be found in the introduction to this coursebook.

As a class, discuss the global issues that connect Texts 2.27 and 2.28. Which issues
could you explore in an individual oral? Agree on one global issue that you would like to
explore in this practice oral. Chapter 8 includes more information on the term ‘global
issue’. Here, ‘anorexia’ or ‘dieting’ may be considered ‘global issues’ in the context of this
course.

On your own, create an outline for an individual oral on Texts 2.27 and 2.28. Ask your
teacher to create one as well. See the model outlines provided in Unit 2.1 and in Chapter
8.

Anonymously display everyone’s outlines for their individual oral on these two texts.

Study all the outlines carefully. Create a new and improved outline for yourself, sharing
the best ideas from your classmates and teacher.

Outside class, plan and prepare an individual oral on Texts 2.27 and 2.28. You may want
to use some of the suggested words and phrases in the box shown here.

Record yourself delivering a 10-minute oral on these texts and their common global
issue.

Assess your own performance, using the assessment criteria for the individual oral. Write
examiner-style comments on each of the four criteria, referring to examples from your
own performance. Listen to your recording to inform your marking.

Share your recording and your own assessment of your performance with your teacher,
and ask them to listen to it and give you feedback. Do you generally agree or disagree
with the marks that you gave yourself? What would you need to do to improve your
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individual oral?

Add your outline, recording, marks and comments to your learner portfolio. Revisit these
when you prepare your next individual oral.

In your practice oral, you may include some of the phrases and key terms in the box, which
are relevant to either the poem or the topic. The list is neither exhaustive nor prescriptive.

anorexia nervosa  personification  surrealism*  imagery  irony  social pressures  
self-image  self-esteem  unrealistic definitions of beauty  thinspiration  digital

enhancing  fashion industry  models  awareness campaigns  stanzas

* Surrealism is an artistic style which encourages readers to imagine unreal or bizarre
stories.

TIP
Activity 3.12 encourages you to share ideas with classmates and your teacher in
preparation for an individual oral. This is not to encourage collusion in the actual exam.
However, you should take advantage of group discussions and shared knowledge by
preparing a practice assessment together.

TIP
Activity 3.12 encourages you to engage in selfassessment. It may be helpful to do this
after listening to a recording of another student’s practice oral. You can then compare
your marks with those awarded to that performance, and read the comments that were
written about it. Be fair on yourself when assessing your performance, and do not be
afraid to identify areas for improvement.

Text 2.27
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Text 2.28



AOE questions

What can diverse texts have in common?

Texts 2.27 and 2.28 are very diverse texts, written in different times and places for different
purposes. Nevertheless, they both explore the topics of anorexia, dieting and self-esteem.
In their own way they invite you to imagine how a victim of anorexia might think. Keep this
AOE question in mind when finding texts and preparing for your individual oral.



Extended essay
Are you interested in writing your extended essay on provocative advertisements, like the
ones you have seen in this unit? If so, be sure to narrow your focus to one or two campaigns.
You may want to comment critically on how they have been received differently over time.
A good Category 3 research question might read: ‘In what ways and for what reasons have
the advertising campaigns of Dolce & Gabbana evolved over the past 40 years with regard to
the sexualisation and objectification of men and women?’

3.13  Diet advertisements from different times and places are not difficult to find online. Find
a diet advertisement with a significant amount of language, both visual and written, which
would be appropriate for a Paper 1 analysis. Ask your teacher for approval of your text
before you write a Paper 1-style analysis of it. You may wish to write this practice paper
outside class time, as coursework.

Share your analysis with your classmates to create a ‘database’ of analyses on diet
advertisements. Go through these scripts and find some of your class’s ‘best bits of analysis’.
Create a top-five list of ‘best bits of analysis’ and add this to your learner portfolio.



Higher level extension

Oprah Winfrey speaking at the Golden Globe awards in 2018.

3.14  Text 2.29 is a speech delivered by TV celebrity Oprah Winfrey, upon accepting the
Golden Globe’s Cecil B. DeMille Award. Read through the speech and do a ‘See, Think,
Wonder’ routine by filling in a table like the one shown. After you have completed the table,
share your answers with your classmates. Then watch a recording of the speech online.

See – What images
come to mind when
you see and read this
text?

Think – What abstract
ideas do you think
about in response to
these concrete
images?

Wonder – In response to these
concrete images and abstract
ideas, what do you wonder?
What questions do you have?

   

Text 2.29







TEXT AND CONTEXT
NAACP is the National Association for the Advancement of Colored People, an
organisation in the USA committed to improving human rights.

‘Me too’ is a reference to a movement which started in 2017, after several powerful
men, including the President of the United States, were accused of sexually
harassing many women. Their victims used the hashtag #metoo on Twitter and
social media platforms to come forward and find solidarity.

3.15  Text 2.29 contains several key characteristics and rhetorical devices of good
speeches. Can you find examples of the stylistic devices from the list in the speech? For
each device and example, describe its effect on the reader. Are there any other stylistic
features or rhetorical devices that you can find in this text?

Allusion – a reference to another text.

Anaphora – the repetition of a word or phrase at the beginning of a sentence.

Anecdote – a short story describing a real-life event, often used to illustrate a greater
point or abstract idea.

Enumeration – making a point by listing items, events or actions in detail.

Parallelism – a use of syntax with repeated words or grammatical structures.

Polysyndeton – a technique in which conjunctions (‘and’ or ‘but’) are used frequently
creating a sense of a list.

3.16  The hashtag (#) is a popular way to tag and filter content on social media. It can be
argued that it is a stylistic feature, since its use has an effect on readers by highlighting
catchphrases or key words. If you were to retweet Oprah’s speech (Text 2.29) or find
responses to it, what catchphrases or key words from her speech would you use? Write a
short list and share them with your classmates. Then research the kinds of hashtags that
were actually used after her speech on social media. Were your guesses accurate?

3.17  Try writing an HL essay on Oprah Winfrey’s 2018 speech (Text 2.29). Before you write
your essay, you will need a ‘line of inquiry’. In order to find one, think about the aspects listed
here. Remember: a line of inquiry is like a research question for the extended essay – it
should have the right scope and focus for exploring the text and the topic. The HL essay
should be 1200–1500 words, and the one you write for this assignment may or may not be
the one you submit to the IB. Assess your work using the criteria. Read Chapter 7 on the HL
essay for further guidance.



Your line of inquiry might explore:

the ways in which Winfrey’s speech was received (secondary texts)

her choice of words and stylistic features (language)

what was happening in history during the time of her speech (context)

what gives the speaker the right to speak (ethos, biographical approach).

AOE question

How do texts engage with local and global issues?

For your HL essay, you may want to apply this question to a text that you have read.



Further reading
Buyology by Martin Lindstrom provides an understanding of the neuroscience behind
purchasing decisions, brand loyalty and the effects of sex in advertising. The conclusions
of his research are quite astonishing.

Killing Us Softly is a series of talks and documentaries by Jean Kilbourne which explores
the problems of sex in advertising and unrealistic depictions of beauty.

Me Too is a documentary by social activist Tarana Burke. It was inspired by the events of
2017 when many women spoke out about the sexual harassment that they had
experienced.

REFLECT
Look back through Chapter 2 on language and gender. Skim through the texts and
glance over the activities.

On a large board in your classroom, write ‘language and gender’. Divide the board
into two halves. On the top of the left half, write: ‘I used to think . . .’. On the top of the
right half of the board, write: ‘Now I think . . .’.
On a large sticky note, write one sentence describing what you used to think about
any one of the topics explored in these units (such as gender stereotyping, feminism,
masculinity, skinny models in advertising or the objectification of women).
On another sticky note, write what you think now about one of these topics, after
having worked through this chapter.
Place your sticky notes on their respective sides of the board and read what your
classmates have posted as well.
Discuss these reflections as a class.



Chapter

3

Identity, culture and community
How has language been used in the past and present to construct racial
stereotypes, propagate colonialism and discriminate against immigrants?
How do different communities use language differently?
How do texts challenge racist, colonial and xenophobic ideas?

In this chapter you will:
analyse racist, colonial and xenophobic texts

explore a range of texts that comment critically on racism, colonialism and xenophobia

discuss how context shapes both the interpretation and the composition of texts.



Unit 3.1
Racism

Learning objectives

develop an awareness of language variation

engage with a range of different texts that deal with racism

speak and write about the topic of racism, exploring different perspectives and making
comparison between texts.

Racism is the act of discriminating against someone on the basis of their race. Racism is
unfortunately a reality in many parts of the world today. Researchers such as Tim Wise have
shown that people of colour, in predominantly ‘white’ societies, are less likely to be
successful when applying for jobs, more often overcharged, pulled over on the road more
frequently by the police and sentenced to prison for longer sentences than their white
counterparts.

Racism is a form of social injustice and inequality which can lead to other social problems
such as crime. In this unit you will see how racism is addressed in a range of texts, from
song lyrics to speeches, seeing how language is used to spread awareness and promote
racial equality.

International mindedness

Part of being internationally minded is being able to work with people of all races. How often
do you engage with people of another race, country or culture? During the course of your
Diploma Programme, try to create an opportunity for yourself to interact with people from
other places in the world.

Word bank
racism

xenophobia
racial bias

idiolect



Englishes

dialect
African American

Vernacular English (AAVE)
colloquialism

racial profiling

civil rights
apartheid

emancipation
positive discrimination

ethnic diversity

persona
narrator

memoir
stereotype



Getting started
1.1  Discuss your answers to these questions:

To what extent is xenophobia a problem in your part of the world? Xenophobia is the
fear of people who are perceived as different.

Is racism a problem where you live? How has the history of your country or town shaped
these race relations?

To what degree is white privilege a problem where you live? White privilege refers to
structural advantages that are enjoyed by white people in a society.

Do you think you live in a post-racist world, where race no longer plays a role in work,
politics and education? To what extent are people ‘colour blind’ or ‘colour conscious’ in
your country? What makes you say this?

CAS
Activity 1.1 asks you how post-racist your world is. What can you do to ensure that social
organisations, such as your school, are more conscious of racism? How can you become
involved in programmes that encourage equal opportunities for all people? Consider these
questions when designing a CAS project.

TOK

Are people racist by nature? Or is racism something we are taught from a young age
by the people and messages around us? Is there a biological or psychological
explanation for racial bias? Might racism, in some cases, even be useful?

Do an online search for a TED Talk by Paul Bloom entitled ‘Can prejudice ever be a
good thing?’ and try to find answers to this question and others that you might have
about racism.

1.2  Do you think Text 3.1, an advertisement for Aunt Jemima’s Pancake Mix, is racist? What
makes you say this? Analyse the use of language, both written and visual, to inform your
answers to these questions. Discuss your answers with your classmates.

Text 3.1
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1.3  How is racism related to language? Look carefully at Text 3.1. Aunt Jemima speaks
differently from the white people in the advertisement. She drops letters, pronounces words
differently, conjugates verbs differently (‘pancake days is happy days’) and even dresses
differently.

Arguably, everyone speaks English in their own way (an idea known as idiolect) just as
everyone dresses differently. But just as some groups of people dress similarly, so too do
groups of people speak similarly, perhaps because they have a common race, religion or
background. For this reason there are many Englishes or dialects of the English language.
Aunt Jemima’s dialect is also known as African American Vernacular English (AAVE) and
the way she uses it in this advertisement affects the way African Americans are viewed by
others.

Here are just a few characteristics of AAVE. What do you associate with people who speak
this way? Where do you think these associations came from?

Form of language Explanation Example

Double negatives Two negative words used in
combination

‘I don’t have none.’

Vocabulary Choice of words ‘I am not’ becomes ‘I ain’t’ or
‘ask’ becomes ‘aks’

Pronunciation and
dropping consonants

Some parts of words are not
voiced or they are conflated
with other words

‘What do you want?’ becomes:
‘Whatcha want?’ ‘For’ and
‘your’ become ‘fo’ and ‘yo’.

Subject–verb agreement One verb form for single and
plural subjects

‘I don’t’ and ‘he don’t’



Readers, writers and texts
1.4  What does AAVE sound like? How can it be used to express someone’s identity and
comment critically on racism?

Read Text 3.2 carefully. Draw a picture that depicts the setting and characters of the
poem.

Now go online, search for a reading of the poem then listen to it.

What can you add to your drawing of the setting and the characters of the poem?

Display everyone’s drawings in your class, and discuss the similarities and differences
between the drawings. How do these differences in drawings show differences in your
understandings of the poem?

AOE question

How and why do people study language and literature?

How do you study a poem that is difficult to understand because of its use of dialect? Can
poetry written in dialect be considered ‘literature’? Should schools be allowed to teach
dialect and teach through the use of dialect? Discuss your answers to these questions as a
class.

Text 3.2
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CONCEPT
In what ways is Text 3.2 about both racism and identity? How does Paul Laurence
Dunbar use language to express his identity and comment on the progress of race
relations in the USA at the end of the 19th century?

1.5  Reread the poem ‘Speakin’ at de Cou’t-House’. Highlight the words and phrases that
you find difficult to understand. Dunbar uses key characteristics of AAVE such as ‘dey’s’ to
mean ‘they is’ (or ‘they are’). He also writes words phonetically based on AAVE pronunciation
and not standardised spelling. Furthermore, he uses colloquialisms such as ‘laws-a-massy
me’ which means ‘lord have mercy on me’. Colloquialisms are phrases or words that are
informal and figurative, typical of a region or social group. Why do you think he has chosen
to write his poem this way? As a class, discuss the author’s choice of style, referring to the



words that you have highlighted.

1.6  What is the main message of Text 3.2? On a sticky note, write down the main idea of
the poem and stick it on a wall where you can read what your classmates have written as
well. Read everyone’s version of the poem’s message. How similar or different are your
class’s ideas? How does Dunbar use language to construct this message? Discuss your
answer to these questions as a class.



Time and space
1.7  Here is a ‘Text and context’ box on Text 3.2. How does this information give you a better
understanding of the poem?

TEXT AND CONTEXT
Paul Laurence Dunbar was born in 1872 in Dayton, Ohio, and died, aged 33, in
1906.

His parents had been enslaved in the South before the American Civil War.

His father had escaped from slavery to fight for the North in this war.

One of the North’s objectives in winning the American Civil War was to end slavery
in the USA.

After the North won the Civil War, African Americans in the USA were still not
granted many civil rights, and segregation and employment discrimination were not
banned until 1964.

AOE question

How can cultural contexts influence how texts are written and received?

The ‘Text and context’ box on this page is a list of historic facts. But what is the cultural
context of Text 3.2? How is this text a product of a particular culture?

1.8  Text 3.3 is a photograph. Do you know what is going on in it? In your class:

Who claims to know nothing about the photograph? Ask them what they think is going on
but do not say whether they are correct or not.

Who wants to make an educated guess about what is going on in the photograph? What
makes them think that?

Who knows with certainty what is going on in the photograph? How certain are they?

How accurate is your class’ understanding of the photograph? Go to the Wikipedia page
for the 1968 Olympics Black Power salute and read about it. How does this information
change your understanding of the photograph?

Search online for images of Colin Kaepernick, a former quarterback for the San
Francisco 49ers, kneeling during the national anthem. Find out why he did this. How
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similar to or different from that of Tommie Smith and John Carlos (Text 3.3) was his
situation?

Hold a class debate on the claim that ‘International sports events should not be an arena
for public debate on civil rights’, with half of you in favour and the other half against.
Research Text 3.3, the Kaepernick case and other examples (such as the 1936
Olympics) to inform your arguments. If you find yourself arguing for the side you do not
believe in, just consider it a good exercise in empathy.

AOE question

How does a text engage with local and global issues?

Do an online search for a print advertisement run by Nike, which features Colin Kaepernick,
title ‘Believe in something. Even if it means sacrificing everything.’ This advertisement has
been met with much controversy. Why is this? How can such a seemingly innocent text
create such debate?

Text 3.3

f



1.9  So far in this unit you have explored texts from the USA and the struggle for civil rights.
How has the fight against racism been similar or different in other parts of the world? The
name of the speaker, its year of publication, and other contextual information of Text 3.4
have been removed. Read it carefully and give educated guesses to these questions:

Who is the speaker?

When and where did they say these words?

Why are they speaking?

To whom are they speaking?

What has been going on in their country, before giving this speech?

How do you think this speech was received by the person or people listening?
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Text 3.4

ATL
Research



Activity 1.10 asks you to research the context of Nelson Mandela’s speech (Text 3.4) after
having read it. The Diploma Programme aims to help you develop your research skills. One
way to keep your research focused is to ask questions about a primary source, such as: ‘why
was it written?’ ‘where was it written?’ or ‘for whom was it written?’

1.10  Now do some research on Nelson Mandela, apartheid, the African National Congress
(ANC) and the speech’s title, ‘An ideal for which I am prepared to die’. Find answers to the
questions from Activity 1.9. How does this information change your understanding of the
speech?



Intertextuality: connecting texts
1.11  Text 3.4 was spoken by Nelson Mandela 30 years before he spoke the words of Text
3.5, a speech he gave before his inauguration as the first black President of South Africa.
Compare Text 3.4 to Text 3.5 and discuss your answers to these questions:

What has happened between speeches? How is this evident from the speeches?

How do the different contexts of the speeches (Text 3.4 and Text 3.5) shape their style,
structure and use of syntax?

Which speech do you prefer? What makes you say this?

What have you learnt about the history of South Africa by studying these speeches?

A younger Nelson Mandela, before he was sentenced to prison.

CONCEPTS
Which key concepts from this course are relevant to Nelson Mandela’s inauguration
speech (Text 3.5)? Explain how each relevant concept is relevant by referring to the
language of the speech:

identity
culture
creativity
communication
perspective
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transformation
representation.

Text 3.5



Nelson Mandela in 1994 before his inauguration as President of the Republic of South Africa.

1.12  Nelson Mandela was not the only great leader to address race relations in his
speeches. The Reverend Dr Martin Luther King was a well-known orator on the topic of civil
rights in the 1960s. Study this extract from his famous speech ‘I have a dream’ (Text 3.6) and
make a list of how he uses language similarly to Nelson Mandela in Text 3.5. How are they



using language? What are they accomplishing through words and rhetorical devices?

Read Unit 1.7, on speeches and rhetoric, to help you identify some of the devices that they
use to achieve their purpose. Use a table like the one here to connect the common rhetorical
devices to their common purposes.

Common rhetorical devices in Text 3.5
and Text 3.6

Why do the speakers include each
rhetorical device?

  

Text 3.6



1.13  Watch the entire ‘I have a dream’ speech (Text 3.6) online. Find a transcript of the full
speech, or watch it with subtitles. Martin Luther King’s speech is full of allusion and
references to other texts, such as the Bible, folk songs, the US Declaration of Independence,
news stories from his times and the Emancipation Proclamation.



Individually, research the various allusions and references that have been listed in this
table.

Using a copy of the table, explain what each reference or allusion means, and why you
think Martin Luther King chose to use it.

Compare your table to a classmate’s. How were your experiences researching this
assignment similar or different?

What sources did you both consult, and how were your results and analyses different?

Display your table for all your classmates to read and discuss the power of allusion in the
speech ‘I have a dream’ (Text 3.6).

TIP
Activity 1.13 asks you to research the context of several allusions and references from
Text 3.6, ‘I have a dream’. You may want to check out genius.com for a detailed analysis
of the entire speech.

References and allusions in ‘I have a
dream’ (Text 3.6)

What do these mean? Why does Dr
Martin Luther King use each allusion or
reference?

Five score years ago, a great American

Emancipation Proclamation

We hold these truths to be self- evident:
that all men are created equal.

The marvelous new militancy which has
engulfed the Negro community

Mississippi, a state sweltering with the
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heat of injustice, sweltering with the heat
of oppression

in Alabama, with its vicious racists, with
its governor having his lips dripping with
the words of interposition and nullification

1.14  Research the term ‘affirmative action’ (US) or ‘positive discrimination’ (UK). This is a
policy that aims to help people who have been discriminated against by giving them an
advantage in society. It’s the act of offering people positions at university or job opportunities
by setting a quota of people who must come from ethnic minorities. How successful have
such measures been in addressing racism in different parts of the world? Find a text that is
related to this topic and include it in your learner portfolio.



Towards assessment
1.15  Follow the steps listed here to practise your writing skills for Paper 1.

Read Chapter 7 on Paper 1, if you have not already done so, and make sure you are
familiar with the assessment criteria.

Search online for an image using the search terms ‘the man on the left’ and ‘ACLU’,
which should produce a ‘wanted’-style poster featuring photographs of Martin Luther King
and Charles Manson. Study this public awareness advertisement carefully and read the
student’s Paper 1-style response to it then the examiner’s marks and comments, to
inform your understanding.

Return to another text in this unit which you found particularly interesting. You may also
ask your teacher for another interesting stimulus text that explores race through
language. Or use a text of your own choice or analysis.

Write a ‘guiding question’ which is appropriate for your selected text. Discuss this
question with your teacher and ask for feedback. Change the question if necessary.

Once you have read the sample student’s response, understood the requirements and
agreed on a stimulus text and question, write an outline or a plan for your Paper 1
response. Meet with your teacher again to discuss your outline and ask for feedback.

Write a Paper 1-style commentary on your chosen text, answering the guiding question.

Assess your own work using the assessment criteria for Paper 1, before your teacher
assesses your work. Are there any areas where it could have been improved? What can
you do to make those improvements?

Add your work to your learner portfolio.

Extended essay
‘How racist is a chosen text?’ This question could be the starting point for a Category 3
extended essay. It is recommended that you discuss the evolution of texts in your essay.
Text 3.1, the Aunt Jemima advertisement, was from the 1930s. How has that product been
advertised differently over the past decades? How have other brands changed their
marketing to be less racist over the years? A good research question might read: ‘How has
Disney’s portrayal of race changed over time through its use of characterisation and
animation?’ This question would be a good starting point for research on an interesting topic.
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Be sure to refer to particular examples from specific films.

Paper 1 – Sample 1



Paper 1 – Sample 1 – Examiner’s marks and comments

Criterion A: Knowledge, understanding and interpretation: 4 out of 5
marks

The student’s interpretation of this poster is based on inferences from the stimulus text. It
is stated quite clearly that the poster makes readers ‘think more about the injustice of the
police stopping black and Hispanic people without reason’. This kind of sentence
articulates the purpose of the text clearly. Multiple references to the stimulus text support
the analysis’s main claims. Quotations are integrated into the student’s argument.

Criterion B: Analysis and evaluation: 5 out of 5 marks

The student is very perceptive in analysing the visual features of the text, such as the
‘weathered edges’, ‘nails’ and ‘headshots’. The effects of these features are also
articulated clearly and concisely, as they ‘add gravitas’ and ‘make readers more aware of



the problems of racial profiling in America’. Even the relationship between the small font
and the detailed explanation is established effectively.

Criterion C: Coherence, focus and organisation: 5 out of 5 marks

The analysis is organised coherently and effectively. Although it is rather short in extent, it
is very focused and structured. Body paragraphs are organised around three stylistic
features – ‘layout’, ‘fonts’ and ‘colour’ – which are connected to the text’s call to action
and spreading of awareness.

Criterion D: Language: 5 out of 5 marks

Sentence structures are varied, vocabulary is appropriate and the register is academic.
Words such as ‘analogy’, ‘allusion’ and ‘mass production’ are very accurate in capturing
the essence of the stimulus text and how it uses language to construct meaning.

TIP
You will have 1 hour and 15 minutes at standard level to analyse one text, 2 hours and
15 minutes at higher level to analyse two separate texts. How will you manage your
time? Activity 1.15 encourages you to write a practice Paper 1 as coursework, in your
own time. Write an amount of text that you think you could potentially write during exam
conditions. Practise writing this amount of text more often in response to texts, so that
you can actually do it under exam conditions.

1.16  Do an online search for Benetton’s advertisements on race by Oliviero Toscani from
the 1990s. Text 3.7 is an example of one of these advertisements. At the time they were
received with praise, shock and criticism. Benetton aimed to spread awareness about racism
as a problem and celebrate ethnic diversity. Others claimed that the advertisements were
counterproductive and actually incited racism.

As a class, search for more advertisements from this campaign. Assign each class member
a different advertisement from the collection. Give a short presentation on the advertisement
that you have been assigned. In your presentation, explain how the visual language of your
text is used by Toscani to do one or more of the following:

express the importance of race to a person’s identity

spread awareness about, and comment critically on, racism

celebrate ethnic diversity

incite racism.



Research and explain how these advertisements were received in the 1990s. Compare this
response to how they might be received today. Refer to Units 1.1 and 1.2 on how to
deconstruct images and advertisements.

Text 3.7

AOE question

How do texts follow or move away from the conventions associated with different types of
text?

Oliviero Toscani’s campaign on diversity and race for Benetton in the early 1990s broke
many of the conventions of advertising. Compare the advertisements that you have studied
here for Activity 1.16 with the traditional conventions of advertising as described in Unit 1.2.
How are the Benetton advertisements different?

1.17  Text 3.8 is a piece of student writing in response to three Benetton advertisements
from the 1990s. The student has adopted a persona and constructed arguments, which are
not his own, to write a letter of complaint to Oliviero Toscani about these advertisements.

Read the letter carefully. It has been annotated to help you understand the conventions
for writing a letter of complaint.

Do an online search for an advertisement that might be considered racist or denigrating
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to a particular group of people. While this unit has predominantly explored African
Americans in the USA and blacks in South Africa, you may want to find advertisements
that unfairly represent other ethnic minority groups.

Write a letter of complaint to the producer of your racist advertisement. You may wish to
use Text 3.8 to become familiar with the structure and features of a letter. Discuss your
letter with your teacher and add it to your learner portfolio.

Text 3.8

c



CONCEPT
Creativity
Text 3.8 is a piece of creative writing. The student adopts a persona, follows the
conventions of a text type and synthesises his knowledge of three stimulus
advertisements into one meaningful letter. Writing responses to texts will help you
understand text types and better develop your own powers of creativity.

International mindedness

Pretending to write a letter from another person’s perspective is a great way to practise
international mindedness. It allows you to empathise with other people’s ideas.



Higher level extension
1.18  You are about to read Text 3.9, an extract from Richard Wright’s Black Boy, which
describes a scene from his childhood. Discuss your answers to these questions with your
classmates:

Why does the author use quotation marks around ‘white’ and ‘black’?

The narrator claims: ‘My grandmother, who was white as any “white” person, had never
looked “white” to me.’ What does he mean by this?

The narrator asks: ‘And did not all fathers, like my father, have the right to beat their
children?’ Does the narrator really believe that fathers have the right to beat their
children? If not, why does the narrator ask this?

What is the role of the mother in this passage? What are the challenges that she faces in
raising Richard?

The passage ends with the line: ‘Whenever I saw “white” people now I stared at them,
wondering what they were really like.’ What is the effect of this line on the reader? What
does it say about the character Richard Wright versus the narrator Richard Wright? Why
might this line be considered humorous?

AOE question

How can language represent social differences and identities?

This question is from the ‘time and space’ part of your language and literature course. The
questions in Activity 1.18 are essentially variations of this question. How do other words
from Text 3.9, such as ‘whip’ or ‘beat’, represent social distinctions and identities?

Text 3.9
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Richard Wright was an American author who wrote about race.

AOE question

How can cultural contexts influence how texts are written and received?

As you explore how ‘time and space’ affect the meaning of a text, you will consider this
question. Memoirs such as Richard Wright’s Black Boy (Text 3.9) are interesting for this
reason. How does his cultural context shape the way he wrote this text? How might it have
been received when it was published in the USA in 1945? How does your context shape the
way you read it today?

1.19  How would you describe Richard as a character in this memoir? Think of one adjective
to describe him and write this on a sticky note. Place your sticky notes on a wall for everyone
in your class to see. Then each person should take a turn explaining why they chose this
adjective. Refer back to the text when doing this.

LEARNER PROFILE
What aspects of the learner profile does Richard exemplify? Remember – an IB learner
is an inquirer, a thinker, a risk taker and a communicator. An IB learner is balanced,



knowledgeable, reflective, caring, principled and open-minded. Give evidence from Text
3.9 to support your answer. This question can be discussed with Activity 1.19.

1.20  For your learner portfolio, find another non-literary or literary text that sheds light on
the problem of racism in some part of the Anglophone world. Discuss your chosen text with
your teacher, include it in your portfolio and write a paragraph or two that answers these
questions:

How is race represented in your text?

How is language used to construct this ?

How does your text reflect the cultural context of another time and place, which is
different from your own?

How does your text compare to another text that you have explored in this unit or
elsewhere?

CONCEPT
Representation
Representation has been a key concept throughout this unit. How do people use visual
or written language to represent an entire race and relationships across races? Do these
representations reinforce stereotypes? These questions might be helpful to explore in
your learner portfolio in preparation for your individual oral.
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Further reading
Born a Crime is Trevor Noah’s autobiography about growing up in South Africa during
and after apartheid.

Harper Lee’s To Kill a Mockingbird, Kathryn Stockett’s The Help, Toni Morrison’s The
Bluest Eye and Alice Walker’s The Color Purple are popular novels about racial
discrimination in the US South.

White Like Me by Tim Wise is a book and documentary about the current state of racism
in the USA.

Rap lyrics of several artists make for interesting study of language, race and culture. Big
L’s song ‘Ebonics’ is about AAVE. Tupac Shakur and Kendrick Lamar also have lyrics that
you may want to analyse in an individual oral.

Tim Wise is a public speaker and author who spreads awareness about racism in the USA. You
may find an extract from his book or documentary White Like Me useful for Activity 1.20.

REFLECT
Return to the key terms in the word bank at the beginning of this unit.

Which terms were new for you?
How have you come to know those terms better by working through this unit?
For the terms that are not directly related to racism, such as persona, idiolect or
memoir, state how they were made relevant to racism in this unit.
How have the texts and activities in this unit made you think differently about racism



today?



Unit 3.2
Colonialism

Learning objectives

explore how context affects the ways in which texts are written and received

compare and contrast texts from different times and places

explore colonialism and post-colonial readings.

Cultural appropriation is the adoption of a minority culture by a dominant culture in an insensitive
way. Wearing a traditional Native American headdress in this fashion is not respectful.

It was once said that the sun never set on the British Empire, as Great Britain had colonies
around the globe at that time. Although the days of ‘empire’ may be over, there is evidence
of it all around the world, from the tunnels of Gibraltar to the cricket fields of Singapore. The
legacy of the British Empire has affected people all around the world. Its mark in history is
evident in many cultures and forms of literature. It is the reason why the Anglophone world is
so large.

In this unit you will study texts from colonial and post-colonial times to gain a better
understanding of how colonialism has affected so many people.

International mindedness



Part of being internationally minded is showing cultural sensitivity. This is to say that you
consider your audience, their culture and history, before you make generalisations about
them.

CONCEPT
Culture

How has your culture been shaped by the forces of colonialism? Even if you do not live
in an Anglophone country, you may find influences from colonial forces. The Spanish,
Portuguese, French and Dutch, for example, also colonized large parts of the world.
What evidence of a colonial past can you find in your daily lives?

Word bank
empire
colonialism
cultural appropriation
cultural sensitivity
colonial discourse
patronising
othering
noble savage
hegemony
manga
post-colonial reading
politically correct
enjambment
allusion
facetious
voice-over
ethnography
cultural bias



Getting started
2.1  Without looking up the meaning of the word, how would you define ‘colonialism’? Write
your definition on a sticky note and put it on a wall for your classmates to read. What
similarities and differences can you see between your definition and those of others in your
class?

2.2  Look up a definition of colonialism. How different is it from your definitions from Activity
2.1? Where in Text 3.10 do you see evidence of colonialism? How does the author express a
colonial mentality?

Text 3.10

AOE question

How can texts present challenges and offer insights?

Text 3.10 may give you insight into the mindset of a coloniser. What challenges does it
present you with?

What words must you check the meanings of?

Which ideas seem foreign, and why might this be?

What were the challenges of the author?



Readers, writers and texts
2.3  Return to Text 3.10, and, trying to make inferences from the text and its title, discuss
your answers to these questions:

Who wrote this text?

Why did he write it?

For whom was it written?

What type of text is it?

2.4  In your study of Text 3.10, you may have noticed a way of speaking about exploring new
places and encountering new people. This language, used by the colonisers about the
colonies and the people they colonised, can be called colonial discourse, a term coined by
Edward Said in Orientalism (see ‘Further reading’ at the end of this unit). This discourse, or
use of colonial language, often took a patronising tone. It aimed to justify colonial control,
define indigenous peoples and silence the colonised.

Read Text 3.11, taken from Heart of Darkness by Joseph Conrad. It is about a man, Charles
Marlow, travelling on the Congo River in his steamboat with his crew, searching for the
infamous ivory trader Mr Kurtz. On his journey he encounters indigenous people. Discuss
your answers to these questions:

How does the author use language to create a sense of ‘us and them’, known as
‘othering’?

Is there evidence in Marlow’s narrative that he condones or supports the notion of
‘empire’?

In colonial times, literature would often depict the idea of a ‘noble savage’, where
indigenous people were portrayed as ‘pure’ in their uncivilised ways. How are the
indigenous people portrayed in Text 3.11?

How is power exerted through language?

Heart of Darkness is considered classic English literature by some and racist propaganda
by others. Based on your reading of this passage, do you think it should be studied as
English literature, or banned from schools? Give evidence to support your opinion.

How is Text 3.11 similar to or different from Text 3.10? Compare and contrast their use of
language and the purposes of these texts.
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TIP
In this unit you will see several literary texts. While you may not be reading these works
to meet your reading requirements, it is good to study extracts from a range of literary
works in order to inform your understanding of global issues for the learner portfolio. For
your ‘freely chosen’ literary work, you may ask your teacher for permission to explore
one of the extracts from this unit in its entirety.

CONCEPT
Perspective
Question ‘a’ in Activity 2.4 asks about ‘othering’ in relation to Conrad’s Heart of Darkness
(Text 3.11). Perspective is an important concept when reading and writing about
colonialism. While the narrator writes about the people that he encounters along the
Congo River, the text says much more about his perspective on colonialism. Do an
online search for book covers for Heart of Darkness that publishers have created over
the years. How does each book cover offer a different perspective on the novel and
colonialism in general?

Text 3.11



AOE question

How and why do people study language and literature?

If Heart of Darkness (Text 3.11) is deemed racist, why might it still be worth studying? Can
Conrad’s writing style be considered literary, while his treatment of another culture is
demeaning?



2.5  Here is a list of adjectives (a–o) that could be used to describe the use of tone in a text.
Look up any meanings you do not already know. Which words apply to this passage from
Heart of Darkness (Text 3.11)? Why have you selected these words? Give evidence from the
text to support your answers:

enigmatic

optimistic

dark

evasive

pensive

sentimental

tongue-in-cheek

confused

objective

indignant

macabre

imploring

condescending

instructive

cautionary.
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Time and space
2.6  When analysing works of literature from colonial times, it is important to consider the
relationships between characters and how ‘power’ plays a role in these. Hegemony refers to
the ways in which a ruling power’s authority is accepted by those who are ruled. When
people fail to question why the ruling powers have the right to rule, there is evidence of
hegemony. It’s the idea that everyone in a society accepts an unfair distribution of wealth or
power. It is an important concept for understanding colonialism and colonial literature.

Text 3.12 is a passage from the play The Tempest, written by William Shakespeare at the
beginning of the 17th century. Read the passage carefully and discuss your answers to these
questions:

How did Caliban welcome Prospero and his daughter Miranda when they arrived on the
island?

How did Prospero gain power over Caliban? What gives him the right to rule over
Caliban?

Caliban tried to rape Prospero’s daughter, Miranda (‘thou didst seek to violate / The
honour of my child’). What is the result of this? How does this affect your understanding
of his character?

Would you say there is hegemony on this island? What makes you say this?

Text 3.12
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AOE question

How do texts engage with local and global issues?

Activity 2.7 asks you about the context of The Tempest and how William Shakespeare
engaged the audiences of his time with the issues of colonialism. With all of these
questions, keep in mind that the dialogue spoken by their characters is a way for
playwrights to engage their audience.

2.7  The Tempest was written in the early 17th century, during Europe’s exploration of what
was known as the ‘New World’. Find secondary sources that help you answer the following
questions. You may wish to split up the research questions among groups and report to the
class on your findings:

How much would London audiences in the early 17th century have known about the ‘New
World’ and the indigenous populations there? How would this knowledge have influenced
their understanding of The Tempest?

How was Caliban most likely portrayed on the stage in Shakespeare’s time? What do you
think he would have looked like? How is slavery an issue here?

To what extent do scholars consider William Shakespeare an advocate of colonialism and
a supporter of ‘empire’ through their analysis of The Tempest?

How is The Tempest significantly different from other plays written by William
Shakespeare?

2.8  Based on your understanding of Text 3.12 and its characters, how would you stage this
scene of The Tempest for a modern-day audience? Describe the set that you would create,
the costumes you would design, the directions you would give the actors and the ways you
would have them perform their lines. What decisions have you made, and why have you
made them? Explain the rationale behind your modern-day production of this scene from The
Tempest to your classmates. Refer to your analysis of the text from Activity 2.6 and your
research from Activity 2.7.

CONCEPT
Representation
Representation is a key concept in this language and literature course. Activity 2.8 asks
you to design a set and costumes for a modern-day performance of The Tempest.
Essentially, this activity asks you how the characters and playwright’s ideas should be
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represented in order to appeal to a contemporary audience. Producers of theatrical
productions deal with the question of representation all the time.

AOE question

How can comparing and interpreting texts transform readers?

Through an online search, find a filmed performance of a scene from The Tempest or any
other Shakespeare play. Read the scene from the play first before viewing the filmed
performance of it.

After you have viewed this scene, ask yourself how the performance has transformed your
interpretation of the text. Compare the filmed version to the written version, and discuss
what is added and what is lost through the process of performing and filming it.

2.9  After you have discussed how you would stage Text 3.12, do an online search for
images of Caliban and Prospero, as they have appeared in various stage or film productions.
A few have been included here.

What choices have producers made when depicting these characters?

How do these choices reflect the producer’s understanding of the author’s intentions and
their audience’s expectations?

How do these images compare to what you had in mind in Activity 2.8?

Djimon Hounsou as Caliban in the 2010 film of The Tempest.
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David Suchet as Caliban in this 1978 stage production by the Royal Shakespeare Company.

A drawing of Caliban by Charles A. Buchel in 1904.



Intertextuality: connecting texts
2.10  What if you were to turn The Tempest into a manga or a graphic novel? Study Text
3.13, which is a manga version of the scene from Text 3.12. Write a letter to its author,
Richard Appignanesi, and its illustrator, Paul Duffield. In your letter, praise and/or criticise
their efforts to transpose Shakespeare’s ideas into a different text type for a different
audience in a different time. Comment on how the author and illustrator have
circumnavigated the problems of colonialism in their work. Read Unit 1.5 for a better
understanding of graphic novels.

CONCEPT
Transformation
Transformation is a key concept in this course. Activity 2.10 asks how Shakespeare’s
play The Tempest has been transformed into a manga graphic novel. Try working with
more transformations of texts in order to understand them better. For example, novels
are often transformed into films.

AOE question

What can diverse texts have in common?

Studying both a performance and a manga edition of a Shakespeare play can help you
answer this question. The ‘points of similarity’ can be characters or dialogue.

Text 3.13



ATL
In the Diploma Programme you work on your self-management skills, which include
organisational skills. Your responses to Activities 2.10 and 2.11 can be used for your learner
portfolio. As you continue to do activities like these for your portfolio, ask yourself how the
portfolio can help you develop your organisational skills. Are you:

organising your entries by theme or global issue?
building a collection of your own imaginative writing?
curating interesting primary sources?

Discuss various methods of organising your portfolio with your teacher and classmates.



Towards assessment
2.11  We live in a post-colonial age. This is to say that most people today believe everyone
has a right to live in a sovereign nation state that governs itself, without the influence of a
foreign empire or colonial power. Because of this, people read texts differently now from the
way they did a hundred years ago.

Text 3.14





In small groups, discuss a post-colonial reading of Text 3.14, using the concepts and
questions presented in the table. Fill in the third column on a copy of the table. Present
your analysis to your classmates.

As a group, do an online search for another text that can be used to explore colonialism
by applying a post-colonial reading. This list gives some suggestions for the types of text
you might search for:

poetry or literature that celebrates the idea of empire

travel posters for journeys to the colonies

travel logs or journals from colonists or explorers

charts or official documents from colonial times

old advertisements that are no longer considered politically correct, such as those for
Aunt Jemima’s Pancake Mix (Unit 3.1), Uncle Ben’s rice or Mrs Butterworth’s syrup.

Complete the fourth column in the table. Present your findings to your class in a group
presentation.

Concepts Questions Answers in
relation to Text
3.14

Answers in
relation to a text of
your choice

Power How is power exerted through
language?

Empire How does the author condone
or support ‘empire’?

Voice In what ways are some people
given a voice while others are
silenced within the text?

Othering How are people’s differences
depicted?

Hegemony To what degree is the rule of
one over another accepted?

2.12  Whether or not you are reading literary works about colonialism for your language and
literature course, you may find it useful to practise essay writing for Paper 2 by answering
one of these four questions. You should compare and contrast two literary works in your
response. See Chapter 6 for guidance on Paper 2 and writing comparative essays on literary

a

b

c



works.

How is power distributed among the characters in two literary works that you have read?
How is language used in these works to comment on these power relationships?

With regard to two literary texts that you have read, how have they been interpreted
differently over time?

How and for what reasons have some characters been silenced, excluded or
marginalised within two literary texts that you have read?

In what ways and for what reasons do two of your literary works comment critically on
racism or colonialism?

a

b

c

d



Higher level extension
2.13  To what degree do you understand the mindset of colonisers? A good example of
insight into the colonial mindset is Rudyard Kipling’s poem ‘The White Man’s Burden’ (Text
3.15). Read the poem carefully. Where in the text do you see evidence that supports these
claims?

Without the white man’s intervention, much of the world would slip into chaos, famine and
sin.

While bringing peace and order to the world is not an easy task, it is a noble one.

Colonisers should not expect rewards or appreciation for their hard work.

Text 3.15
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LEARNER PROFILE
Inquirer
As a student of the IB Diploma Programme, you should take an inquisitive approach in
general. Activity 2.15 asks several questions about Text 3.15 and its author. Can you
think of more questions? More important than knowing ‘the right’ interpretation of a
poem is the ability to ask the right questions about it.

2.14  What kinds of rhythm, metre and rhyme are used in Text 3.15? Why has the author
chosen this structure? Look specifically at the use of iambic feet. Read Unit 1.12 for more
information about the use of metre in poetry.

2.15  Find out more about the author Rudyard Kipling and his poem ‘The White Man’s



Burden’.

Why did Kipling write this poem?

How has his place in the English canon changed since post-colonial times?

Can you make a connection between ‘The White Man’s Burden’ and what you have
readabout him?

How does this poem reflect his life and times?

Text 3.16 appeared in the satirical magazine Judge in 1899, at the time of the Philippine-
American War, in response to Kipling’s poem. How does it illustrate the ideas that he
expresses in his poem? How does it use language to reinforce or challenge the colonial
mindset?

Text 3.17 is a cartoon from Life magazine (1899), also titled ‘The White Man’s Burden’.
Like Text 3.16, it depicts the symbolic characters of John Bull and Uncle Sam. How is the
narrative of this cartoon different from Text 3.16 and Kipling’s poem (Text 3.15)?

Text 3.16

Text 3.17
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2.16  Compare Text 3.15 to Text 3.18 with your classmates. The class splits into two: one
group will focus on the similarities and the other will focus on differences. Each group takes
turns stating a similarity or a difference between the two poems. Each statement must be
original. The originality of your statement can be judged by your teacher. If your group has
run out of statements, then the other group has won!

TIP
You can practise for the individual oral by working with ‘The White Man’s Burden’ and
one of these cartoons, with ‘colonialism’ as the connecting global issue.

AOE question

How do the style and structure of a text affect its meaning?

Activity 2.16 asks you to compare and contrast two very different poems. How do these
differences contribute to their different meanings?

CONCEPT
Identity
Texts 3.15 and 3.18 are very much about identity, one of the key concepts in this course.



How do the identities of the narrators of Texts 3.15 and 3.18 reflect their attitudes
towards empire? When analysing poetry, discuss whether or not you believe the narrator
to be the poet.

Text 3.18



2.17  Assign each person in your class one of the literary terms in this box. In turns, each
person explains the relevance of his or her term in relation to Text 3.18. You should explain:

why you think the author applied this literary feature

what the effect of this literary feature is on the reader.

Look up the definitions of features you may not know.

enjambment repetition alliteration juxtaposition rhyme vernacular imagery volta 
point of view diction hyphen simile imperative allusion

TEXT AND CONTEXT
Rastafaris are a religious group primarily living in the Caribbean Islands.

Dungle Town is another name for Kingston, Jamaica.

Trench Town is a neighbourhood in Kingston, Jamaica.

Young’s Town is a brand of canned sardines.

‘Blessed are the poor’ is a passage from the Bible (Matthew 5:3), in which Jesus
suggests that the poor can be wealthy in spirit if not in worldly, material terms.

The word ‘dem’ is vernacular for ‘them’.

The word ‘lan’’ is vernacular for ‘land’.

The word ‘locks’ refers to dreadlocks, a hairstyle worn by Rastafaris.

2.18  You are going to read Text 3.19: ‘How to write about Africa’. Binyavanga Wainaina
wrote this piece for the magazine Granta in 2006. Before you read the text, make sure you
understand the pairs of terms listed here. After reading Text 3.19, explain which term in each
pair is most relevant to this text. Explain why you made this choice:

parody / satire

facetious / sarcastic

foreign / familiar

essay / instruction

Western / African

sweeping / specific

offensive / humorous

a

b

c

d

e

f

g



confronting / elusive

condescending / empowering.

AOE question

How do the style and structure of a text affect its meaning?

Answering this question in relation to Text 3.19 will help you discuss the relevant terms from
Activity 2.18.

Text 3.19

h

i







2.19  At higher level, you are asked to write a 1200–1500-word essay, known as the higher
level essay. Text 3.19 is a good, non-literary stimulus for writing such an essay. You may
want to practise your essay writing skills by writing an HL essay about this text. You will need
a ‘line of inquiry’, which explores several key concepts from this course.

Here are several lines of inquiry (a–d), which you may find useful for your essay. Compare
your essay with a classmate’s essay and apply the assessment criteria for this component to
your work, before asking your teacher to look at it:

To what extent does Binyavanga Wainaina use language in ‘How to write about Africa’ to
sketch an image of ‘Africa’ that confronts Western readers with their own biased
attitudes?

How is the meaning of Binyavanga Wainaina’s ‘How to write about Africa’ rooted in
popular Western films about ‘Africa’ such as Out of Africa, Blood Diamond, The Last King
of Scotland and The Constant Gardener?

To what extent is satire an effective medium for Binyavanga wainaina’s message in ‘How
to write about Africa’?

In what ways and for what reasons might ‘How to write about Africa’ by Binyavanga

a

b
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d



Wainaina be considered offensive by both Western and African readers?

Extended essay
Question ‘b’ from Activity 2.19 could be the starting point for a research question for an
extended essay. For your extended essay, you may want to focus on how notions of ‘power’,
‘empire’, ‘voice’ and ‘hegemony’ are represented in one or two films about African nations.
Comparing an older film to a newer film may prove fruitful for analysis. Be sure to focus on
how film techniques are used to construct meaning in this Category 3 essay.

Turn to Chapter 7 for further guidance about how to write a higher level essay.

This still from Out of Africa, starring Meryl Streep, may be the kind of depiction of Africans that
inspired Binyavanga Wainaina to write his piece ‘How to write about Africa’.

CONCEPTS
In your higher level essay you are asked to explore a line of inquiry, like those presented
in Activity 2.19, and several key concepts from this course. Which of the seven concepts
(creativity, communication, perspective, transformation, representation, identity, culture)
are relevant to an analysis of Text 3.19?

2.20  Text 3.20 is the voice-over from a South African film called The Gods Must Be Crazy
by Jamie Uys.



Ask one person from your class to read the text aloud. After every few sentences, stop
reading the text aloud and discuss what images or scenes would be depicted in the film
to accompany that part of the voice-over.

If you can, watch the first part of the movie. How are the images that you imagined
different from the actual scenes in the movie?

A still from the movie The Gods Must Be Crazy in which the arrival of a Coke bottle seems to
disrupt the harmony of these Kalahari Bushmen.

Text 3.20
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TOK

One of the Reflection questions asks you about your own cultural bias. This refers to
our natural tendency to favour our own culture over the cultures of others. Think
about a time you travelled abroad. How did you see other cultures through the lens of
your own? Do you think colonisers were any different when voyaging to far corners of
the world? What can you do to become more conscious of your own cultural bias?

2.21  After reading Text 3.20 The Gods Must Be Crazy, discuss your answers to these
questions:

The term ethnography is used by anthropologists to describe people and culture in a
scientific way. To what extent is the narrator’s ethnography of the Kalahari Bushmen
‘scientific’? Is it possible to describe another culture or people in a scientific way?

To what extent does The Gods Must Be Crazy promote the notion of ‘the noble savage’?

Compare Text 3.20 to Text 3.19. How do they use language similarly or differently to
‘write about Africa’?

a
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How do you think Binyavanga Wainaina would respond to The Gods Must Be Crazy?d



Further reading
Christopher O’Reilly’s Post-Colonial Literature is a collection of writing about the
experience of the British Empire by writers from formerly colonised countries.

Orientalism by Edward Said is a seminal work in its field, read by many college students
of anthropology and cultural studies. It discusses the way that the West represents Asia,
North Africa and the Middle East.

Things Fall Apart by Chinua Achebe is a popular novel that explores the problems of
colonialism.

REFLECT
Reflect on what you have learnt in this unit by discussing with your classmates your
answers to these questions. Write your answers in your learner portfolio:

In what ways have you become more conscious of your own cultural bias in this
unit?
How have the texts in this unit made you more aware of the effects of colonialism on
social groups around the world?
Are there texts in this unit that you might be able to use for your individual oral? How
do these texts lend themselves well to another text that you have studied? How
might you connect these texts to the global issue of colonialism?

a

b

c



Unit 3.3
Immigration

Learning objectives

learn more about immigration and people’s attitudes towards immigrants

analyse a range of texts that deal with the topic of immigration and the experiences of
immigrants

write and speak about the topic of immigration.

The rise of globalisation has been accompanied by a rise in migration. People who leave
their country are known as emigrants and people who arrive in a country are known as
immigrants. While emigration is an interesting topic, immigration is hotly debated. Some
people fear that immigrants will take their jobs, spoil their neighbourhoods or ruin their
schools. These sentiments are related to the ‘fear of the other’ that is explored in Units 3.1
and 3.2. Other people see immigration as an opportunity to exchange knowledge, diversify
cultures and build new businesses.

Before judgement is passed on immigrants, it is worth asking why they have left their homes.
There is a big difference between moving voluntarily and moving involuntarily. Unfortunately,
the number of asylum seekers and refugees has grown over the past decades because of
war, drought, political turmoil or lack of employment opportunities.

In this unit you will analyse and explore a range of texts that deal with the issues that
surround immigration, considering why people emigrate and how immigrants are viewed and
discussed.

International mindedness

Internationally minded people realise that we are all immigrants in some sense, even
though some people are fortunate enough to be born in prosperous nation states. Everyone
deserves equal rights and decent standards of living. What are your responsibilities towards
other people who are less fortunate than you, even if they are not from your country?

CAS
For CAS you are encouraged to have intercultural experiences, where you meet and



collaborate with people from other cultures. You may not have to travel far to meet someone
from another culture. You may find refugees, asylum seekers or immigrants close to where
you live. How can you help them navigate the culture of your country? Can you get involved
in projects to help them?

Word bank
speech bubble
situational irony
pronoun
imagery
enjambment
metaphor
personification
propaganda
fearmongering
hate speech
stock image
hyperbole
sensationalism
rhetorical question
ellipsis
teasers
weasel word
newsworthiness
negativity bias
appeal to authority
hypophora
anecdote



Getting started
3.1  Study Text 3.21, a cartoon by David Horsey, and discuss your answers to these
questions:

Why has this man built a wall?

Why are Muslims, Mexicans and refugees not welcome within his wall?

Why has the cartoonist created this cartoon?

Why has David Horsey given his character beady eyes, a long nose and a cap with the
letters ‘USA’ on? Why has he given him these speech bubbles?

Why might this cartoon be considered humorous?

Text 3.21

3.2  Draw a very large three-way Venn diagram on a board. Each circle of the Venn diagram
represents one of the texts: Text 3.21, Text 3.22 and Text 3.23. On a sticky note write a
statement of analysis about one, two or all three of the texts and place it on the
corresponding part of the diagram.

For example, a statement such as ‘These cartoons all use walls as a symbol to represent
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protectionism’ could go in the middle of the Venn diagram, where all three circles overlap.
But another statement, such as ‘These cartoons use situational irony to make people see
the futility of walls’, might go on the overlapping part between the bubbles for Text 3.21 and
Text 3.22.

As a class, take turns placing sticky notes on the diagram and presenting your point to your
classmates. Refer to the stylistic features and devices of cartoons and comics found in Unit
1.5.

Use a three-way Venn diagram like this one to compare and contrast Texts 3.21–3.23.

Text 3.22

‘You fellas need a job?’

Text 3.23



‘A crying need for general repairs?’

3.3  Looking back on your discussion from Activities 3.1 and 3.2, make a list of ‘issues
surrounding immigration’ as a class.



Readers, writers and texts
3.4  One person in your class (perhaps your teacher) is going to read aloud Text 3.24. While
they read, close your eyes. Do not read the text. Just listen. Then open your eyes, and work
on a copy of this ‘See, Think, Wonder’ table – a teaching and learning strategy developed by
Harvard’s Project Zero. Share your table with your classmates and discuss everyone’s table
as a class.

What do you see? What
concrete images come to
mind?

What do these images
make you think about?
What abstract ideas
come from these
concrete visuals?

What do these things
make you wonder? What
questions do you have
about the author and the
text?

   

AOE question

What are the different ways in which people are affected by texts?

How does Text 3.24 affect you? How does the ‘See, Think, Wonder’ strategy (Activity 3.4)
help you to see how everyone in your class is affected in different ways? Try using this
visible thinking strategy with poems and other texts.

Text 3.24







CONCEPT
Perspective
Text 3.24 offers you a perspective on immigration from a migrant’s point of view. Warsan
Shire herself was a year old when her Somali parents migrated from Kenya to the UK.
How has this context given you the kind of perspective necessary to write a poem like
this?

3.5  Discuss your answers to these questions about Text 3.24:

Comment on the author’s use of pronouns, such as ‘I’ and ‘you’. What effect do these
have on the reader and listener?

Imagery is language that appeals to the senses. The author’s use of imagery is most
likely what instigated your discussion in Activity 3.4. How does the language of the poem
appeal to your senses?

How does the use of line breaks or enjambment affect your reading of the poem?

‘Home is the mouth of a shark.’ This line is repeated twice. What is the effect of repeating
this metaphor? Can you find other metaphors? What is the effect of these on the reader?

How does the author’s use of punctuation or lack of it contribute to her message and the
reader’s experience?

The poem ends with an example of personification, as the ‘home’ whispers something
in the speaker’s ear. What is the effect of this on the reader at the end of the poem?

3.6  Read Text 3.24 and refer back to your list of ‘issues surrounding immigration’ from
Activity 3.3. How are some of these issues expressed and explored in this poem?
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3.7  Make a collage of images and text to go with Text 3.24. Present your collage to your
classmates. Why did you select these images and words?

3.8  Do an online search for the poem ‘What they took with them’, by Jenifer Toksvig, as
performed by Cate Blanchett and other actors for the United Nations High Commissioner for
Refugees (UNHCR). You could watch this online while reading a transcript of the poem.
What is the effect of this poem on you? How do the actors use their voices to create an effect
on the listener?

Try reading Text 3.24 aloud with a group of students in a similar way so that your audience is
moved. What kinds of decisions do you have to make before reading this poem aloud?



Time and space
3.9  Read Text 3.25, a poem by Emma Lazarus. Without doing any research about it, try to
work out what the text is about by discussing your answers to these questions. You can look
up the meanings of words from the poem that you do not know:

Why has the author written this text?

For whom did she write it?

Where would this poem be read?

Why has she used capital letters for ‘MOTHER OF EXILES’?

What do you think of her use of diction, style and structure?

Text 3.25

3.10  Did you work out what this poem is about? It can be found at the Statue of Liberty in
New York. For this next activity you will work as a class on a ‘Know, Want, Learn (KWL)’ table
like this one. You may want to do this as an online document that everyone in the class can
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edit in real time.

First, for the left column, make a summary of what you already know about this poem, ‘The
New Colossus’, based on your discussion from Activity 3.9. Then, as a class, make a list of
things you want to find out about the poem. Make a list of research questions and assign
everyone a different question to answer. After your research, write a list of what you have
learnt.

LEARNER PROFILE
Principled
An IB learner is principled. Which principles are expressed in the poem ‘The New
Colossus’? Are these principles that you share with the author of the poem?

What I already know about
Text 3.25:

What I want to find out
about Text 3.25:

What I learn about Text
3.25:

   

3.11  Reread the poem now that you know more about it. How is your experience, reading it
with this background knowledge and understanding, different from the first time you read it in
Activity 3.8? How does context add to or take away from your response?



Intertextuality: connecting texts
3.12  How is Text 3.25, ‘The New Colossus’, similar to or different from Text 3.24 ‘Home’? In
pairs, write some notes on a table like this one. Discuss your tables as a class.

Similarities between Texts 3.24
and 3.25

Differences between Texts 3.24
and 3.25

Context

Message

Purpose

Use of language



Emma Lazarus’s sonnet ‘The New Colossus’ is engraved on a plaque at the Statue of Liberty. Why
is this?

AOE question

How useful is it to describe a work as ‘classic’?

This question from the ‘intertextuality’ part of the syllabus is particularly relevant to Text
3.25, Emma Lazarus’s sonnet. What makes it a classic, if it truly is one? Will Warsan Shire’s
poem (Text 3.24) be read over a hundred years from now? What makes you think this?

AOE question

How can the meaning of a text and its impact change over time?

Do an online search for lyrics of the song ‘The Snake’, as read aloud by Donald Trump
during his campaign for President of the USA in 2016. It was originally written by civil rights
activist Oscar Brown in 1963, based on ‘The Farmer and the Viper’, a fable by the Greek



writer Aesop. How has Donald Trump’s use of the poem changed its meaning?

3.13  Immigration is political. Text 3.26 is a billboard by the UK Independence Party (UKIP)
about immigration and the Brexit referendum of 2016. Discuss your answers to these
questions:

How does this billboard use propaganda techniques to persuade people to vote to leave
the EU?

Why do you think this billboard was considered controversial?

Look up the definition of fearmongering. Is this an example of that?

In many countries, it is illegal to incite racial hatred. Look up the definition of ‘inciting
racial hatred’ or ‘hate speech’ and say whether you think this is an example of it.

The photograph in the billboard was taken by a journalist who was documenting a group
of Syrian refugees travelling from Slovenia to Croatia. He did not give UKIP direct
permission to use this photograph for the billboard. He had made it available as a stock
image on a popular website where advertisers and publishers can purchase
photographs. The people that he photographed also did not know that their faces would
appear on the UKIP billboard. Is UKIP’s use of the photograph ethical? Give reasons for
your answer.

CONCEPT
Transformation
Activity 3.13 draws your attention to the fact that the UKIP billboard makes use of a
stock image. This kind of transformation of a stock image into a billboard, awareness
campaign or advertisement happens frequently. As a class, try looking at stock images
to see how everyone can turn them into different kinds of text by simply adding words.

Text 3.26
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Extended essay
On 23 June 2016 the UK voted in a referendum to leave the European Union (EU) (an event
which came to be known as ‘Brexit’). As you can see from Text 3.26, the topic of immigration
played a role in persuading people to vote to leave the EU. You may want to research a
series of primary sources that politicised immigration in an effort to sway voters. A good
research question might read: ‘To what extent did the Sun newspaper make the Brexit
referendum about immigration in the months leading up to the vote?’

3.14  Text 3.27 includes a still from a Nazi propaganda film from the 1930s. The voice-over
that accompanies this image reads: ‘[Refugees], who flooded Europe’s cities after the last
war – parasites, undermining their host countries.’ Discuss your answers to these questions:

How does Text 3.26 borrow structural features of Text 3.27, even though one is a
photograph and the other a film?

How is UKIP’s message similar to or different from the Nazis’ message?

Is it fair to UKIP to make such a comparison between their billboard and the Nazi
propaganda film?

Text 3.27
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AOE question

How can comparing and interpreting texts transform readers?

Has seeing the image from the Nazi propaganda film changed your perception of the UKIP
billboard?

3.15  How do newspapers report on migration? Study Text 3.28, from the front page of the
UK newspaper the Daily Mail. It uses many linguistic devices that are typical of biased
reporting. Look up the definitions of the terms listed here if they are not familiar to you. Find
an example of each device in Text 3.28 and state why you think the newspaper chose to use
such devices. What are their effects on the reader?

hyperbole

sensationalism

rhetorical question

ellipsis

single quotation marks to suggest that something is alleged, supposed or so-called

teasers in newspapers

weasel words.
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Text 3.28

Text 3.29



3.16  How is immigration depicted by news media? How are immigrants represented by the
mass media? In the summer of 2018 the USA separated many immigrant children from their
parents at the Mexican border and detained them. Do an online search for the Time
Magazine cover from 2 July 2018 (Text 3.29). What can you find out about the context of this
visual text? Who is the Honduran girl and how does she represent a larger group of people?
How is meaning constructed in this visual text? How does contextual information affect your
interpretation of it?

TOK

In your TOK course you learn that language is a way of knowing (WOK). How much
can you learn or know from language that is ambiguous or biased? While Text 3.28
refers to numbers and facts, where do you see language that is misleading?

3.17  Which stories are deemed to have newsworthiness by newspapers and news
magazines? There are three criteria for determining the newsworthiness of a story. For a
story to appear on the front page of a newspaper or news magazine, it should meet one or
more of these criteria. How does the story of the Honduran girl, as depicted in Time
Magazine (Text 3.29), meet one or more of these criteria?

Extraordinary – how special, original, unique, spectacular or extraordinary is the story?

Relevance – how relevant is the story to the lives of the readers?

Negativity – how bad is it? People have a bad news bias, also known as a negativity
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bias. This means that a negative story attracts our attention more than a positive story.
The saying in the media world is: ‘If it bleeds, it leads’, meaning that death and
destruction come before other stories in the presentation of the news.

3.18  The photograph of the Honduran girl at the Mexico–US border was published and went
viral all over the world in June 2018. Since then, journalists and politicians have referenced
or used this image for different purposes in different texts.

With your school’s permission, do an online search for the ‘Honduran girl border photo’ to
find how the story has been presented in different ways. Coordinate your search with
classmates, so that you each study a unique text. These texts may be from other magazines,
newspapers, websites or videos. Present your text to your class. In your presentation,
comment on the following in relation to your chosen text:

message

purpose

context

audience

tone

mood

style

structure.

ATL
Thinking
Comparing different versions of the same story is a good way to develop your thinking skills.
Activity 3.18 asks you to explore multiple representations of the story of the Honduran girl at
the Mexico–US border in various texts. Activity 3.17 asks you to think about the
newsworthiness of stories in newspapers and magazines, which also requires thinking skills.

3.19  Do an online search for a video called ‘Most Shocking Second a Day Video’ by the
charity organisation Save the Children. The video uses a technique called ‘role reversal’,
where the main character, a white British girl living in the UK, becomes a refugee.

For your learner portfolio, write a reflective statement on how this video makes you feel.
Focus on your personal response and initial reaction. What makes you feel this way? In your
portfolio entry, describe how this video created this effect on you. Read Unit 1.3 on film and



commercials for more information on how a moving image constructs meaning.



Towards assessment
3.20  In order to prepare for your individual oral, it is useful to listen to another student’s
response:

How familiar are you with the requirements for the individual oral? Read Chapter 8 to
gain a better understanding of global issues, outlines and the individual oral. You can find
the assessment criteria for the individual oral in the introduction of this coursebook.

Study Text 3.30, a three-image poster titled ‘We the People’, and reread Text 3.24, the
poem called ‘Home’. As a class, discuss how you would prepare an individual oral on
these two texts and ‘immigration’ as a global issue. Collectively, make a one-page outline
that would support an effective individual oral on this issue.

Read the sample individual oral. The outline for this oral has not been provided here. As
a class, try to recreate the outline that the student would have used to deliver this oral.

Compare the outline that you recreated for the sample student oral (in step c) to the one
that you had previously made as a class (in step b). Where do you see similarities and
differences? How would the student have benefitted from your outline? How would your
outline have benefitted from the student’s ideas?

Give this individual oral marks on all four criteria, which you can find in the introduction of
this coursebook. Take both the 10‑minute presentation and the 5-minute follow-up
discussion into consideration. Compare your marks and comments with those of the
teacher, provided after the transcript.

Text 3.30
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Individual oral – Sample 1











TIP
Notice that this individual oral is on a poem, ‘Home’, that would not fit onto one page in
its entirety. Your extract from one of your literary works should be roughly 40 lines. For
this reason, the student only refers to the first 40 lines of the poem.

TIP
Notice how the student relates the poster to other posters by the same author (Shepard
Fairey). Unfortunately, the poem was not related to other poems by the same poet
(Warsan Shire). Be sure to relate your extracts to other texts from the same ‘body of
work’ when analysing them in your individual oral.

Individual oral – Sample 1 – Teacher’s marks and Comments

Criterion A: Knowledge, understanding and interpretation: 8 out of 10
marks

There is good knowledge of the contexts of both texts. References to the Brexit vote and
the Trump vote help give the texts meaning. While interpretations are not consistently
relevant to the global issue of ‘immigration’, they are insightful and effective. There are
frequent and appropriate references to the source texts throughout the oral.

Criterion B: Analysis and evaluation: 8 out of 10 marks

The oral clearly focuses on how meaning is constructed through language. The student’s
analysis of the texts is stronger than their evaluation of the texts, meaning that their
effectiveness in commenting on immigration is not always explored in depth. Comments
on layout, structure and colour, in relation to the poster, are especially insightful.

Criterion C: Coherence, focus and organisation: 8 out of 10 marks



There is a clear thesis statement and sense of organisation. At times, the oral seems to
wander off topic, such as the example about the Obama poster. Nevertheless, it regains
focus quickly. The analysis of the poem is not as thorough as the analysis of the poster. It
feels rushed when the student explores a list of quotations and stylistic devices.

Criterion D: Language: 9 out of 10 marks

The language is fluent, proficient, appropriate and accurate. At times, simplistic language
slips into the oral, such as ‘Wow! Heavy. It hit me, you know. Like I was being punched
hard.’ This happens more in the dialogue than in the presentation part of the oral. For the
most part, however, the use of language is very effective in delivering the student’s
message.

3.21  In preparation for Paper 2, you may or may not be reading literary works about
immigration. In either case, you may find one of these four questions a useful stimulus for
Paper 2 practice:

In what ways and for what purposes does the notion ‘journey’ play a role in two works
that you have read?

Authors often depict characters who happen to be in the wrong place at the wrong time.
With respect to two works that you have read, explain how and why such depictions have
been made.

‘Fear of the other’ is a common theme in literary works. In what ways and for what
reasons is this theme explored in two works that you have read?

It has often been said that literature is a voice for the oppressed. Explain how this is
relevant in two works that you have read.

a
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d



Higher level extension
3.22  Most of the texts in this unit share the same purpose of creating sympathy for the
plight of refugees and asylum seekers. But what about the anti-immigration perspective? As
a class, list arguments against open borders and open immigration policies.

3.23  Read Text 3.31, a famous speech made by the British Conservative politician Enoch
Powell in 1968. How does he use language to express ideas a–j? For each idea, explain why
the author uses these words and phrases. Find examples from the text to support your
answers:

He realises that his message may not be considered politically correct.

He has a responsibility to represent his constituency.

He is not fabricating untrue stories.

Immigrants will not live in all communities in equal numbers.

Parliament can improve the prospects for the future by changing immigration laws in the
present.

Parliament should not allow any more immigrants to enter the country and should dismiss
or deport existing immigrants.

A small group of immigrants has had an adverse effect on the entire population.

The immigrants should be happy that they have a job, rather than complain about their
rights to practise their customs.

The legislation suggested by Parliament will only enable the immigrants to organise
themselves better and dominate the British population.

Powell believes it is his duty to express his observations.

Text 3.31
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Conservative Member of Parliament Enoch Powell in 1968.

3.24  Where in Text 3.31 do you see examples of these stylistic and rhetorical devices? Why
do you think Powell used each of these devices? What are the effects of each device on the
audience? You may need to look up the meanings of devices that you do not already know.

appeal to authority

hypophora

a

b



simile

anecdote

allusion

imagery

play on words.

3.25  Return to your list of arguments used against immigration from Activity 3.22. Does
Enoch Powell voice any of these in his speech (Text 3.31)?

3.26  Were Enoch Powell’s predictions about immigration accurate?

Research the number of children currently born to foreign parents in the UK.

Research the present number of foreign-born population living in the UK.

Can you find out more about the distribution of these people across the UK? How equal
or unequal is this?

How do these numbers compare to the numbers of foreign-born people living in other
Anglophone countries such as Australia or Canada?

In your opinion, were Enoch Powell’s fears justified? What kind of questions do you need
to ask in order to find out whether Powell’s comments were accurate and justified?

Extended essay
Activity 3.26 asks you to research secondary sources on immigration that would be relevant
to a primary source, Text 3.31. This may be a stepping-stone for a Category 3 extended
essay that compares the speeches of Enoch Powell and another politician, such as Nigel
Farage. A good research question might be: ‘To what extent does the language of British
politicians Enoch Powell and Nigel Farage rely on fearmongering to advance their political
position?’

3.27  Find two or three students in your class to volunteer to perform a reading of Text 3.32,
‘Telephone Conversation’ by Wole Soyinka. One person can be the landlady and the other
two can divide up part of the narration and dialogue. Highlight the lines in three different
colours if necessary. Then the rest of the class can interview the performers, asking them to
explain how they prepared their performance and what decisions they had to make when
performing the poem.

Text 3.32
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Do an online search for ‘Telephone Conversation’ by Wole Soyinka.

CONCEPT
Identity
How does Wole Soyinka express identity in his poem? What kind of person is the
narrator, based on your analysis of this poem?

LEARNER PROFILE
Look back at the units in this chapter, on racism, colonialism and immigration. Select
one of the ten traits from the IB learner profile and say how you have worked directly or
indirectly on developing it while working through these units. Remember, an IB learner
is: knowledgeable, caring, principled, balanced, reflective and open-minded. An IB
learner is a thinker, inquirer, communicator and risk taker.

3.28  Look at the key terms in the word banks at the beginning of the three units in this
chapter. Find one term that you find particularly applicable to Text 3.32. Prepare a short
explanation of how your key term is relevant to the poem. Everyone in the class should have
a chance to present. When it is your turn to present, be sure to refer to the text. Comment on
how language is used to construct meaning. Describe the effects of the language on the
reader.

3.29  Go to genius.com and search for ‘Telephone Conversation’ by Wole Soyinka. Read the
annotations on this poem, line for line. Were there ideas and analyses that you did not
already notice as a class in Activities 3.27 and 3.28? What have you learnt from this
website?



Further reading
House of Sand and Fog by Andre Dubus III tells the story of an Iranian immigrant family,
living in California.

The Arrival by Shaun Tan is a graphic novel without words. It lends itself well to critical
analysis of images and visual narration. As a creative writing assignment, you could add
captions to each page.

Persepolis by Marjane Satrapi is a popular graphic novel, originally written in French, that
tells the author’s story of growing up during the Iran–Iraq war in the 1980s before
emigrating to Austria.

Rodolfo Gonzales’s epic poem ‘I am Joaquin’ captures the sentiments of a Mexican
immigrant in the USA.

‘Land of the Free’ by The Killers has an interesting music video, directed by Spike Lee,
which can be found online. It depicts life on the border between Mexico and the USA. This
visual text, together with the lyrics, is rich material for an HL essay.

REFLECT
In this unit you have explored immigration and the language used by poets,
photographers, journalists and cartoonists to discuss this issue. Look back at the range
of texts that you studied.

Which text or texts did you find most interesting? Explain your reasons to your
classmates.
Might you consider using one or more of these texts to prepare your individual oral?
What do you need to add to your learner portfolio before you feel confident talking
about a literary and non-literary text on immigration as a global issue?



Chapter

4
Politics, power and justice

How do politicians and poets write about war?
How do people use language to protest social inequality?
How is language used in election campaigns, public speeches and signs to
promote political ideas?

In this chapter you will:
analyse how language is used for various purposes, such as campaigning for political office, warmongering or protesting in
the streets

discuss the representation and misrepresentation of politicians and political ideas through various media

analyse the use of rhetorical devices and argumentation fallacies by politicians.



Unit 4.1
War

Learning objectives

study a broad range of text types, comparing their stylistic and structural elements

explore different contexts of war, from the trenches of the First World War to Sierra
Leone, from Iraq to the Middle East

develop your skills of textual analysis and your ability to articulate your analyses.

How do we talk about war? Literally, what kind of language do we use to recruit soldiers,
describe bombings, discuss death or label terrorists? War could not be waged or understood
without language.

This unit includes a broad range of texts that deal with the topic of war in different ways. You
will find propaganda posters, a speech, a photograph, a piece of street art, an advertisement,
a mural, a passage from a memoir and a poem. The language of these primary sources is
brought to you by journalists, soldiers, politicians, advertisers, artists and protesters. They
are real people who care about the fate of humanity and have constructed these texts to
persuade and inform a broader public about their cause.

Throughout the unit, you are encouraged to think critically about the texts and their contexts,
and the lessons that can be learnt from them.

International mindedness

How much do you know about wars that are going on in the world right now? Reading about
military conflict from news sources will give you more insight into international relations, and
better understanding of them. Internationally minded people understand the importance of
diplomacy over military action.

Word bank
propaganda

assertion
false dichotomy



name calling

appeal to fear
glittering generalities

appeal to authority
argumentation fallacy

disinformation

hindsight bias
war mongering

mood
atmosphere

euphemism

ambient advertising
mural

sonnet
iambic pentameter

onomatopoeia

allusion
cacophony

censorship



Getting started
1.1  Discuss your answers to these questions:

Do you know anyone who has fought in a war or has been affected by war? What do their
experiences tell you about the nature of war?

Can a war ever be ‘just’? If so, can you give an example of a ‘just’ war in recent times or
the past?

Do you know of any active war zones today? Why did these wars start?

Is there more or less war and military violence in the world than there was 50 or 100
years ago? Why do you think this?

Will there ever be a time in the future when there is no more war? Why do you think this?

1.2  Study Texts 4.1–4.4, four propaganda posters whose purpose was to recruit soldiers to
fight in the First World War. Discuss your answers to these questions:

What kind of techniques are used in these posters to persuade young men to enlist in the
military? Besides referring to any propaganda techniques that you know of, refer to the
use of colour, symbolism, font, language and artistic style.

How do you think young men at this time responded to these stylistic and propaganda
techniques?

How are young men and women recruited to fight in wars today? What media are used?
How do these techniques compare to those of 1915?

Posters from the First and Second World Wars are easy to find online. Search for one
that you find particularly interesting and give a short presentation on it. Comment on how
it uses various propaganda techniques and stylistic devices to achieve a particular
purpose.

Text 4.1
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British poster from 1915.

Text 4.2

Australian poster from 1915.

Text 4.3



Canadian poster from 1915.

Text 4.4

This British poster taps into the public outrage after the RMS Lusitania was torpedoed by a
German U-boat in 1915.

1.3  What is propaganda? Can you define this term in your own words? Write your definition
on a sticky note and place it on a wall for all of your classmates to see. How is your definition
different from or similar to your classmates’ definitions? Look up a definition online. How are
your class’s definitions different from those found online?



Readers, writers and texts
1.4  Here are the definitions of several propaganda techniques. Can you find an example of
each technique in Text 4.5, an extract from a speech made by US President George W. Bush
in 2003, before the USA invaded Iraq? Several techniques may be relevant to single phrases
or lines from the speech.

Assertion – a bold statement or claim presented as truth, and it cannot be questioned. It
is to be taken on the speaker’s authority, and is not open for discussion.

False dichotomy – when you are presented with only two solutions to a problem. In an
eff ort to convince you that one solution is better, you are faced with a false dilemma. In
reality there may be more solutions.

Name calling – labelling people or calling your enemy names is a way of simplifying
matters and rallying support against someone or a group of people.

Appeal to fear – trying to persuade people by appealing to their fears.

Glittering generalities – some ideals and values, such as justice, freedom or
democracy, are difficult to argue against. Speakers sometimes use glittering generalities
to establish broad agreement.

Appeal to authority – some people assume that people in power are inherently right. An
appeal to authority can convince people to listen to their leaders, just because they are
the leaders.

TOK

Many propaganda techniques are versions of argumentation fallacies. An
argumentation fallacy is an argument which is not valid, because the truth of its
conclusion does not rest on the truth of its premises.

Text 4.5
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ATL
Thinking skills
Critical thinkers can distinguish an invalid argument from a valid one. Learning to identify
argumentation fallacies and propaganda techniques will help you become a more
empowered citizen and critical thinker.

Extended essay
Text 4.5 raises an interesting point about war and propaganda, which could be explored
further in a Category 3 extended essay: ‘To what extent did the rhetoric of George W. Bush
and Fox News convince Americans that an invasion of Iraq was a suitable response to the
terrorist attacks of 9 September 2001?’ There is certainly evidence that the American public
was misled in 2003 through argumentation fallacies and disinformation.

1.5  Do an online search for a video recording of George W. Bush’s 2003 State of the Union
Address. Watch specifically the part on which Text 4.5 is based. Discuss your answers to
these questions:

How does his audience in the House of Congress seem to receive his speech?

Do you find his speech persuasive or convincing? What makes you say this?

What words or phrases strike you as the most important in constructing George W.
Bush’s message?

a

b

c



Read the first few paragraphs of the Wikipedia page on the Iraq War. How does this
change your understanding of Bush’s speech?

TOK

Activity 1.5 asks you to research the Iraq War in order to critique George W. Bush’s
speech. When historians analyse primary sources, they have to be careful of hindsight
bias, also known as the ‘knewit- all-along’ effect. In the light of what you know about
the current state of Iraq, Syria and the Middle East, it is easy to dismiss Bush’s speech
as warmongering. Remember, however, the context of 9/11, the terrorist attack on the
USA in 2001, and take this into consideration when analysing his speech.

CONCEPT
Perspective
The choice of words by George W. Bush in Text 4.5 says a lot about his perspective.
One person’s ‘terrorist’ may be another person’s ‘freedom fighter’. One person’s
‘government’ may be another person’s ‘regime’. Another person’s ‘war’ may be someone
else’s ‘conflict’. As you discuss the language of war, keep in mind that every battle has
two sides and thus two different perspectives and two different uses of language.

1.6  Analysing a photograph is very different from analysing a speech (Text 4.5) or
propaganda posters (Texts 4.1–4.4). Study Text 4.6 and create a list of five words that
describe the mood of the photograph. Remember, ‘mood’ describes the atmosphere of the
text as created by the author (or, in this case, photographer).

After you have created your list of mood words, read them out to your classmates. Then, one
classmate will ask you about one of the words from your list. The kinds of questions you may
ask your classmates include:

‘What made you use that word?’

‘Why did you say that?’

‘How did the photographer give you that impression?’

Give everyone a chance to explain one mood word from his or her list.

Text 4.6
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AOE question

How can texts present challenges and offer insights?

Make a short list of insights and another list of challenges in response to Text 4.6. Study the
photograph carefully. Use the word ‘challenges’ to refer to anything which you do not
understand about the photograph.

1.7  Activity 1.6 helps you to understand the kinds of techniques and devices that
photographers use to construct meaning. As a class, make a list of ‘aspects that
photographers consider when taking photographs’.

1.8  Imagine that Text 4.6 hung in a gallery for the general public to view. Write a caption that
explains to the viewer what they are looking at. This caption or description should be about
100– 150 words long. You need not know the exact context to do this assignment. Make up
the caption using your imagination and your own interpretation of the photograph. Compare
your caption to those of your classmates.

1.9  Do an online search for ‘George Carlin’ and ‘euphemisms’. Euphemisms are words that
make ideas or things sound more acceptable than they really are. They are especially
relevant during wartime. Watch George Carlin’s act and then discuss what you think these
war-related euphemisms really mean. Then look up their meanings through an online search:

collateral damage

enhanced interrogation techniques

soft targets



surgical strikes

campaign

protective custody

conflict

boots on the ground

pacification

enemy noncombatant

neutralize

regime change.

George Carlin was a famous comedian, who was known for straight talking. His piece on
euphemisms and war is particularly insightful.

1.10  An author’s message and purpose are connected. An author’s message is a kind of
statement or claim. This reflects the author’s purpose of communicating to an audience. The
author’s technique is the way in which this message is constructed. These three aspects
(message, purpose and technique) correlate to the ‘why’, ‘what’ and ‘how’ of communication
theory.

Here is an example of message, purpose and technique for Text 4.7, a piece of street art
made by Banksy in Israel in 2007.

Message (what) Purpose (why) Technique (how)

In Text 4.7, Banksy claims
that Israeli soldiers’

Banksy aims to make Israelis
more conscious of their

He achieves this by depicting
an innocent girl frisking an



unwarranted frisking of
Palestinians is a violation of
their rights.

abuse of military dominance
over Palestinians.

Israeli soldier, a strange
reversal of power roles.

As a class, do an online search for more Banksy art from the Middle East from 2007, and
select one. In groups of two, analyse your piece of street art using the ‘message,
purpose, technique’ method. Be sure that each pair of students in your class is working
on a different piece of street art from Banksy’s trip to the Middle East in 2007.

Prepare a short presentation of your work to your classmates, making sure that it is
informed by research on the conflict between Israelis and Palestinians in Gaza and the
West Bank (Palestinian Territories). This will help you understand the artist’s purpose and
message.

Text 4.7
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Intertextuality
1.11  Return to Activity 1.6 and your list of mood words to describe the award-winning
photograph (Text 4.6). Could you use the same list of words to describe Text 4.8, a page
from Joe Sacco’s graphic novel Palestine? Can you think of other mood words that are only
applicable to Text 4.8? Complete a copy of this table.

Mood words shared by Texts 4.6 and 4.8 Mood words that only describe the
mood of Text 4.8

  

Text 4.8



AOE question

What can diverse texts have in common?

Can you answer this question with regard to Texts 4.6 and 4.8?

CONCEPT
Representation
Artists such as Joe Sacco (Text 4.8) and Banksy (Text 4.7) must make choices about
how they depict people to make them recognisable to their audiences. Representation is
a key concept in this course. With any depiction of people in works of art, you should
consider if they are fairly represented. Is it fair for the Israeli soldier to symbolise
Israelis? Is it fair for the weeping mother to represent Palestinians?

1.12  Look at your list of words from Activity 1.11. What accounts for these differences?
Compare the two texts and discuss your answers to these questions:

What can a graphic novel do that a photograph cannot? Why is this?

What can a photograph do that a graphic novel cannot? Why is this?

What are the differences between a graphic novel and a comic book?

To what extent do the creators of Texts 4.6 and 4.8 share a similar purpose?

Does the graphic novel, as a medium, lend itself effectively to the author’s purpose in
Text 4.8? How?

1.13  This boxed list shows the techniques used by graphic novels, photographs or both
media. Make a copy of the table and write each technique in one of the columns. Look up the
meanings of any words that you do not already know. Discuss their application and
relevance to Texts 4.6 and 4.8. You may wish to refer to Units 1.1 and 1.5 for more guidance
on analysing visual texts and graphic novels.

blank space, exposure, colour, rule of thirds, camera angle, gutter, lighting, depth,
voice-over, symbols, panels, gaze, emanata, speech bubble, composition, subject,

depth, shutter speed, contrast, texture, cartoonification, abstraction

Techniques to construct
meaning in photographs

Techniques for
constructing meaning in

Techniques to construct
meaning in graphic
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only both graphic novels and
photographs

novels only

   

1.14  Take one word from Activity 1.13 and explain to your classmates the effect on the
reader or viewer of using this technique or device in either Text 4.6 or Text 4.8.

1.15  Text 4.9 is a type of text called ‘ambient advertising’. This is a kind of advertisement
whose meaning is dependent on its physical surroundings. The transparent glass structure of
the poster shown in Text 4.9 gives the impression that a child soldier is sitting on the
pavement beside the viewer. It originally appeared in cities in Switzerland in 2006.

Text 4.10 is another public text type: a mural. It was painted in Derry, Northern Ireland in
1994. It commemorates the Battle of the Bogside in August 1969, a riot that occurred near
the beginning of ‘the Troubles’, the period of sectarian violence between Catholics and
Protestants between 1968 and 1998.

Text 4.9

Text 4.10



Both texts depict a child and both comment on conflict. Discuss your answers to these
questions as a class:

Do the texts treat the topic of child soldiers similarly or differently? How are their aims
different?

How are they different or similar in terms of style and structure?

What do you think the people of Derry would say if someone placed Text 4.9 in their
town? What do you think the people of Switzerland would say if someone placed Text
4.10 in Geneva or Zurich? What makes you say this? How is meaning dependent on
context?

What is the effect of each text on you? How does each text make you think about child
soldiers?
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Towards assessment
1.16  For your individual oral, you will analyse an extract from a literary text and a non-
literary text in relation to a common global issue.

Read Chapter 8 on the individual oral and make sure you are familiar with the
expectations of this form of assessment, including the assessment criteria.

Read Text 4.11, a passage from a literary text, A Long Way Gone by Ishmael Beah. Read
more about the text online to learn about the author, why he wrote this memoir and how it
was received.

Find a non-literary text which you can use in conjunction with Text 4.11 to explore the
global issue of child soldiers. You may want to choose from one of the text types listed:

an awareness campaign on child soldiers by a non-profit organisation such as
Amnesty International (see Text 4.9)

a speech given by someone who is knowledgeable on the topic of child soldiers
(Ishmael Beah has also given speeches)

an informative page from the website of an organisation such as Human Rights
Watch

a news article or report about child soldiers

an interview with a former child soldier or someone else who has experience with this
issue.

Write a thesis statement and make an outline for an individual oral that explores the
global issue of child soldiers. Follow the format for an outline that is suggested in Chapter
8. With reference to Text 4.11, you may want to focus on one or more of the stylistic and
structural features listed:

memoir

point of view

narration

dialogue

diction

tone

mood.
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Show your outline and thesis statement to your teacher and ask for feedback on it. Make
improvements where they are deemed necessary.

Make a 10-minute recording of yourself speaking about Text 4.11 and your chosen
nonliterary text. How do they construct meaning and engage with a common global
issue?

Once you have made your 10-minute recording, let another student listen to it. Assess
each other’s recordings using the assessment criteria for the individual oral, which you
can find in the introduction of this coursebook. Ask your teacher to assess your recording
as well, as a ‘mock’ individual oral. Add any comments on your oral to your learner
portfolio.

1.17  As a class, discuss your answers to these questions:

How effective was your selection of a non-literary text on the global issue of child
soldiers? How effective was your text selection, compared to the selections made by
other students?

Did your classmates approach Text 4.11 similarly to or differently from you?

Based on Text 4.11, did you know enough about A Long Way Gone to sustain a 10-
minute analysis on it? What more did you need to know?

How did you find the experience of recording yourself? How different would it have been
with your teacher sitting across from you?

What would you have done differently? Why? What were the strengths and weaknesses
of your recording? How could you improve your performance? What do you still need to
do to prepare for your real individual oral?

Text 4.11
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LEARNER PROFILE
Risk taker; Communicator
Ishmael Beah survived his youth in Sierra Leone and emigrated to the USA. There he
learnt English and met people who helped him heal and tell his story to the world. You
might consider Ishmael Beah to be a risk taker and a communicator for writing his
memoir.



1.18  Whether or not you have read literary works about war, you may find it helpful to
explore one of these questions in preparation for Paper 2:

It is often said that literature is about the human struggle to find peace. With regard to two
works that you have read, explain how this is true.

With regard to two works that you have read, discuss the significance of narration and the
reliability of the narrator in constructing meaning for the reader.

Literature has the power to give readers new experiences, make them feel deeper
emotions and show them the best and worst of human nature. How have two works that
you have read done this?

In what ways and for what reasons do two literary works that you have read gravitate
towards an inevitable tragedy?

When preparing your practice Paper 2 essay, you may find it helpful to follow these steps:

Unpack the question by creating a mind map.

Create an outline for your response.

Write your essay.

Assess your finished essay using the assessment criteria for Paper 2 in the introduction
to this book.

Share your essay with your teacher and ask for feedback based on the Paper 2
assessment criteria.

Identify the strengths and weaknesses of your essay. How could it be improved to gain
more marks? What can you do to improve your essay writing to prepare for Paper 2?
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Higher level extension
1.19  Do an online video search for ‘Dulce et Decorum Est by Wilfred Owen: read by
Christopher Eccleston’ by Docs On 4. Do not look ahead to Text 4.12; simply watch
Christopher Eccleston recite this poem. After your classroom viewing, discuss your answers
to these questions:

What kinds of sounds do you remember hearing?

How does Christopher Eccleston bring this poem to life, making the viewer experience
Wilfred Owen’s poem?

Does his reading sound like a poem or does it sound like a different type of text, such as
a story, a song, a conversation, a soliloquy or a speech? Explain why it might sound like
one or more of these text types?

For the viewer, what is the effect of the cinematography, including the lighting, shot
length, panning, camera angle, zoom, location, colour and contrast? (Read Unit 1.3 for
further guidance on how to analyse film.)

What images from the poem do you see in your mind after viewing Christopher
Eccleston’s performance? Were these images built around prior knowledge that you may
have had about the First World War and trench warfare?

How would your experience of this poem have been different if you only listened to
Christopher Eccleston’s reading, without seeing his performance?

TIP
Reading a poem aloud makes you think more about the meanings of its words and the
sounds they make. As you study poetry in class, take the opportunity to prepare and
deliver a reading of a poem. If you are exploring the global issue of war, you can easily
find poetry about war, especially poems from and about the First World War.

1.20  After your classroom discussion on Activity 1.19, read the poem, ‘Dulce et Decorum
Est’ silently by yourself. Then annotate a copy of the poem, as if you were preparing an
essay or oral commentary on it, focusing on how meaning is constructed through language.
Use different coloured pens, highlighters or other tools.

In the margins of your page, write comments and questions about the poem.

In the poem, underline any key words. Circle phrases or even individual letters.
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Draw lines to connect words, phrases or verses.

Identify key literary devices and their effects on the reader.

Then everyone in your class should display their annotated poem on a wall, for everyone to
see. Discuss the similarities and differences among the annotations.

Text 4.12





Wilfred Owen is one of many young British soldiers who wrote poetry during the First World War.

AOE question

How do texts follow or move away from the conventions associated with different types of
text?

It is interesting to consider the extent to which Wilfred Owen’s poem is a typical or atypical
sonnet. Why would he follow the conventions of a sonnet at the beginning of this poem and
then break them?

1.21  Assign everyone in your class a different stylistic or structural device from the list
shown here. Find evidence of your device in ‘Dulce et Decorum Est’ (Text 4.12) and explain
to your classmates its effect on the reader and why you think Wilfred Owen used this device.
You may find a definition of your device online or in the glossary of this coursebook.

iambic pentameter

onomatopoeia

imagery

volta

point of view

repetition
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rhyming scheme

sonnet

enjambment

allusion (to Horace’s ‘The Odes’)

second-person pronoun

alliteration

caesura

parataxis

ellipsis

asyndeton

consonance

hyphen or dash

cacophony

capitalisation.

1.22  Return to your wall of annotated poems from Activity 1.20. Can you find any evidence
that one or more of your classmates had already noticed the significance of your chosen
stylistic device? How has your understanding of this poem evolved from listening to it
(Activity 1.19) to annotating it (Activity 1.20) and then analysing it (Activity 1.21)?

1.23  Compare Wilfred Owen’s poem ‘Dulce et Decorum Est’ to the propaganda posters for
the First World War at the beginning of this unit (Texts 4.1–4.4). How is the message of his
poem different from the messages of these posters? What accounts for these differences?

1.24  In all of your discussions on language and war, it is important not only to consider the
words and images that are included in a text, but also those that are excluded. What does
censorship mean, and how is it relevant during wartime?

After studying the First World War, you may wish to do an online search for images that were
censored from the general public at that time. Do an online search for images that there have
been unsuccessful attempts to censor from the general public at some point in the past.
Make sure every student (or every pair of students) in your class is working on a different
image. Present your chosen image to your classmates and explain why it was originally
censored from the general public.
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Further reading
Many literary works have been written about war and its effects. Besides Palestine (Text 4.8)
by Joe Sacco, A Long Way Gone by Ishmael Beah (Text 4.11) and poetry from the First
World War (Text 4.12), you may be interested in these texts:

Maus by Art Spiegelman

Slaughterhouse Five by Kurt Vonnegut

If This Is a Man (originally in Italian) by Primo Levi

Catch-22 by Joseph Heller

The Things They Carried by Tim O’Brien

All Quiet on the Western Front by Erich Maria Remarque (originally written in German)

the poetry of Mahmoud Darwish, which captures the sentiments of displaced people in
the Middle East. As a work in translation, his poems are very accessible, meaningful and
rich in language.

REFLECT
This unit has approached the topic of war through a broad range of texts: propaganda
posters, a speech, a photograph, a page from a graphic novel, a piece of street art, an
ambient advertisement, a mural, a passage from a memoir and a poem.

Which text did you find most interesting?
Which text type was new for you?
Which text seemed richest in meaning?
Which text gave you the most insight into the topic of war?
What other texts could you add to this collection and include in your learner
portfolio?



Unit 4.2
Protest

Learning objectives

become familiar with a range of texts that deal with protest against injustices or social
inequality

learn about the contexts where protests have occurred in different places and times in
history

understand the different traditions of literary criticism.

How is language used to protest against social inequality? There are as many answers to
this question as there are texts with this purpose. For centuries people have written songs,
books, stories, poems and speeches, and produced posters to speak out against injustices
and social inequality.

This unit introduces you to a range of protest texts from different times and places. It invites
you to think about your own context and how you can use language to change your world.

International mindedness

Internationally minded people question the status quo. As you explore this unit on ‘protest’,
ask yourself why and how individuals have challenged societies.

Word bank
graphic art

reader-response criticism
literary theory

conflict
protagonist

antagonist
Marxist literary criticism

formalism



biographical criticism

protest sign
allusion

pun
sarcasm

irony

symbolism
slogan

manifesto
ethos

logos

pathos



Getting started
2.1 Study Texts 4.13–4.16 carefully and discuss your answers to these questions:

What is the difference between propaganda posters, protest posters, graphic art and
visual art? What text types are these texts examples of?

What stylistic and structural features do these texts have in common? Comment on their
use of both visual language and words.

Without using the title of the poster, what is the message of each poster? What are they
really saying?

How do they use symbols and icons to construct their message? (See Unit 1.1 for further
help on the use of symbols in images and graphic art.)

What do you know about the context of each text? How does this affect your
understanding of the message of each one?

What do you think you need to know before you can properly understand each text?

Text 4.13

Text 4.14
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Text 4.15

Text 4.16



AOE question

How can the ‘meaning’ of a text be constructed, negotiated, expressed and interpreted by
readers and writers?

Discuss your class’s answers to this question in response to Texts 4.13–4.16. What can you
learn about Keith Haring, Angela Davis, the Labour Party and the hippie movement by
studying these images on their own? What can you learn without researching any
contextual information and analysing them?

2.2  Texts 4.13-4.16 may seem outdated in today’s world. Do people still create protest
posters? What issues are people protesting about today, and what media or text types do
they use to do this? Can you find an example of a modern-day text whose purpose is to
protest against something? Bring it into class and discuss how it uses language to serve its
purpose.

CAS
How can you make the world a better place? Use this question for guidance when
developing a CAS project. While CAS is an opportunity to work on self-fulfilment, you can



make positive contributions to your community at the same time. Think about the ‘protest’
theme in this unit and how you could make a difference.

2.3  Create a piece of graphic art to protest about a current problem in the world. You do not
have to be a skilled artist to do this. You can draw stick figures or copy images from the web.
Share your creation with your classmates and explain the choices you made when designing
your protest poster.

CONCEPT
Creativity
Activity 2.3 asks you to create your own protest poster. Creativity, it can be said, is a
higher-order thinking skill. In order to create it, you have to consider how your poster will
be received and how you will construct your message using language, symbols, colour
and layout. As a result, you will be more analytical when viewing other posters.



Readers, writers and texts
2.4  Text 4.17 is a short story which can be seen as a kind of a riddle. For this activity, let’s
turn the roles around. Rather than answer discussion questions from this coursebook, think
of five questions that you would ask your classmates about this text. These questions should
require close reading and textual analysis.

Write each question on a sticky note and display them on a wall. Read everyone’s questions
and take down five questions that you did not write. Write a short answer on the back of each
sticky note in response to each question. Take turns reading aloud the answers to the
questions that you selected. How many of you had similar questions and answers?

Text 4.17



2.5  Throughout your studies of language and literature, you will be asked to respond to
texts. You may be tempted to think there is one ‘correct’ interpretation of a text. Indeed, some
readings are more informed than others. You could also say that every individual reader is
entitled to his or her own unique interpretation of a text. This kind of thinking is characteristic
of reader-response criticism, a school of literary theory that focuses on the reader’s
experience of a text.

Return to your sticky notes from Activity 2.4. Can you state briefly what you think Text 4.17
means? Write down your interpretation of Text 4.17 on a new sticky note and place it on a
board for your classmates to see. Discuss the similarities and differences. What accounts for
these similar and different interpretations?

AOE question

What are the different ways in which people are affected by texts?

This question is asked in reader-response criticism of literature (Activity 2.5). It is
comparable to the visual arts, where people say that meaning is in the eye of the beholder.
Think of a literary text that you are reading together in class. Ask everyone how it has
affected them. How different are everyone’s responses?

2.6  When analysing literary texts, it is important to look at the relevance of the term
‘conflict’. Conflict in literature can be defined as the core problem or struggle, which the



reader hopes to see the protagonist resolve. The protagonist is the character who makes
the action of a story progress. While conflict comes in many shapes and forms, it may fall
into one or more of these categories:

Individual versus society – it may seem that the whole world is against the protagonist.
Many novels are centred on an individual who struggles against an oppressive society.

Individual against another individual – the person standing in the way of the protagonist is
usually the antagonist. The struggles between protagonists and antagonists usually
symbolise a greater ideological struggle.

Individual versus circumstances – sometimes the protagonist just seems to be in the
wrong place at the wrong time. There may be natural disasters, accidents, twists of fate
or random incidents that reflect the adverse circumstances that life can throw at you.

Individual versus himself or herself – sometimes the protagonist is his or her own worst
enemy. He or she may be a ‘flawed’ character, meaning they have a harmful trait or
characteristic. Part of the plot may involve the protagonist reflecting on events and
making changes.

Look back to ‘Sitting’ (Text 4.17) and ask yourself how one or more of these four types of
conflict are represented. Refer to specific lines from the text in your analysis.

2.7  Sometimes it helps to look at literature through a lens. Let’s look at Text 4.17 through
the lens of Marxist literary criticism, another school of literary theory.

Marxist literary criticism explores literature by:

focusing on the depiction of social class and the power struggles between characters and
classes, especially with regard to the rise of the proletariat against the ruling class

considering the significance of a literary work as an impetus for social change or an
expression of progressive ideas

treating literary works in the context of the author’s times and an expression of the
author’s political views.

Return to Text 4.17 and ask yourself how a Marxist literary critic might read the story. You
may want to research Marxist literary criticism further before doing this. Does your
understanding of the story change when you look at it through this lens?

CONCEPT
Representation
What do the ‘man’ and ‘woman’ in Text 4.17 stand for? Are they the ‘proletariat’ as
suggested in Activity 2.7? In your language and literature course you will explore the



concept of representation. As you study literary works, consider how characters may
represent broader ideas.

2.8  Read Text 4.18, a poem by Percy Bysshe Shelley, written 200 years ago. Your class
should divide into three groups.

Group 1 – you will take a reader-response approach to the poem. Describe how it makes
you feel. What personal associations do you have with the language of the poem? You
need not do any online research on this poem.

Group 2 – you will use formalism to approach the poem. This is to say that you will focus
on the style and structure of the poem, and determine how its meaning can be
understood by analysing the author’s use of these devices. You may want to research the
poem’s use of rhyme and metre. It may be helpful to find out more about the meaning of
formalism with respect to literature.

Group 3 – you will take a Marxist approach to the poem. Use the three bullet points from
Activity 2.7 to inform your interpretation of the poem. You may research Marxist literary
criticism further and apply your understanding of it to the poem.

After you have discussed your approach to the poem and your interpretation of it, report back
to the rest of your class. How is the nature of each group’s presentation different? Is any
single method or approach more effective than the other in determining meaning?

Text 4.18





Percy Bysshe Shelley (1792–1822) is one of the more revered English poets of the Romantic
period. His works have influenced many progressive thinkers and writers.



Time and space
2.9  Another approach to analysing literary texts is biographical criticism. This approach
suggests that it is difficult to understand and appreciate a text without knowledge of the
author’s life and times.

Try to find answers to these questions. How do their answers inform your understanding of
Text 4.18? Which sources did you find most useful in your research? Why?

Who was Percy Bysshe Shelley?

What kinds of political ideas did Shelley propagate?

What kind of life did he lead?

What else did he write?

How were influential leaders such as Karl Marx and Mahatma Gandhi influenced by
Shelley?

2.10  Place a copy of Shelley’s poem (Text 4.18) in your learner portfolio and add your own
annotations to it. Include any other clippings that you came across in your research for
Activities 2.8 and 2.9. How can you connect this poem to ‘protest’ as a global issue? How
could you use this text in preparation for an individual oral?

2.11  Text 4.19 is a famous speech by Mahatma Gandhi from 1942. The annotations ask
questions about the context of the speech. In pairs, research the answers to these questions
and then discuss as a class:

Could you understand the speech without knowing the answers to the questions in the
annotations ? Why, or why not?

How was your understanding of Gandhi’s speech affected by what you already knew
about him and his cause, before you started researching answers to the questions?

What were your answers to the questions in the annotations?

What sources did you find valuable in helping you answer the annotation questions?

Why do you think this speech is often cited as one of the most important speeches of the
20th century?

LEARNER PROFILE
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Inquirer
An IB learner is an inquirer. To become a better inquirer, get into the habit of asking
questions of texts by annotating them, as has been done with Text 4.19.

AOE question

How do readers approach texts from different times and different cultures from their own?

Text 4.19 might seem like an artefact from a different time and place. By asking questions
about the text, as has been done in the annotations, we have a starting point for
researching its context. Apply this method to other texts that you may not understand.

ATL
Research
Effective research starts by asking appropriate questions. The annotations to Text 4.19 show
you how to ask questions of primary sources. These types of questions should guide you on
your search for secondary sources, when analysing texts.

Text 4.19







Intertextuality: connecting texts
2.12  An interesting type of text for analysis is the protest sign. These are often homemade
products of cardboard, pens, glue and tape. Their use of language must be concise and
punchy in order to be effective. Furthermore, they often express criticism through the use of:

allusion, which is a reference to another text

pun, a kind of play on words

other linguistic devices, such as sarcasm, irony or symbolism.

Text 4.20 is a photograph taken during an anti-Trump rally in the UK in July 2018. This
protest sign borrows elements from another text that you have already studied, the Second
World War ‘We Can Do It!’ poster (Text 2.4 from Unit 2.1). Study these two images and
discuss your answers to these questions:

How does the ‘We Can Do It!’ poster (Text 2.4) add meaning to the anti-Trump protest
sign (Text 4.20)?

Besides alluding to the ‘We Can Do It!’ poster, how else is meaning constructed? What
are the effects of colour, punctuation, font and layout on her audience?

The raised fist is a common symbol of protest. What can you find out about this symbol?
Where does it come from? How has it been used before? Why do you think the protester
has used it here?

How do other symbols construct meaning in this protest sign?

The woman’s T-shirt also protests against Brexit. What does Brexit (the UK’s ‘exit’ from
the European Union) have to do with an anti-Trump rally? Research the parallels
between these two issues.

When you think of the word ‘protester’, is this woman the kind of person who comes to
mind? What makes you say that? Has she changed your associations with the word
‘protester’?

Text 4.20
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2.13  As well as using images, protest signs often include words. Here are several phrases
that have been used on signs to protest about the presidency of Donald Trump in the USA.
You may find them confusing without much contextual knowledge.

Assign each person in your class a different phrase. Do an online search to learn more about
the contexts in which your phrase was used. Try to find how your text is connected to
another text or texts of some kind. The phrases allude to statements that President Trump
has used, other famous protest signs or slogans from other campaigns. Explain how the
meaning of your protest sign’s text is dependent on another text and context. Present your
findings to your classmates.

We shall overcome.

Keep your tiny hands off my rights.

No you can’t.

Pussies grab back.

Nope.

I wish this were fake news.

40% approval. Sad!

Resist bigly.
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Trump: bad hombre for the whole world.

Are we winning yet? I was told there would be winning.

Make love not walls.

You’re fired.

Nasty women vote.

Lock him up.

Make Russia Great Again.

AOE question

How can comparing and interpreting texts transform readers?

As you research the language of the signs that protest against Donald Trump (Activity 2.13)
you may learn something about US politics, presidential campaigns and the 45th President
of the United States. What have you learnt from your research?

i

j

k

l

m

n

o



Towards assessment
2.14  In small groups, select a protest movement from these options or think of another one
that you would like to research:

women’s suffrage movement

protest against the war in Vietnam

UK coal miners’ strike in 1984–85

anti-apartheid movement in South Africa

Occupy (Wall Street) movement

Arab Spring

Black Lives Matter

#Metoo

The Umbrella movement in Hong Kong

March for Our Lives.

Find a primary source of any kind (for example, a poem, poster, pamphlet, cartoon or
manifesto) in English, which is relevant to the movement or protest that you have
chosen.

Give a copy of this text to another group. Ask them to analyse it without any contextual
knowledge about the text.

Ask the other group how the meaning of the text is constructed through its use of
language.

Ask them to suggest how the text may have been received by readers and viewers in its
time.

Give them contextual information about the movement and the text’s author to help them
understand its meaning better.

Prepare notes on your text and keep a record of your group’s discussion in your learner
portfolio.

2.15  Text 4.21 is a political cartoon. Political cartoons may appear on your Paper 1 exam at
either higher or standard level. Remember, Paper 1 is a guided analysis, meaning that the
stimulus text for analysis is accompanied by a guiding question. Text 4.21 is an example of
the kind of stimulus text on a Paper 1 exam. An example guiding question for Text 4.21 has
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been included below the cartoon as a caption. Below the cartoon and its guiding question are
the ‘marking notes’ to examiners who would mark students’ Paper 1 analyses of Text 4.21.
Like all marking notes, they list the kinds of responses that examiners expect for ‘good’
marks or ‘excellent’ marks, regardless of the assessment criteria.

If you have not already done so, read Chapter 5 on Paper 1 to gain a better
understanding of this form of assessment. Study the assessment criteria in the
introduction of this coursebook as well.

Read the Paper 1 marking notes for Text 4.21 carefully. Use these marking notes and the
guiding question to write your own guided analysis of Text 4.21. You do not have to write
this analysis under exam conditions, but it should be the same length as an analysis
written in the exam. You may use words and phrases from the marking notes in your own
analysis. You do not have to limit yourself to the ideas expressed in the marking notes.

Ask your teacher or a fellow student to mark your analysis using the assessment criteria
in the introduction to this coursebook.

Identify the strengths and weaknesses of your analysis. Are there any areas where your
response could have been improved? How could you improve your performance in these
areas?

Keep your analysis of Text 4.21 in your learner portfolio under both Paper 1 and the
global issue of ‘protest’.

TIP
You may be tempted to check online or other sources for information about some of the
less familiar phrases in Text 4.21, such as ‘the Glass–Steagall Act’ or ‘corporate
personhood’. During your actual Paper 1 exam you will not be able to do this. While
some background information may be provided, you will have to make inferences from
the text. Your ability to make informed claims about the context of the text will help you
earn marks on Criterion A.

Text 4.21
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Guiding question
How does this cartoon comment on the role of the media in political protest?

TIP
Activity 2.15 asks you to write an analysis of a text based on the examiner’s marking
notes. This may seem like answering a question with an answer that someone else has
given you. Marking notes, however, are not analytical essays. See the tips and
examples in Chapter 5 on how to write coherently and effectively. Once you know what
you will write, then think about how you will write it.

AOE question

How do the style and structure of a text affect its meaning?

This AOE question captures the essence of most guiding questions that will appear on your
Paper 1 exam. See Chapter 5 for more information on analysing texts using MAPS



(Meaning = Audience + Purpose + Style).

Paper 1 – Marking notes for Text 4.21

The marking notes (notes for examiners) are intended only as guidelines to assist
marking. They are not offered as an exhaustive and fixed set of responses or approaches
to which all answers must rigidly adhere. Good ideas and approaches not offered here will
be acknowledged and rewarded as appropriate. Similarly, answers which do not include
all the ideas or approaches suggested here will not be penalised so as to distort
appreciation of individuality.

Guiding question

How does this cartoon comment on the role of the media in political protest?

A good analysis will:

identify the cartoon’s criticism of the media for listening to wealthy bankers instead of
protest groups

comment on the use of the cartoon’s style and structure in conveying this message,
for example, the use of symbols such as dollar signs and peace signs

explore the language of the protest signs in constructing the message that Wall Street
and the banks are greedy and irresponsible

comment on the style of the cartoonist’s drawings

explore how this cartoon may make readers laugh.

An excellent analysis will:

articulate David Hurwitt’s criticism of the media for not representing 99% of the
population and instead reporting what the wealthiest 1% dictate to them

analyse the cartoon’s use of symbols such as the peace sign, dollar sign, top hat,
radio equipment and pillars in order to comment on abstract ideas such as democracy,
wealth, transparency and the press

explore the protest signs’ use of language, such as imperative verbs, to express the
anger towards corporations and the government for unfair distribution of wealth

analyse the drawing style of the cartoonist, which uses details such as well-groomed
hair, big lips and fake eyelashes in order to make the reporter appear unintelligent and
uncritical

comment on how readers might respond to this cartoon by both laughing at the



reporter’s lack of reporting and questioning the bankers’ involvement in controlling the
media.

TIP
Notice how the ‘good to excellent’ marking notes require more in-depth analysis from
students. What aspect of textual analysis is each of the points really asking you to
explore: audience, purpose, style, structure, tone, mood or message?

2.16  By writing your own set of marking notes, you will understand what examiners are
looking for.

Find a non-literary text that would be interesting as a stimulus text on a Paper 1 exam
and relevant for this global issue on ‘protest’. You may want to find a political cartoon,
protest sign, street art, political speech or web page.

Write your own set of ‘marking notes’ for this text. Study the marking notes in this unit and
Chapter 5 to help you write your own notes.

Exchange texts and marking notes with a classmate. Discuss ways in which the marking
notes could be improved. Make changes to your marking notes, taking your classmate’s
ideas into consideration.

Add your text and marking notes to your learner portfolio and revisit them before your
actual Paper 1 exam.

Extended essay
Song lyrics are considered poetry by the IB and are studied as literature. It is possible to
write a Category 1 essay on song lyrics. A good research question might read: ‘To what
extent were the lyrics of several Beatles songs a voice for the hippie movement?’ This might
be a successful research question, provided that you analyse The Beatles’s lyrics in the
context of events in the late 1960s. Its success will also depend on the kinds of secondary
sources that you consult.

2.17  You may be reading literary works for your English Language course that relate to
themes of social equality, injustices and human rights. You might want to practise writing a
Paper 2 essay on one of these four questions:

Dr Martin Luther King once said that ‘the arc of the moral universe is long, but it bends
toward justice’. To what extent and for what reasons do two literary works that you have
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read show humankind’s long but inevitable arc towards justice?

To what extent were two of the literary works that you have read written as a response to
the social injustices that their authors have experienced?

To what extent do two literary works that you have read show individuals struggling
against society?

How have the authors of two of the works you have read used language to make their
readers care more about a cause that they find important?
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Higher level extension
2.18  Here are several quotations about democracy. From these quotations, select:

the one that you agree with most

the one that you disagree with most

one that you find confusing

one that you find funny.

For each quote that you have chosen, explain to your classmates why you agree or disagree
with it or find it confusing or funny. Then find out more about the person who said one of
these things and explain to your classmate why you think he or she may have said this:

‘Democracy is the art and science of running the circus from the monkey cage.’ – H.L.
Mencken

‘Democracy is good. I say this because other systems are worse.’ – Jawaharlal Nehru

‘There cannot be true democracy unless women’s voices are heard.’ – Hillary Clinton

‘The best argument against democracy is a five-minute conversation with the average
voter.’ – Winston Churchill

‘Democracy cannot succeed unless those who express their choice are prepared to
choose wisely. The real safeguard of democracy, therefore, is education.’ – Franklin D.
Roosevelt

‘Democracy must be something more than two wolves and a sheep voting on what to
have for dinner.’ – James Bovard

‘Democracy is the road to socialism.’ – Karl Marx

‘Democracy is a device that insures we shall be governed no better than we deserve.’ –
George Bernard Shaw

‘A mature society understands that at the heart of democracy is argument.’ – Salman
Rushdie

‘Without God, democracy will not and cannot long endure.’ – Ronald Reagan

‘Republics decline into democracies and democracies degenerate into despotisms.’ -
Aristotle

‘If you have a sense of purpose and a sense of direction, I believe people will follow you.
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Democracy isn’t just about deducing what the people want. Democracy is leading the
people as well.’ – Margaret Thatcher

AOE question

How can different texts offer different perspectives on a topic or theme?

Activity 2.18 offers several different perspectives on a single topic: democracy. For any
other topic that you are studying, find a range of interesting quotations, discuss them and
write about them in your learner portfolio.

2.19  If you and your classmates could ‘take over’ the United Nations for a day, and be able
to voice your opinions on how to make the world a better place, what would you say? As a
class, make a list of key global issues for the UN to address to ensure that the world
becomes a safer, more prosperous place for everyone.

2.20  In 2013 there was a ‘Youth Takeover’ of the United Nations, in which Malala Yousafzai
spoke about her fight for education and women’s rights. Text 4.22 is the speech that she
delivered to the UN on this day. Ethos, pathos and logos are three of the key ingredients for
a good speech. You can learn more about the key features of speeches in Unit 1.7.

Split your class into three groups with each group being responsible for one of these
characteristics (ethos, pathos or logos).

Read the speech carefully and then, in your group, prepare a short group presentation on
your chosen characteristic. In your presentation, you should explain this characteristic,
giving examples from Malala’s speech. Comment on the effects of these examples on her
target audience.

Take notes on each group’s presentation, using a table like this.

Ethos Pathos Logos

Definition

Examples from Text 4.22

Effect of this language on the audience

Text 4.22
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LEARNER PROFILE
As you read Malala Yousafzai’s speech, look for evidence of the IB learner profile.
Which traits does she exemplify and promote? Give evidence to support each claim.
Remember IB learners are:

inquirers
knowledgeable
thinkers



communicators
principled
open-minded
caring
risk takers
balanced
reflective.

TOK

Malala Yousafzai makes several claims in her speech. Based on her words, how do
you know that the claims (a–e) are ‘true’? What are the premises for these
conclusions? Use reasoning to answer these questions.

‘The pen is mightier than the sword.’

‘Knowledge is power.

‘Islam is a religion of peace, humanity and brotherhood.’

‘Our words can change the world.’

‘Education is the only solution. Education First.’

CONCEPT
Perspective
How does Malala Yousafzai’s experience with the Taliban give you perspective on
terrorism and fundamentalism? How should you consider her opinions on Islam and the
Taliban, as a Muslim and a victim of a terrorist attack? How does this relate to the use of
ethos in her speech?

2.21  After your short presentation on ethos, pathos or logos, as represented in Malala
Yousafzai’s speech (Text 4.22), watch an online video of her delivering her full speech. As a
class, discuss your answers to these questions:

How effective is Malala Yousafzai in achieving her purpose through her use of language?

a

b

c

d

e

a



Is there a line in her speech that you find most powerful? Which line is this? Why do you
think this is so powerful?

If you could interview Malala Yousafzai, what would you ask her? Why would you ask her
this?

In what ways is her speech similar to, or different from, Mahatma Gandhi’s speech (Text
4.19)? Make a list of similarities and differences.

2.22  In Activity 2.19 you were asked to make a list of global issues that you found
particularly important. Choose one of these issues and write a speech about it, which you
might deliver at a Youth Takeover of the United Nations. You may adopt a persona
(pretending to be someone you are not). Or you may write from your own perspective. Refer
to real-life situations, current events and statistics. Your speech should be between 800 and
1000 words. As a school, you may wish to organise an event where speeches are read aloud
for friends and parents. Or you may simply read your speech to your classmates in class.
Look to Unit 1.7 and other speeches in this coursebook, such as Text 4.22, for inspiration.

b

c

d



Further reading
Kiss of the Spider Woman is a highly acclaimed novel by Manuel Puig, originally in
Spanish, about two cellmates in an Argentinean prison.

Nineteen Eighty-Four by George Orwell is a classic novel – and for good reasons. It
details all aspects of an imaginary oppressive regime through the eyes of Winston Smith,
who is tasked with rewriting history for the Ministry of Truth.

Martin Luther King’s speeches and letters may also be studied as ‘prose other than fiction’
as a literary text for your English language and literature course. These texts will give you
an excellent insight into the mind of a revolutionary.

Letters from Robben Island by Achmed Kathrada is an excellent account of the African
National Congress’s struggle against apartheid in South Africa in the 1960s.

There are many songwriters on the Prescribed Reading List (PRL) who have sung songs
of protest. Joni Mitchell, John Lennon and Bob Dylan are a few that you can choose from.
Lyrics from a protest song are appropriate for the individual oral, in which you analyse
both a literary text and a non-literary text in relation to a global issue.

REFLECT
Do an online search for a video called ‘The Power of Words’, by Andrea Gardner for
Purple Feather, which features a woman helping a blind man. What do you think of this
video?
Look back at the texts you have read in this unit from Mahatma Gandhi to Percy Bysshe
Shelley, from Keith Haring to Malala Yousafzai. To what extent have these people been
successful in changing the world through their words? Give a short answer to this
question with regard to at least one of the texts studied in this unit. As a class, discuss
how you can change the world using words.



Unit 4.3
Politics

Learning objectives

learn how the language of different text types, such as magazine covers,
advertisements, commercials and political speeches, is used to persuade audiences

become familiar with the contexts of various political campaigns from previous decades
and how they shaped the political language of their time

develop your skills of textual analysis and essay writing by writing a mock Paper 1 and
HL essay.

Have you ever noticed that politicians use language in a particular way? There is even an
expression in English: ‘spoken like a true politician’. What does this mean? Is it a way of
making an unpopular idea sound agreeable? Does it suggest that politicians cannot be
trusted? Policies, election campaigns, public speeches, polls and voting signs all use
language to various political ends.

As language and literature students, you will find that elections provide you with a wealth of
texts to study. This unit will explore several text types, such as magazine covers, speeches,
essays, advertisements and commercials, showing how language has been used for political
purposes. While the texts are taken from various times and places, you are encouraged to
find comparable texts from modern-day contexts. You should think critically about the
language used by politicians and policies, especially concerning those issues that affect you
and your future.

International mindedness

In order to think about politics, policies and international mindedness, you may want to join
a Model United Nations (MUN) club at your school or elsewhere. MUN encourages groups
of young people to represent countries at conferences and simulate the United Nations’s
activities, such as the International Court of Justice, the Security Council and the General
Assembly.

LEARNER PROFILE



Caring, principled
How political are you? IB learners are political because they are caring and principled. If
you think about your local government, what policies are currently debated? What kinds
of principles guide these debates?

Word bank
metaphor
language framing

referendum
negative campaigning

attack ad
argument ad hominem

name calling

contrast ad
false dichotomy

fearmongering
deontology

dystopia

euphemism
dirty tricks



Getting started
3.1  Here are two texts – 4.23a and 4.23b. Half of your class will read Text 4.23a in Group 1.
The other half will read Text 4.23b in Group 2, if possible in separate rooms. Read your text
silently. Then answer the question in Activity 3.2.

Text 4.23a

Text 4.23b

3.2  After having read your text (Text 4.23a or Text 4.23b), give your answer to this question:

Imagine that the city of Addison has consulted you about the crime problem. You have the
resources to investigate one of the four issues. Select one from the list:



the education system and availability of youth programmes

the economic system including the poverty level and employment rate

the size and charge of the police force

the correctional facilities, including the methods by which convicted criminals are
punished.

3.3  Come together as a class and make a list of everyone’s answers to Activity 3.2.

Did Group 1 (Text 4.23a) favour answers ‘a’ and ‘b’, which focused on education, youth
programmes, poverty levels and employment rates?

Did Group 2 (Text 4.23b) favour answers ‘c’ and ‘d’, which focused on police force,
correctional facilities and the punishment of criminals?

Read both texts carefully. What is the only difference between them? Do you see the
metaphor? How did this difference in language affect your answers, if at all?

AOE question

How can texts present challenges and offer insights?

How did the two texts about crime in the fictional town of Addison (Texts 4.23a and 4.23b)
and Activities 3.2–3.3 offer insight into the power of metaphor?

3.4  Texts 4.23a and 4.23b are versions of texts used by Paul H. Thibodeau and Lera
Boroditsky in their 2011 experiment, which investigated (in a more scientific way than
presented here) the degree to which people’s decisions are influenced by language and
metaphors. More specifically, they were concerned by the language of politicians and how it
affected voter behaviour. In linguistics and the social sciences, this phenomenon is referred
to as language framing. Discuss your answers to these questions as a class:

To what extent are your political views influenced by the language of politicians and the
mass media?

To what extent is it possible for a referendum to be worded in a neutral, non-biased
way? Do you think that proposals for new laws should be put to a referendum vote for all
people in a country?

To what extent do social media platforms, such as Facebook, only give you the kinds of
political messages you want to hear, instead of opposing and balanced views?

a

b

c

d

a

b

c



Readers, writers and texts
3.5  As we continue to ask how language influences voters, it is important to consider visual
language as well. Politics, for better or worse, can be about personalities and power, as
people want strong political leaders. But what do powerful people look like? How do various
media construct power?

Study Texts 4.24–27, four magazine covers on which Margaret Thatcher appears. These
were created throughout her career – before, during and after her time as Prime Minister
of the UK.

Place the magazine covers in a sequence from least to most powerful. On which cover is
Thatcher depicted as the least powerful? On which cover is she depicted as most
powerful? Take all aspects of the texts into consideration.

Compare your sequence of texts to your classmates’ sequences. How do they compare?
Were your opinions similar or different?

Based on your sequences, how would you define or describe a strong political leader?
How might this definition differ for men or women in positions of political power?

As a class, list the textual features of the text type ‘magazine cover’ that are used to
construct meaning. How are these features used to construct the notion of ‘power’?

After you have listed your features, read Unit 1.1 on analysing images and magazine
covers. Would you change your analysis of the Margaret Thatcher covers now?

To what extent has ‘context’ played a role in your analysis of these Margaret Thatcher
covers?

Text 4.24

a

b

c

d

e

f

g



Text 4.25



Text 4.26



Text 4.27



CONCEPT
Identity
Who was Margaret Thatcher? Based on your analysis of these four magazine covers, is
it possible for you to comment on her character? To what extent do these magazine
covers reflect her identity?

3.6  Can you think of a current political leader from an Anglophone country, who has
appeared on several magazine covers?

Do an online search for magazine covers, finding one that depicts a male political leader
and another that depicts a female political leader.

Prepare a 5-minute comparative analysis that explores power, politics and gender, which
you will present to your classmates. Your presentation should be informed by Unit 1.1 or
other secondary sources that you can find.

Share your magazine covers with your classmates and deliver your presentation in which
you compare and contrast the ways political power is constructed on magazine covers for

a

b

c



both male and female leaders.

Create a wall display with your class’s magazine covers, or an online collage or mood
board. Alongside each cover, write a list of adjectives to describe the way the leaders
look.

3.7  When you think of politics and politicians, you may think of elections and campaigns. In
your studies of language, you will find that political campaigns provide a wealth of interesting
texts for analysis, such as posters, signs, speeches, commercials and print advertisements.
Texts 4.28–4.31 are four advertisements for political parties in the UK, taken from past
decades. Study the advertisements and discuss your answers to this question: what
techniques do these advertisements use in order to influence voters?

Text 4.28

Text 4.29

d



Text 4.30



Text 4.31



CONCEPT
Communication
Political parties are communication machines, as every message is carefully constructed
and targets an audience for a specific effect. For this reason, campaign season is
always an exciting time in the language and literature classroom.

AOE question

What are the different ways in which people are affected by texts?

Political campaigns affect voters in different ways, but their purpose is clear: they aim to
convince voters to vote a certain way. Can an advertisement’s effectiveness be measured
by votes? Although that is not so easy to measure, political polls may go up or down for
candidates after advertisements have appeared. Texts 4.28–4.31 may seem to be less



relevant, and from a distant time and place. Can you find a more recent political
advertisement that has affected you? Share it with your classmates and explain how this
text might (or might not) convince you to vote a certain way.

3.8  Did you notice that all of the campaign ads (Texts 4.28–4.31) were negative? Negative
campaigning has – for better or worse – become common practice in many election
campaigns in the Anglophone world over the past decades. Here is a list of negative
campaigning techniques. Can you find evidence of one or more of these in Texts 4.28–4.31?

Attack ad – an attack ad points to the faults of an opponent’s political platform, ideas or
personality.

Argument ad hominem – this argumentation fallacy describes an attack on a person
rather than an attack on his or her ideas.

Name calling – calling someone names is another form of negative advertising.

Contrast ad – unlike attack ads, contrast ads include information about both candidates,
highlighting the negative traits of one political party to reinforce the positive traits of the
other.

False dichotomy – closely related to contrast advertising is false dichotomy, the
argumentation fallacy that presents only two choices in a debate, where in fact there are
many.

Fearmongering – politicians sometimes stir up fear in order to win votes, as they present
themselves as the solution to a scary problem. This is also known as scaremongering.

CONCEPT
Culture
Negative campaigns and advertisements are characteristic of certain cultures. Some
cultures take these techniques much further than others. How do Texts 4.28–4.31
compare to the election culture in your country? Are they more negative or less negative
than what you are used to seeing? How have trends in negative advertising changed
over the years in your country? Why is this?

a

b

c

d

e

f



Time and space
3.9  Attack advertising and negative campaigns have been around for decades. Here is a list
of famous negative US presidential campaign advertisements that can easily be found
through an online search.

Get into small groups and assign each group a different advertisement from the list.

Prepare a short presentation on your group’s advertisement. In your presentation, show
your classmates the video and analyse the kinds of techniques used by the political
parties, using stills from the video. Furthermore, find out more about the political climate
and context of the advertisement and comment on how this context adds meaning to the
advertisement:

‘Daisy Girl’ by Lyndon B. Johnson’s 1964 presidential campaign

Walter Mondale TV ad: ‘Roller Coaster’ against Ronald Reagan

‘Willy Horton’ ad against Michael Dukakis

‘Swift Boat Veterans for Truth’ about John Kerry

‘Historical Campaign Ad: Windsurfing (Bush–Cheney ’04)’ against John Kerry

‘3 a.m. White House Ringing Phone’ by Hillary Clinton

‘Big Bird – Obama for America’ TV ad against Mitt Romney

Hillary Clinton’s attack ads on Donald Trump

Trump’s dark attack ad against Clinton on corruption.

TOK

As you study negative campaigning, you may wonder if there are any ethical rules that
politicians are not willing to break. This raises the question: How do we know what is
right or wrong? The simplest answer is probably the golden rule: treat others as you
would like to be treated. In these negative campaigns (Activities 3.7–3.9), are
politicians treating each other with respect? Or is the matter more complicated? If a
candidate is truly corrupt, is it not the public’s right to know? Does the opponent not
have a duty to tell them?

Deontology is the study of duties and rule-based ethics. Can you, as a class, come up
with a short list of rules for political campaigns, taking into consideration people’s

a

b



duties and rights?

AOE question

How can cultural contexts influence how texts are written and received?

Applying this question to the texts that you have seen so far in this unit, discuss how culture
shapes the production and reception of texts. All of the negative campaigns from Activity
3.9 are from the USA. All of the print advertisements from Activities 3.7 and 3.8 are from the
UK. Are these cultures similar or different in their political campaign practices? How are
these cultures similar to or different from your country’s culture with regard to campaign
practices?



Intertextuality: connecting texts
3.10  After listening to each group’s presentation of a different negative campaign and
advertisement from Activity 3.9, go back and look for structural similarities between the
advertisements that were listed there.

Do they follow a pattern? What common methods do they use?

As a group, write a bullet-pointed, ‘how-to’ list for creating a negative campaign.

Share your group’s list with those of other groups and discuss which structural techniques
and sequences are most effective for this text type.

3.11  Do an online search for an attack ad called ‘Hillary 1984 (Vote Different)’, which went
viral in 2008 during the Democratic primaries in the USA. Watch this advertisement and
compare it to Apple Macintosh’s ‘1984’ advertisement, which can also be found through an
online search. Read Unit 1.3 on advertisements and film techniques, which features the
Apple Macintosh ‘1984’ commercial.

Take notes on the advertisements, using a table, in which you comment on various
aspects of the videos.

Get into pairs, choose an ‘aspect’ to focus on.

Together, in pairs, write a few sentences of comparative analysis in which you:

make a claim about the texts and your aspect

refer to examples from the videos

explain how these references support your claim.

What phrases did you use to compare and contrast the texts? Read out your sentences
to your classmates. As a class, make a list of useful phrases for comparing and
contrasting texts. You will need this list for Activity 3.12.

Aspect Apple Macintosh’s ‘1984’ ‘Hillary 1984 (Vote Different)’

Purpose

Audience

Message

Theme

a

b

c

a

b

c

d



Tone

Mood

Symbolism

Allusion

Analogy

Copy (text)

Sound

3.12  Text 4.32 is a passage from Nineteen Eighty-Four, by George Orwell. In this passage,
the narrator describes a scene from a futuristic, dystopian world in which people are
brainwashed by a totalitarian state and their leader Big Brother. Part of their brainwashing
includes participation in the Two Minutes Hate, in which they watch video footage of the
leader of the opposition party, Emmanuel Goldstein, shout obscenities and throw things
violently at the screen. Discuss your answers to these questions. Use the useful phrases for
comparison which you listed in Activity 3.11:

How is the activity in this passage similar to or different from the ‘1984’ Apple Macintosh
commercial?

Are there real hate rallies like the one depicted here? Can you compare or contrast this
scene with something from real life?

Do an online search for comparisons between the novel Nineteen Eighty-Four and the
presidency of Donald Trump in the USA. Several websites have made connections
between news stories and passages from the novel. Are these comparisons accurate and
fair, or are they inaccurate and unfair? In groups, prepare an informed answer to this
difficult question.

AOE question

What can diverse texts have in common?

Comparing a passage from Nineteen Eighty-Four to the language of a contemporary
political rally may seem a far stretch. Nevertheless, truth can be stranger than fiction, and
reality can be scarier than fantasy. Are you reading a literary work in class that has parallels
to real-world politics? What are the points of similarity?

a

b

c



Text 4.32



Towards assessment
3.13  Text 4.33 is a campaign speech by Jack Layton, delivered in Québec, Canada in 2011.
Imagine it were a text that appeared on your Paper 1 exam, with this guiding question:

In what ways does the speaker, Jack Layton, use language that is indicative of the text type,
in order to achieve his purpose?

You can conduct this mock Paper 1 exam by following method a, b or c:

You have 5 minutes to read the stimulus text, and 1 hour and 15 minutes to write an
analysis of it. Answer the question with pen and paper. Ready, steady, go!

On your own, study the defining features of speech writing from Unit 1.7. Try to find
evidence of these features in Text 4.33. Revisit the assessment criteria for Paper 1 at
either standard or higher level. At your own pace, write an analysis of Text 4.33,
answering the exam question.

As a class, study the defining features of speech writing from Unit 1.7. Try to find
evidence of these features in Text 4.33.

Revisit the assessment criteria for Paper 1 at either standard or higher level and
discuss them.

Review the elements of a good Paper 1 analysis and study a good sample response
in Chapter 5.

As a class, collectively plan an analysis of Text 4.33. Create a mind map and outline
for the essay.

Agree on a thesis statement.

Agree on five topic sentences and assign each topic sentence to a different group.

As a group, write the paragraph for which you are responsible. Collate your
paragraphs in an online document which you, your classmates and teacher can edit in
real time.

When you are satisfied with your analysis, display it for others in your school to read
and learn from.

TIP
You have to walk before you can run. Before you are ready to write a Paper 1 analysis
under exam conditions, you should practise under easier circumstances and with more

a

b

c



help. Activity 3.13 shows how you can prepare with more support systems (c) before
taking the exam under exam conditions (a).

Text 4.33





3.14  In this activity you will use your analysis of Text 4.33 that you wrote for Activity 3.13.

Compare your analysis of Text 4.33 with the sample analysis that has been provided
here. How similar was your analysis to the approach taken by this student? How different
were the aspects of the text that you focused on?

Assess this sample analysis using the assessment criteria for Paper 1 at the beginning of
this book. As a class, discuss your marks.

Read the annotations to the sample Paper 1 script carefully. How could you improve your
analysis by taking these points into consideration?

After writing a Paper 1 analysis on Text 4.33 and comparing it to the sample analysis,
save your work in your learner portfolio and reflect on your Paper 1 writing skills. What
did you learn from this activity? What do you still need to work on? How are you going to
develop these skills?

Paper 1 – Sample 1

a

b

c

d





Paper 1 – Sample 1 – Examiner’s marks and comments



Criterion A: Knowledge, understanding and interpretation: 4 out of 5 marks

The student has a good understanding of the speech. The analysis states clearly that the
purpose of the speech is to win votes and include voters in his ‘vision for a greater
Canada’. Jack Layton’s criticism of political scandals and his call for change are not found
in this analysis. Nonetheless, the points that are made are well supported by many
references and relevant quotations from the speech.

Criterion B: Analysis and evaluation: 5 out of 5 marks

The analysis focuses on three stylistic features of the speech: anaphora, tricolon and
pronouns. Each paragraph evaluates the effects of these features on the audience.
Words such as ‘appeal’, ‘encourage’ and ‘associate’ are excellent for establishing how the
audience is affected by Layton’s speech.

Criterion C: Coherence, focus and organisation: 5 out of 5 marks

The analysis returns to the main points at the beginning and ending of each paragraph,
making it coherent and effective. It follows a clear structure and has a strong sense of
organisation. This is due to its focus on the guiding question throughout the analysis.

Criterion D: Language: 5 out of 5 marks

This analysis is a good example of concise writing. No words are wasted and every
sentence contributes to the analysis. The three terms – anaphora, tricolon and pronouns
– are used accurately. Connectives such as ‘all in all’, ‘for example’ and ‘finally’ are also
effective in establishing a clear register for the analysis.

3.15  While this unit has mostly focused on non-literary texts, you may see similar political
themes in your literary works. You may want to practise writing a Paper 2 essay on one of
the four questions listed here. You can find more guidance on how to write a Paper 2 essay
in Chapter 6.

In what ways do characters in two of your literary works demonstrate leadership qualities
that inspire others?

To what extent and for what reasons might two of your literary works be considered
‘political’?

In what ways do two works of fiction that you have read offer insight into the real-life
history and struggles of a nation or people?

In what ways and for what reasons are opposing political ideologies depicted in two of the
literary works that you have read?

a

b

c

d





Higher level extension
3.16  After reading and studying Text 4.33, you may wonder why politicians speak the way
they do. Is there a kind of school that teaches politicians to use the English language in a
particular way? Read this extract from a text. Think of it as a puzzle. Can you solve the
puzzle and figure out what the speaker means to say? Why has the speaker used these
words to say these things?

‘While freely conceding that the Soviet regime exhibits certain features which the humanitarian may be
inclined to deplore, we must, I think, agree that a certain curtailment of the right to political opposition is
an unavoidable concomitant of transitional periods, and that the rigors which the Russian people have
been called upon to undergo have been amply justified in the sphere of concrete achievement.’

3.17  Did you manage to solve the puzzle? Perhaps it helps you to know that it was written
in 1946, at a time when the Soviet leader Joseph Stalin was deporting political dissidents to
Siberia, after both Allied Forces and the Soviet Union had defeated Nazism in Europe. It may
have been spoken by a British politician, telling concerned citizens to ignore the Soviet
Union’s crimes, because they fought hard in the war. Who wrote the text? George Orwell
wrote this as an example of the kind of language that was being used by politicians and
academics after the Second World War.

Read Text 4.34. Several claims (a–e) have been highlighted from Orwell’s essay. As a class,
discuss:

what you think Orwell means by each claim

whether or not you agree or disagree with each claim, with your reasons

if there is modern-day evidence to support each claim.

In our time it is broadly true that political writing is bad writing.

In our time, political speech and writing are largely the defence of the indefensible.

But if thought corrupts language, language can also corrupt thought.

The great enemy of clear language is insincerity.

Languages have all deteriorated . . . as a result of dictatorship.

Text 4.34

a

b

c

d

e





3.18  In your discussion from Activity 3.17 on Text 4.34, you may have referred to modern-
day politicians and their use of language. Can you think of a modern-day politician who has
used language in ways that George Orwell describes in his essay? Or has the language of
politicians evolved since 1946?

Research a modern-day, English-speaking politician and find examples of their use of
language in speeches or social media postings.

Think of a line of inquiry that would allow you to explore this politician’s use of language
in an HL essay. Find both primary and secondary sources which allow you to explore this
line of inquiry.

Read Chapter 7 about the HL essay, to find out what is expected of you. Study the
sample in that chapter and the assessment criteria in the introduction to this coursebook.

Write a thesis statement that answers your line of inquiry, shows the scope of the essay
and makes a claim. Draw mind maps around this statement and plan an outline of your
essay before writing it.

Show your teacher one completed draft and ask for feedback which is informed by the
assessment criteria.

a

b

c

d

e



Submit your final draft to your teacher. This may or may not be the HL essay that you
submit to the IB.

Extended essay
Activity 3.18 asks you to write an HL essay about the language of a particular politician. You
may find such a wealth of material that you decide to write a Category 3 extended essay on
the topic. The unique language of Donald Trump’s tweets, for example, has been analysed
by linguists in journals and articles, and you will find plenty of secondary sources to support a
4000-word essay. If you decide to explore this type of essay, be sure to focus on one
politician, with frequent reference to actual language in primary sources.

f



Further reading
The Metaphors We Live By, a book by George Lakoff and Mark Johnson, has been very
influential in the world of linguistics. Its main thesis suggests that metaphors are
everywhere in how people communicate with each other.

Get Me Roger Stone is a documentary about the career of Roger Stone, a political
strategist who changed American politics, resulting in the election of Donald Trump. He is
known for his use of dirty tricks, which are unethical or illegal campaign practices
intended to disrupt or sabotage other people’s campaigns.

Politics and the English Language by George Orwell can be found online in its full version.
It is a timeless essay that gives you insight into the political climate of his times and may
inform your understanding of politics and language in our present time.

REFLECT
This unit on language and politics has invited you to explore several text types, such as
magazine covers, advertisements, commercials, speeches and essays. What have you
added to your learner portfolio throughout this unit? Could you consider ‘politics’ a
‘global issue’ for your portfolio?
You may want to think of a more narrowly defined issue to explore in your portfolio, and
study the language of politicians on this issue. As you do this, think of the politics that
affect you. How do policies and politicians affect your life and future?



Chapter

5

Paper 1: Guided textual analysis
(SL/HL)

What is expected of you in your exam for the Paper 1: Guided textual
analysis?
What kinds of skill should you develop during your language and literature
course to prepare for this exam?
How can you develop these skills?

In this chapter you will:
learn about the requirements and expectations for the Paper 1 exam

discuss the strengths and weaknesses of several samples of students’ work

develop writing skills for analysing unseen, non-literary texts in a coherent and appropriate way.

Learning objectives

 



gain a better understanding of what is expected of you on the Paper 1 exam by
engaging with stimulus texts, sample responses, the assessment criteria and marking
notes

develop your skills in textual analysis by annotating texts, drawing mind maps, applying
the assessment criteria and writing your own Paper 1 analysis.

Standard and higher level students receive the same Paper 1 exam for English A: Language
and Literature.

When you open your exam booklet, you will notice two non-literary texts, each accompanied
by a guiding question.

For standard level you will have 1 hour and 15 minutes to write an analysis on one of the
two texts of your choice.

For higher level you will have 2 hours and 15 minutes to write two analyses, one on each
of the texts.

Both standard and higher level students are marked according to the same assessment
criteria, which you can find in the introduction of this coursebook. For both standard and
higher level students, the Paper 1 exam accounts for 35% of your final course grade.

How should you prepare for your Paper 1 exam? The answer is simple: you should practise
analysing texts regularly throughout your language and literature course. You should practise
writing under various conditions, receiving meaningful feedback on your work.

This chapter prepares you for the Paper 1 exam by offering strategies for unpacking the
stimulus texts, organising your ideas and shaping your analysis. There are three examples of
students’ analyses, which show you the pitfalls to avoid and the models to emulate. By
engaging with stimulus texts, the assessment criteria and marking notes, you will gain a
better understanding of what is expected from you on your Paper 1 exam. By doing the
activities, you will hone your skills in textual analysis and develop your appreciation of how
meaning is constructed through language.

Word bank
textual analysis

author
text

reader
purpose



style

structure
audience

meaning
thesis statement



Getting started
5.1  Paper 1 is an exercise in textual analysis. What is textual analysis? What does it look
like? Here is a definition which you may want to write out and place prominently in your
classroom. You may wish to do the same with the stimulus text and the analysis of it.

Definition of textual analysis

Textual analysis is the process of ascertaining how meaning is constructed through
language.

Stimulus text for analysis

Australian Airlines brings the Airbus A380 to Sydney.

Example of textual analysis

The use of alliteration in this newspaper headline, with the ‘a’ sound repeated in
‘Australian Airlines’ (line 1) and ‘Airbus A three-eighty’ (line 1) gives the reader the
impression that the plane flies as smoothly as it sounds.

In textual analysis, there are three agents that shape meaning: the author, the text and the
reader.

The meaning of a text can be analysed by exploring its purpose, style and structure, and audience.



The diagram helps you visualise this relationship.

You may not be aware of it, but textual analysis happens all around you. Have you read a
movie review recently? Have you responded critically to a social media post? Have you ever
tested and talked about a new product? All of these situations involve someone commenting
critically on how meaning is being constructed.

Consider a broad definition of ‘text’ to include anything with meaning. Let’s use the example
of this basketball shoe, worn by Minnesota Lynx forward Maya Moore.

Purpose Why did Nike create this shoe? To boost sales, to honour Michael
Jordan, to give a basketball player
a little hope that they can fly like
Jordan.

Style and
structure

How did Nike construct this shoe? With synthetic materials, a design,
a few words (‘Air Jordan’) and a
few images, one of which is the
iconic silhouette of Michael Jordan
flying through the air.

Audience Who would buy this shoe? Anyone who wants to play
basketball, impress friends and
dream of flying like Michael Jordan,
including Maya Moore.

Meaning What is the shoe’s message? Michael Jordan is one of
basketball’s greatest players. Wear
Air Jordans and you can be great
like him.

Consider this shoe, an ‘Air Jordan’ worn by Maya Moore, as a ‘text’ for analysis. What is its
‘meaning’? See Activity 5.1.



Get into pairs and choose a different item for analysis from this list.

For the item that you have chosen, do an online search to find a suitable image and
perhaps an explanation of the item.

Draw a table like the one used for the Air Jordan example, with the different aspects of
text analysis in the left column, relevant questions in the middle column and your short
answers in the right–hand column.

Present the image of the item to your classmates and report on your findings.

How does this activity help you understand the nature of textual analysis? Discuss the
value of this activity with your classmates and teacher.

Items for analysis

Alessi’s Juicy Salif citrus squeezer, designed by Philippe Starck

the Great Wall of China

a Big Mac hamburger from McDonald’s

an indigenous Australian didgeridoo

the last musical concert you attended

‘For the Love of God’ by Damien Hirst

a ‘Hard Rock Cafe’ T-shirt from any city of choice

a red telephone box, traditionally found in the UK

the album cover of Sgt. Pepper’s Lonely Hearts Club Band by The Beatles.

CONCEPT
Communication

Arguably, your language and literature course is really a course in communication arts
and textual analysis. The word ‘language’ in the course title ‘Language and Literature’
refers to the styles, structures, forms and media used to construct meaning. This may be
misread to refer only to grammar and vocabulary (which are also forms and structures)
or to ‘non-literary texts’ (which are also part of the course). As you analyse texts, looking
for meaning, ask yourself: what is being communicated? This is a good starting point.

5.2  In this activity you will focus on texts with words. It helps to start with smaller texts,
before analysing longer ones. Here are six very short texts (a–f). In response to each text,

a

b

c

d

e

a

b

c

d

e

f

g

h

i



write a very short piece of textual analysis – just one or two complete sentences. In your
analysis comment on:

the purpose of the text

the author’s choice of style

the reader’s response

the meaning or message of the text.

You may wish to refer to one or more of the stylistic devices listed in this box. For text a, you
may find it helpful to use the example from Activity 5.1 (about the Airbus A380) as a model
for an analysis on a very short text.

parallelism hypophora imperative euphemism metaphor repetition alliteration 
rhyme ellipsis use of pronouns

Clearance sale: everything must go!

Why join Miles and Smiles? Because we go the extra mile for you!

Good evening, Berlin! Are you ready to rock?

Lord, bless these gifts which we are about to receive.

Mr Brian Hull flying to Hong Kong: you are delaying the flight. Please proceed to Gate
D12 immediately.

If you lift it up, put it down. If you spilt it, clean it up. If you used it up, replace it. If you’re
finished, flush it.

5.3  Share your answers from Activity 5.2 with your classmates. Do you notice any kinds of
sentence structures that are particularly effective in analysing texts in general? Are they
similar to some of the suggested sentence structures offered here? Rewrite one of your
answers, using elements from these sentence structures.

Through the use of . . . the author achieves her purpose of . . .

Text X uses . . . in order to make the reader feel . . . .

The author of Text X aims to . . . , which can be seen in line X and the use of . . . .

The language of Text X has a . . . effect on the reader, through the author’s use of . . . .

The tone of the text is . . . which is established through the author’s use of . . . .

a

b

c

d

e

f
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Paper 1 – Specimen
5.4  You have considered an analysis about a shoe or a short sentence. But how should you
approach a Paper 1 exam text? The ‘See, Think, Wonder’ approach, from Harvard Project
Zero’s ‘visible thinking routines’, is helpful for Paper 1 stimulus texts in general. Study Texts
5.1 and 5.2 as if they were in an SL/HL Paper 1. For each text, write a few words under each
column in a table as shown here.

What do you see?
What concrete
images stand out?

What does this
make you think
about? What
abstract ideas or
concepts come to
mind?

What does this
make you wonder?
What questions do
you have? What
predictions can
you make?

Text 5.1

Text 5.2

TIP
Text 5.1 is a very visual text. You can expect one or both of the texts on the exam to
have visual elements. See Chapter 1 for advice on how to analyse visual texts such as
cartoons, comic strips and magazine covers.

Text 5.1



Text 5.2





5.5  Before you write your analysis of a stimulus text, you should take approximately 10
minutes to annotate the text, write an outline or draw a mind map to organise your ideas.

Why annotate the text? If you consider the assessment criteria, you will see that you are
assessed on your ability to be perceptive and analytical. Annotating the text allows you to
engage more with the text, making you really see and think about it. Annotating is a skill that
requires practice. What does it mean to annotate a text? Here are several annotation
strategies that you may want to practise:

Use different-coloured highlighter pens to group your ideas.

Ask questions of the text (who, what, when, where, why and how?), as if you could
interview it or its author.

Use a conceptual framework, such as the acronym MAPS (Meaning = Audience +
Purpose + Style) and make notes on your application of these concepts in the margin.

Underline or circle words that stand out.

Draw lines and make links between words.

Write ‘this-means-that’ notes in the margin, with arrows to key words and phrases.

Text 5.1 has been annotated for you by a student, as an example. Discuss the kinds of
strategies that the student has used here. In a similar way, use appropriate strategies for
annotating a copy of Text 5.2. Take 5 to 10 minutes to do this.

Then place your annotated copy of the text onto a large table for everyone in your class to
see. Walk around the table to see what strategies other classmates used. What can you
learn from their annotations?

TIP
How many stylistic features should you include in your thesis statement? Consider that
each feature will form the basis of a body paragraph, that is, a main paragraph between
the introductory and concluding paragraphs, which contains text relating to the thesis
statement. Time constraints will determine how many and what kinds of features you
can explore. It is recommended that you explore only three major features of a text.
Think in terms of ‘major’ and ‘minor’ features. The use of onomatopoeia, for example, is
most likely a minor feature in a text. While it may play an important role in a text you are



analysing, you may want to explore it in one sentence as part of a longer paragraph
about diction or word choice. Major features include but are not limited to:

symbolism
narrative technique
imagery
figurative language
diction
syntax
images.

Naturally, each text is different and the use of pronouns, for example, may require an
entire paragraph.

5.6  Annotating texts is like casting a net to see what you catch. The next step is to
understand what you have caught, sort through it and present it in a meaningful way. In other
words, you need to make a plan for writing your analysis. Eventually, you may want to make
an outline or mind map to record your ideas (Activity 5.7). Before you do so, however, you
should formulate a thesis statement.

A thesis statement for a Paper 1 analysis should:

answer the guiding question

articulate the text’s main message

identify the main stylistic features that construct this message.

These points in your thesis statement do not have to be in this order. The first point may
happen automatically by focusing on the second and third bullet points. The thesis statement
comes at the end of the first paragraph of your analysis. Here is an example of a thesis
statement in response to Text 5.1.

Thesis statement for Text 5.1

The artist uses the stylistic devices of comic strips, such as symbolism, artwork and
dialogue, to effectively convey his message that readers should take depression seriously
and listen to other people’s problems.

Write a thesis statement that would help you write an analysis of Text 5.2. Look through your



annotations of the text (from Activity 5.5) one more time before you do this.

AOE question

Are you struggling to write a thesis statement? Besides the ‘guiding question’ which
accompanies the stimulus text, you can find inspiration from one of the six AOE questions
from the ‘Readers, writers and texts’ part of the course.

How and why do people study language and literature?

What are the different ways in which people are affected by texts?

How can the ‘meaning’ of a text be constructed, negotiated, expressed and interpreted
by readers and writers?

How does the use of language vary among different types of text?

How do the style and structure of a text affect its meaning?

How can texts present challenges and offer insights?

5.7  Once you have a working thesis statement, try building a mind map around it. Here is a
sample mind map, based on the thesis statement for Text 5.1. Create a similar mind map
based on your thesis statement on Text 5.2.



Creating mind maps around your thesis statement will save time and help you organise your ideas
before you start writing your analysis.



Student sample responses
5.8  Here are two samples of Paper 1 analyses written by students. Sample 1 is poor and
contains many errors that students commonly make on their Paper 1 analysis. Sample 2 is
strong and may be helpful for use as a model analysis.

Read both of these samples without looking at the assessment criteria for Paper 1.

In groups, discuss the differences between the two samples by creating a list of dos and
don’ts for Paper 1, using a table like the one shown here.

Imagine that you had to teach other students what you should and should not do on your
Paper 1 exam. Present your lists of dos and don’ts to your classmates. Collate
everyone’s ideas into one table.

The dos of a Paper 1 analysis The don’ts of a Paper 1 analysis

  

Paper 1 – Sample 1

a

b

c







Paper 1 – Sample 2



Paper 1 – Sample 1 – Examiner’s marks and Comments



Criterion A: Knowledge, understanding and interpretation: 2 out of 5
marks

The main premise of this analysis is vague and rather inaccurate, as it states that Clay
Jonathan wrote the comic strip to ‘make depressed people feel better about themselves’.
The evidence provided does not support this argument. Other statements, such as
‘Depression runs throughout all the panels’, are very superficial. Conjecture, such as ‘the
author went through this problem in life before’ or ‘[the words behind the mother] may
have been a mistake by the author’, is not necessary. The conclusion shows some
insight, commenting on the text type and purpose, though it is too little too late. The very
generic thesis statement, ‘This essay will show how he uses techniques that are typical of
comic strips’, is not helpful either.

Criterion B: Analysis and evaluation: 2 out of 5 marks

Through a poor sense of organisation (see below) this criterion is affected as well. With
the exception of the ‘tone and mood’ paragraph, it is difficult to see how the author’s
choices create meaning and have an effect on the reader. Although the analysis notices a
lot of detail, it rarely evaluates the effectiveness of these details. The analysis
summarises too much.

Criterion C: Coherence, focus and organisation: 2 out of 5 marks

This analysis, in a rather artificial way, has five body paragraphs: one on theme and
content, another on audience and purpose, another on tone and mood, another on style
and a final one on structure. This method is ineffective because it fails to show the
relationship between these elements. The ‘style’ and ‘structure’ paragraphs read like
shopping lists, as they do not explain why these elements matter. There is little coherence
between paragraphs, as they could have appeared in any order.

Criterion D: Language: 3 out of 5 marks

The language of this analysis is adequate and generally accurate, varied and effective.
Despite an absence of analytical terms, complex sentence structures and academic
vocabulary, the student’s message is communicated clearly.

5.9  Once your class has compiled a list of dos and don’ts for Paper 1 (from Activity 5.8),
turn to the assessment criteria for Paper 1 in the introduction to this coursebook.

Beside each point on your lists, write the letters that correspond to the letters of the relevant



assessment criteria (A–D).

Does your class focus on a particular criterion?

How was your intuitive understanding of ‘good’ and ‘poor’ textual analysis reflected in the
criteria?

5.10  Assess Sample 1 using the assessment criteria. Write comments and give a mark for
each criterion. Then compare your comments and marks with those of the examiner. How
are they similar or different? What kinds of comments and marks would you give Sample 2?
Compare your comments and marks for Sample 2 with those of a classmate.

5.11  Besides the assessment criteria, examiners use marking notes to mark students’
scripts. As you can see from this example, these marking notes are lists of text-specific
points to look for in both good and very good to excellent analyses.

Study the notes carefully. What are the differences between ‘good’ and ‘excellent’?

What kinds of verbs are used to start each bullet point? Do these verbs coincide with the
diagram in Activity 5.1 of this chapter, which shows how meaning is constructed?

Does Sample 2 do everything mentioned under the ‘good to excellent’ analysis?

Based on your understanding of these marking notes, would you change the marks that
you gave Samples 1 and 2? Why would you do this?

In groups, try writing your own marking notes for Text 5.2, using a copy of the template
provided. Discuss the challenges that you face in doing this. What are the advantages of
doing this exercise?

Paper 1 – Marking notes for Text 5.1

The marking notes (notes for examiners) are intended only as guidelines to assist
marking. They are not offered as an exhaustive and fixed set of responses or approaches
to which all answers must rigidly adhere. Good ideas and approaches not offered here will
be acknowledged and rewarded as appropriate. Similarly, answers which do not include
all the ideas or approaches suggested here will not be penalised so as to distort
appreciation of individuality.

Guiding question

In what ways does the artist use the features of this text type to convey a message about
depression?

A good analysis will:

a

b

c

d

e



identify the target audience as people who are interested in depression
understand that the message of the text is about the difficulties faced by people who
suffer from depression
explore the comic strip as a medium to engage the reader on the topic of depression
analyse how the structure of the text, with four panels, comments on depression
comment on the tone of the characters’ words and the mood of the text.

A good to excellent analysis will:

identify the audience as people who either suffer from depression or know people who
have suffered
understand that the message of the text is about the importance of listening to people
who suffer from depression
explore how the comic strip uses features such as speech bubbles, shades of grey and
drawing style to engage the reader on the topic of depression
analyse how the structure of the four panels of the comic strip tells a story in which the
girl’s hopes of being heard are built up and then crushed by her mother, only causing
her more agony and a deeper sense of depression
comment on how the tone of the characters’ words reveals their frustrations with each
other and how the mood of the text is therefore disheartening.

Paper 1 – Marking notes for Text 5.2

Guiding question

In what ways does the language of this text reflect its purpose?
A good analysis will: A good to excellent analysis will:
• . . . • . . .
• . . . • . . .
• . . . • . . .
• . . . • . . .
• . . . • . . .

5.12  What makes Sample 2 so much better than Sample 1? Besides the quality of the
ideas, they

are organised in a much more coherent way. How is Sample 2 organised? Four different
highlighter



pens have been used here to highlight the different purposes of the sentences in a sample
paragraph

from the student’s analysis.

Type Function

Point Make a claim about how the author’s purpose is achieved
through language.

Evidence Support the claim with examples and quotations that illustrate
the author’s use of language.

Evaluate Analyse how this use of language constructs meaning and
evaluate the effectiveness of the author’s use of language.

Link Link back to the thesis statement and the author’s purpose

Look carefully at the structure of the third and fourth paragraph of this analysis. On a copy of
the text, use highlighter pens to identify the patterns of sentences that give points, evidence,
evaluate and link (PEEL).

5.13  The PEEL structure, as explained in the previous activity, gives you an idea of how
paragraphs are organised in essays and commentaries. How should an entire essay or
Paper 1 analysis be structured? While an essay can have as many body paragraphs as
necessary, you should be conscious of the time constraints. You may find that you can only
write three body paragraphs, an introduction and a conclusion effectively in the allotted time.



Use this plan to write an outline for a Paper 1 analysis of Text 5.2.

Paragraph Type Function

Introduction Opening line State why the topic matters.

The basics State the topic, author’s name, year of
publication and contextual information.

Thesis statement Articulate the message of the text and how it
is constructed using several stylistic
features.

Body paragraph 1 Point Make a claim about how the author’s
purpose is achieved through language.

Evidence Support the claim with examples and
quotations that illustrate the author’s use of
language.

Evaluation Analyse how language constructs meaning
and evaluate the effectiveness of the
language.

(Repeat) (Go back and forth between evidence and
evaluation.)

Link Link back to the thesis statement and the
author’s purpose.

Body paragraphs 2
and 3

See previous Repeat the PEEL structure for each
paragraph.

Conclusion To conclude Restate the author’s purpose.

Key features State how a few stylistic features were
instrumental in achieving this purpose.

Message Repeat the text’s main message and state
why this is meaningful.

Extended essay
You may find the PEEL method useful for organising presentations, TOK essays or your
extended essay. Before you submit a draft of your extended essay, check to see if your
paragraphs are coherent and easy to read. Using the PEEL method, together with elements
from this Paper 1 outline, your essay will score better on both Criterion D (presentation) and



Criterion C (critical thinking) for the extended essay.



Over to you
5.14  So far in this unit you have explored two stimulus texts (Texts 5.1 and 5.2) as they
would appear on a Paper 1 exam. You have read two examples of students’ responses on
Text 5.1, both poor and good. You have been asked to write your own thesis statement
(Activity 5.6), mind map (Activity 5.7) and outline (5.13) on Text 5.2. You are now ready to
write your own complete analysis of Text 5.2.

Write an analysis of Text 5.2 individually, in your own time. Time yourself as you write it,
even if you do not write under exam time constraints.

Bring your analysis to class for a fellow student to assess, using the assessment criteria.
Ask your teacher to assess your analysis, using the assessment criteria.

Read Sample 3, which is a good example of a student’s analysis of Text 5.2. Read it once
and then, without looking at it again, ask yourself which ideas you could use to inspire
your own analysis. Rewrite one paragraph or your complete analysis, keeping this
sample in mind.

When you have finished your analysis, discuss with your teacher how Sample 3 helped
you rewrite your own essay.

Paper 1 – Sample 3

a

b

c

d





Paper 1 – Sample 3 – Examiner’s marks and comments

Criterion A: Knowledge, understanding and interpretation: 5 out of 5
marks

The student goes out on a limb with some comments by making claims about how the
friendly tone is established through syntax. But these claims are supported by relevant
examples from the text. In fact, the analysis is full of well-integrated quotations from the
letter. The thesis statement is very thorough, focusing on both the authenticity of the letter
and its purpose of exposing the diet companies’ practices. The student understands the
position of the author in relation to the reader and the diet companies, as she makes
reference to both parties frequently.

Criterion B: Analysis and evaluation: 5 out of 5 marks

The analysis is very perceptive and detailed in its exploration of the stylistic features and
the effects of these on the reader. The subtleties of the text, such as a switch in verb
tense, are deconstructed carefully.

Criterion C: Coherence, focus and organisation: 5 out of 5 marks

This analysis is effectively organised. Each body paragraph connects Higgins’s use of
language to Higgins’s purpose, while commenting on the effects of this language on the
reader. The use of linking words acts as signposts for the reader of this analysis, giving it
a sense of direction. It retains focus on the criticism of the diet companies throughout.

Criterion D: Language: 5 out of 5 marks

The analysis uses a broad range of synonyms, terms and sentence structures, making it
pleasant to read. The student’s style is concise, which is effective in delivering a
complicated message about diet companies and Higgins’s past. It is nice to see terms



such as ‘syntax’ defined accurately.

5.15  After working through the practice exercises in this chapter, you should now be ready
to attempt a mock Paper 1 exam.

Use Texts 5.3 and 5.4 to practise taking the Paper 1 exam under exam conditions. At
standard level you have 1 hour and 15 minutes to write an analysis on one of these texts.

At higher level you have 2 hours and 15 minutes to write two separate analyses, one on
each text.

All students have 5 minutes of silent reading time, in which you may not write on your
exam script or text booklet.

Are you ready? Steady? Go!

Text 5.3



Guiding question

In what ways does this text capture the reader’s imagination?

Text 5.4



REFLECT
This unit began by showing you that textual analysis is happening all around you,
especially if you consider anything and everything as a text.

How have the skills introduced in this chapter for analysing texts – such as ‘meaning’,
‘audience’, ‘purpose’ and ‘style’ – changed the way you look at texts you see around
you?
How have the skills for writing an analysis – such as mind mapping, annotating,
writing thesis statements and PEEL paragraphs – changed your way of preparing



and writing papers for school in general?
What do you need to do to become better prepared for your Paper 1 exam for
English A: Language and Literature?

Discuss your answers to these questions as a class.



Chapter

6

Paper 2: Comparative essay
(SL/HL)

What is expected of you in your exam for the Paper 2: Comparative essay?
What kind of skills should you develop and what knowledge of your literary
works should you acquire during your course?
How can you develop these skills and build this knowledge of your works?

In this chapter you will:
learn about the requirements and expectations for the Paper 2 exam

discuss the strengths and weaknesses of several samples of students’ work

develop your own skills for writing a comparative analysis of literary works.

Learning objectives

 



become familiar with the kind of questions that you can expect in your Paper 2 exam

understand what is expected of you in the Paper 2 exam by engaging with examples of
students’ essays, the assessment criteria and marking notes

develop the skills for writing an effective Paper 2 essay.

Standard and higher level students receive the same Paper 2 exam for English A: Language
and Literature. In fact, as the focus of Paper 2 is literature, it is the same Paper 2 that
English A: Literature students receive.

When you open your Paper 2 exam booklet, you will see four essay questions, asking you to
compare two of the literary works that you have read. You are not allowed to write about the
literary work that you explored in your individual oral (Chapter 8) or have written about for
your HL Essay (Chapter 7). At both standard and higher level, you have 1 hour and 45
minutes to write an essay in response to one question. Both standard and higher level
students are marked according to the same criteria, which you can find in the introduction of
this coursebook. For standard level students, the Paper 2 exam counts towards 35% of your
final course grade. For higher level students, the Paper 2 exam counts towards 25% of your
final course grade.

How do you prepare for your Paper 2 exam if the essay questions are unknown? In order to
be prepared for any question, it is recommended that you practise writing essays, both in
and out of class, about the literary works you are studying. You can practise writing
responses to past exam questions, or to the 12 questions in this chapter. You will also find
two good examples of students’ responses to learn from.

Essay writing is a skill like any other; it requires practice. Writing about novels and plays
requires careful study and classroom discussion, as you will need a thorough understanding
of the literary works you are studying in class. While the Paper 2 comparative essay may be
one of the more challenging components of your assessment, preparing for it will give you
better insight into these literary works. It will also help you develop useful essay-writing skills
which you can use in further education.

Word bank
context of composition

technique
context of interpretation

theme
thesis statement



frame narration

connective
point of view

motif
free indirect speech



Getting started
6.1  Ask yourself these questions:

Which literary works am I going to write about?

What do I know about these works?

What do they have in common?

As you read and discuss the literary works that your teacher assigns you, you should make
the connections between these works visible for all of your classmates to see. How could you
do this?

Create a poster on a wall of your classroom which includes a hexagon diagram like the
one here, which was created for an HL class. If you are taking the course at standard
level, you can create a square diagram.

Draw a line between each point on the diagram, connecting the literary works. On these
lines place labels that describe the connections between the works. These labels can
describe the writing styles, genres (text types) and themes that connect the works.

Discuss your class’s diagram periodically throughout your course, as you read and
explore your literary works as a class.





Specimen Paper 2 SL/HL papers
6.2  What kind of questions can you expect on your Paper 2 exam? Although they are
unseen questions, you can, to some extent, predict the types of questions that will appear.
Here are three specimen Paper 2 exams. Read the questions from each specimen paper
and create several categories into which these questions can be placed according to their
commonalities. What are the types of question you see reoccurring on each exam? Can you
use this information to predict the kind of questions that will appear in the exam?

Paper 2 – Specimen 1

Authors sometimes tell their stories in a non-linear fashion. Compare how and for what
reasons the authors of at least two works that you have read have told their stories in a
non-linear fashion.

The meaning of a literary work can change over time. Compare how the meanings of
two literary works that you have read have changed over time.

‘Fight or flight’ is a term used to describe human responses to adverse circumstances.
Compare how the authors of two literary works that you have read have depicted such
human responses to adverse circumstances.

Authors often write fiction as a means of social commentary. Compare how the authors
of two works that you have read have written works of social commentary.

Paper 2 – Specimen 2

Literary works are received differently in different places and times. Compare how two
literary works that you have read have been received differently by different audiences.

In what ways and for what reasons do two literary works that you have read appeal to
their audiences’ eyes and ears? Compare and contrast the ways in which they appeal
to the auditory and visual senses of their audiences.

Literary works often depict a struggle between genders. Compare how two of the works
that you have read depict a struggle between genders.

a

b

c

d

a

b

c



Authors of literary works often write because they feel their stories need to be told.
Compare the authors’ reasons for writing two literary works that you have read.

Paper 2 – Specimen 3

Pablo Picasso once said that ‘Art is a lie that makes us realise the truth’. Compare how
the authors of two literary works help their readers ‘realise the truth’.

One characteristic of a literary work is that it never stops speaking to audiences.
Compare how two literary works have continued to speak to their audiences over time.

Suspense is what keeps readers turning the pages of literary works. Compare and
contrast the ways in which the authors of two literary works build suspense and capture
the imagination of their readers.

The struggle against injustice is a theme that speaks to readers. Compare the ways in
which the authors of two literary works have depicted unjust worlds.

TIP
After reading the 12 exam–style essay questions, try writing your own essay question.
Show it to your teacher and ask them for comments. If you can write good essay
questions, you’re in a good position to answer an unseen question yourself.

6.3  How did you organise the specimen questions into categories? While there may be
many different ways of making sense of these questions, they can be broken down into four
global categories.

The context of composition: For what reasons do writers write? How do contextual
factors, such as time and place, influence their writing?

Style or technique: How do writers write? What choices do they make? What techniques
do they use to convey their message?

The context of interpretation: How do readers read literary works? How does the
context of the reader determine the reception of a text?

Topic or theme: What is the message of a work? What themes do the works explore?
How do they comment on these themes?

d

a

b

c

d

a

b

c

d



AOE question

Study the 18 AOE questions for your IB English A: Language and Literature course, which
can be found in the introduction to this coursebook. How similar or different are they to or
from these specimen Paper 2 questions? Can you identify elements from the four
categories of question in Activity 6.3 (a–d) in the AOE questions from this course?

TIP
The four categories of questions, as described in Activity 6.3, correspond to the MAPS
acronym for textual analysis that is introduced in Chapter 5: meaning (topic or theme) =
audience’s response (context of interpretation) + purpose of the author (context of
composition and theme) + style of the text (or technique).

Return to the specimens for Paper 2 and write a corresponding category (a–d) beside each
question. You can use a table like this one. There may be more than one letter which is
applicable to each question. An example has been completed for you.

Specimen 1 Specimen 2 Specimen 3

Context of
composition

Style or technique Question 1 (non-linear
narrative)

Context of
interpretation

Topic or theme

6.4  Take a look at the assessment criteria for Paper 2 which can be found in the
introduction of this coursebook. In what ways are categories a–d assessed? What if you

a

b

c

d



decide to write about a ‘style or technique’ question in your Paper 2 exam? Your question
may give you an advantage on Criterion B in this case. A context or theme question may give
you an advantage on Criterion A. Nevertheless, you will be assessed on all criteria.

Take, for example, Question 2 of Specimen Paper 1: ‘The meaning of a literary work can
change over time. Compare how the meanings of two literary works that you have read have
changed over time.’

There is no mention of the authors’ use of style or technique, yet you are assessed on your
ability to analyse style and technique on Criterion B. While it is not advisable to change the
question, be sure that your essay addresses all of the assessment criteria when answering
the question.

Look carefully at the three specimens for Paper 2 and discuss how each question may be
biased towards Criterion A or Criterion B.

6.5  In the first 5 minutes of your Paper 2 exam you will select one of the four essay
questions, and this decision will affect the nature of your essay. Naturally, you will want to
select a question that is appropriate for the literary works that you have read. What if there
are no appropriate questions? You have no choice but to apply one of the questions to the
literary works you have studied.

Selecting a question is a skill that you can practise. Make a table like the one shown here.
Along the top of the columns, write the titles of the literary works you have studied in class. In
the first column, write some of the key words from one of the three Paper 2 specimen papers
provided after Activity 6.2. Discuss the opportunities and pitfalls of answering each question
in relation to each work. You may also find that one of the questions is not possible, or too
complex, to answer properly in 1 hour and 45 minutes; you may want to ignore it altogether.

TIP
There is one way to ensure that you will score well on your essay despite a question
that is biased towards a particular criterion. Be sure that your answer addresses a ‘why’
(author’s purpose), ‘how’ (author’s style) or ‘what’ (meaning), even if these elements are
not in the exam question.

Specimen 1
questions

A Streetcar
Named Desire

A Doll’s
House

The Things
They Carried

Slaughterhouse
Five

Not applicable Not applicable Perfect.
Flashbacks,

Perfect. Time-
tripping,

Non-linear
narration

1



frame narrator flashbacks,
Tralfamadore

Impossible
question

Impossible
question

Impossible
question

Impossible
question

Perfect. Blanche
is running away,
Stanley fights
Blanche, Stella
tolerates him

Difficult.
Perhaps Nora
is a fighter.
Problem is not
so black and
white

Perfect. O’Brien
tries to run to
Canada, but
then ‘flees’ to
Vietnam

Difficult. Billy is
not a fighter. He
is not running
away either

Yes. Clearly a
commentary on
marriage and
gender roles

Yes.
Commentary on
traditional
marriage and
patriarchy

Yes. Criticism
of war,
senselessness
of war

Yes. Criticism of
war,
senselessness of
war

Note: Persepolis has already been used for an HL essay. Rupert Brooke has already been
used for the individual oral.

6.6  A table like this one should help you to decide which question or questions are most
appropriate for the works you are studying. The next step is to unpack the question. There
are several strategies for doing this. You can:

create a mind map around the question

use highlighter pens and annotations

ask questions about the question.

For this activity, a classmate or your teacher can pretend to be the question. You can ask
them any question you want, to try to understand what the question ‘means’. Imagine you
are putting the question on trial in court. Here are some examples of the kind of questions
that you could ask if you were to question the fourth question in the third specimen Paper 2.
Ask similar questions of your classmate or teacher in this role-play activity, based on another
question from the specimen papers.

Example question

‘The struggle against injustice is a theme that speaks to readers. Compare the ways in
which two authors of two literary works have depicted unjust worlds.’

Meaning
changes
over time

2

‘Fight or
flight’

3

Social
commentary

4



What do you mean by ‘the struggle against injustice’?

Why does this ‘struggle’ speak to readers?

Who is struggling? The characters in these literary works?

What is meant by ‘unjust worlds’? Are they real places that readers know? Or are they
fictional worlds created by the author?

It’s fine to compare the ways in which the authors depict these unjust worlds, but ‘why’
have they decided to depict these worlds?

6.7  After selecting a question (Activity 6.5) and questioning it (Activity 6.6), could you, in a
very concise way, answer the question? If you are able to do this, you may have a thesis
statement (these were discussed in Chapter 5 on Paper 1).

What does a thesis statement for Paper 2 look like? Here are two examples. What qualities
do they share?

The Things They Carried by Tim O’Brien and Slaughterhouse Five by Kurt Vonnegut both
show how soldiers struggle to deal with war and its aftermath unsuccessfully. The authors
both use a disjointed and non-linear narration to show readers how soldiers remember,
experience and suffer from the horrors of war.

A Streetcar Named Desire by Tennessee Williams and A Doll’s House by Henrik Ibsen
both use stage direction, music and symbolism in order to construct their social
commentary and convey their feminist message.

6.8  Try writing your own thesis statement, based on a question from one of the Paper 2
specimen papers and two of the literary works that you have read in class. Be sure that your
thesis statement:

answers the question

articulates the authors’ purpose in writing

refers to some stylistic features.

6.9  Once you have a thesis statement, try ‘unpacking’ it by creating a mind map around it,
as shown in this example.

a

b





Student sample essays
6.10  Before you write your own Paper 2 essay, you may find it helpful to assess an essay
written by another student. Divide the class into four groups and read this student’s essay
(Sample essay 1). Each group should focus on one criterion from the assessment criteria for
Paper 2. Explore these questions in your group. Discuss your responses to these questions
and find evidence from Sample essay 1 to support your answers:

Group A: How much knowledge and understanding has the student shown of the works?
To what extent does the student make use of knowledge and understanding of the works
to draw conclusions about their similarities and differences in relation to the question?

Group B: To what extent does the student analyse and evaluate how the choices of
language, technique and style, and/or broader choices made by the writers, shape
meaning? How effectively does the student use analysis and evaluation skills to compare
and contrast both works?

Group C: How well structured, balanced and focused is the presentation of ideas?

Group D: How clear, varied and accurate is the language? How appropriate is the choice
of register, style and terminology?

The question for Sample essay 1 is Question 1 in Specimen Paper 1, from Activity 6.2.

Paper 2 – Sample 1







Paper 2 – Sample 1 – Examiner’s marks and comments

Criterion A: Knowledge, understanding, interpretation and comparison: 8
out of 10 marks

The student is very knowledgeable about the two novels and shows a high degree of
understanding. There are many references to the contexts in which the works were



written, including biographical information on the authors. Interpretations of the novels are
very insightful, as the student explores the authors’ common purpose of commenting on
the senseless violence of war. For the most part, these interpretations are relevant to the
essay question, about the non-linear storylines. While the novels are compared
throughout the essay, the student struggles, at times, to compare them in relation to the
question.

Criterion B: Analysis and evaluation: 9 out of 10 marks

The essay question lends itself well to analysis and evaluation, as it asks for an
exploration of non-linear narrative techniques. What is more, the literary works are very
appropriate for this question, as they are written in a non-linear fashion. The student
includes quite a few references to the works, commenting on a broad range of stylistic
features, such as imagery, unreliable narrator, flashbacks, fantasy, tone, while maintaining
focus on the non-linear nature of both texts and the effects of these on the reader.

Criterion C: Coherence, balance, focus and organisation: 5 out of 5 marks

This essay takes a very balanced approach, alternating its focus on each work and
comparing them in passing. The essay has a strong sense of structure, which is due to
the connective phrases and linking words.

Criterion D: Language: 5 out of 5 marks

The student’s use of English is very academic and articulate. Very complex ideas are
articulated effectively through the student’s use of vocabulary and syntax. Literary terms
are used accurately throughout the essay.

6.11  In Activity 6.10 you were asked to focus on one criterion and find evidence from
Sample essay 1 to answer questions about your criterion. Now shuffle the groups in your
class so that at each table there is at least one expert on each criterion.

In these new groups, discuss the marks that you would award to Sample essay 1 on all
criteria. Read the level descriptors of the assessment criteria carefully in the introduction of
this coursebook.

With reference to the level descriptors, would you describe this essay as ‘poor’ or ‘good’?
What are its strengths and weaknesses? How do you think it could be improved? ‘

6.12  How is Sample essay 1 organised? Is there a structure that the student is following for
constructing the essay? Use different coloured highlighter pens to identify sentences in the
essay that have different functions.



6.13  Have you identified a pattern in the student’s writing in Sample essay 1? Besides
including an introduction and conclusion, the three pairs of body paragraphs follow a pattern,
which can be described by the acronym PEACE ACT. See the explanation in the table. See if
you can find evidence of this structure in body paragraphs 3–6 of Sample essay 1.

The table gives a summary of the structure that the student has used. You may find it helpful
to use this structure to organise your own Paper 2 essay.

Description Example

Introduction

Hook A general statement that captures
the attention of readers and makes
them care about the topic.

Readers are often intrigued by war
stories, because they want to know
if people can persevere in adverse
circumstances.

Basics Include the names of the authors,
the titles of their works and the
main messages conveyed in them.

The Things They Carried by Tim
O’Brien and Slaughterhouse Five
by Kurt Vonnegut both show how
soldiers struggle to deal with war
and its aftermath.

Thesis This is the key idea of your essay. It
should come at the end of the
introduction. It answers the essay
question, makes a claim about the
authors’ purpose, and mentions
several stylistic techniques that
they use.

The authors both use a disjointed
and non-linear narration to show
readers how soldiers remember,
experience and suffer from the
horrors of war.

First body paragraph

Point Make a point about both authors’
purpose in writing and comment on
their shared use of style. This
sentence is also called the ‘topic
sentence’.

Both novels are written by authors
who remember their experiences of
one war in the context of another
war, using non-linear narrative
structures.

Evidence Give evidence from the work to
support the first point. This can be
a quotation or paraphrase. It should
illustrate the author’s style or
technique.

For example, one chapter, called
‘Love’, is about how O’Brien meets
with another veteran, Jimmy Cross,
years after the war to drink coffee
and gin and remember the
atrocities for which they could not
forgive themselves. His friend tells
O’Brien about a woman he loved,
Martha. But his love was



unrequited, because Martha was
scared to be with a veteran who
had experienced such violence,
and this left him heartbroken.

Analysis Explain how this evidence supports
the point that is made in the topic
sentence. Establish a relationship
between writer’s style and writer’s
purpose. Describe the effects of the
language on the reader.

There seems to be an inescapable
stigma surrounding Vietnam
veterans. This story within a story
shows the reader how war never
stops damaging the lives of its
veterans, long after it is over.

Second body paragraph

Compare Compare how the second work is
similar to, or different from, the first
with regard to the point made in the
first paragraph’s topic sentence
about style and purpose.

Through a similar use of frame
narration, Kurt Vonnegut shows
how the effects of the Second
World War have haunted its
veterans even after it ended.

Evidence Offer evidence from the second
work to compare use of style and
technique.

Vonnegut begins Slaughterhouse
Five with a dialogue between him
and fellow veteran O’Hare and his
wife Mary. O’Hare’s wife is angry
with Vonnegut for writing a novel
about the war, because she
assumes that he will glorify war.

Analysis Explain how this second example
has an effect on the reader and
constructs the author’s message.

This use of frame narration shows
the reader how Vonnegut finds war
senseless.

Compare Compare, again, how the first and
second work relate to the stylistic
feature and main point of the topic
sentence.

This extra layer of narration is very
similar to O’Brien’s way of telling
his stories in The Things They
Carried, which the author uses for
the same purpose of showing the
adverse effects of war on its
veterans and warning against the
senselessness of the Gulf War.

Tie back to
thesis

Connect the ideas of the last two
paragraphs to the thesis statement,
commenting on the author’s shared
use of style and purpose.

The non-linear, broken narration,
which includes veterans
remembering war, acts as a
reminder to people how the
atrocities of war live on.

Third and fourth paragraph

Follow the same PEACE ACT structure of the first two paragraphs



Fifth and sixth paragraph

More PEACE ACT

Conclusion

To conclude Offer a clear signpost that the
essay is coming to an end.

To conclude . . .

Reiterate Use language from the essay
question and/or thesis statement to
reiterate the authors’ purpose and
use of language.

. . . both novels use a nonlinear,
disjointed narration to show the
reader how veterans remember,
experience and suffer from war.
The novels are written in the
context of one war about another
war as a warning that war will
always be horrific.

Wise words Try to end with a generalisation that
is not too sweeping and connects
to the opening sentence of the
essay.

Both Vonnegut and O’Brien mix fact
and fiction as a means of making
the senselessness of war sensible
to readers.

TIP
The student who wrote this essay may seem to have had an unfair advantage. She has
read two novels, both of which were about war and both of which included non-linear
narration. She was lucky with the questions that appeared on the exam paper.
Her teacher gave her the opportunity to compare and contrast by selecting works that
were similar. They were from the same genre (text type), which also gave her an
advantage.
Return to your hexagon (HL) or square (SL) diagram of the literary works you are
reading (Activity 6.1) and discuss the advantages that you may have when writing about
pairs of literary works that you are studying.

TIP
The Paper 2 exam is a closed-book exam. You do not have to memorise quotes from
your literary works in order to get good marks. Use a few quotations from your works if
they are relevant to the question. You can paraphrase sections of the play or novel,
though be careful not to summarise the story.



6.14  A well-written essay is coherent. A coherent essay is one that can be taken apart and
easily put back together again, because its parts follow in a logical order. Here is another
sample essay. This one, however, has been cut into several parts and scrambled up. The
parts are still organised into five major sections (introduction, first and second paragraphs,
third and fourth paragraphs, fifth and sixth paragraphs and conclusion). You may find the
PEACE ACT model useful for putting the body paragraphs back together again.

The question for Sample essay 2 is Question 2 from the second Specimen Paper 2, from
Activity 6.2.

Paper 2 – Sample 2







TIP
When you have written a practice essay on two literary works and an essay question,
chop it up into multiple parts for a classmate to put back together again, as has been
done in the example from Activity 6.14. If your classmate is successful in putting your
essay back together, then you will have written a coherent essay.

Paper 2 – Sample 2 – Examiner’s marks and comments

Criterion A: Knowledge, understanding, interpretation and comparison: 7
out of 10 marks

The essay shows good knowledge and understanding of the works. Interpretations
frequently draw on similarities and differences between the works. Comments on the
authors’ purposes of challenging patriarchal societies show the student’s level of
understanding. Unfortunately, real comparison between the works is rather superficial and
not always in relation to the question.

Criterion B: Analysis and evaluation: 7 out of 10 marks

Sentences such as ‘Ibsen included this music as a social criticism of his times, where
women were driven to hysteria by the men in power’ are very good in analysing the
literary works. While techniques such as music, stage directions and symbolism are
explored in some depth, they are not always compared across literary works.
Furthermore, the term ‘stage directions’ is interpreted in a narrow sense, as the student’s
comments focus only on the set and props and not on the speech directions for the
actors.



Criterion C: Coherence, balance, focus and organisation: 5 out of 5 marks

This essay alternates between works very effectively, with two body paragraphs on music,
two body paragraphs on stage directions and two body paragraphs on symbolism. There
are multiple linking words, which act as signposts for the reader of this essay.

Criterion D: Language: 5 out of 5 marks

The language of this essay is very concise. Grammar, vocabulary and register are all very
effective and accurate, expressing complex ideas in a way that is easy to read.

6.15  How did you know in which order to place the scrambled sections of Sample 2? You
may have been looking for connectives or linking words. Work in small groups and draw a
table like this one here. Go back through the essay and find words that can fit into each
category.

Words that compare Words that contrast Words that point to
previous ideas

 

Words that illustrate Words that explain Words that list and order

 

6.16  Did you find examples of all these connectives in Sample essay 2? As you practise
writing your own Paper 2 essays, make sure you use connectives to make the structure of
your essay clear. Here is a list of connectives for comparing and contrasting that you may
find useful in your essay writing. Try writing a few sentences that compare two of the works
that you are reading in class, using some of these connectives.

alternatively

also

but

even though

in contrast

just as . . . so too . . .

nevertheless

similarly



too

while

although

both

despite

however

in fact

like

one the one hand . . . on the other . . .

though

whereas

yet.

Answers to Activity 6.14 on the ‘scrambled essay’

Introduction Body 1

1 B 5 G
2 C 6 K
3 D 7 E
4 A 8 L

9 H
Body 2 Body 3

10 F 14 O
11 J 15 N
12 M 16 R
13 I

Body 4 Body 5

17 Q 21 X
18 S 22 AA
19 T 23 W
20 P

Body 6 Conclusion

24 Z 29 DD



25 V 30 EE
26 BB 31 CC
27 U
28 Y

6.17  As well as using connectives, organising your ideas and writing effective thesis
statements, what else should you do to prepare for your Paper 2 exam? You will need to
acquire a thorough understanding of the works that you are reading and an ability to analyse
the authors’ use of language in relation to an (unseen) essay question. This is a long process
which requires plenty of practice.

Read Sample essay 3 and assess it according to the assessment criteria, which can be
found in the introduction to this coursebook.

Share your marks with your classmates. Discuss any differences of opinion, and the
reasons for these.

Compare your marks and comments with the examiner’s marks and comments.

Discuss how you think the student acquired this level of understanding of these two
literary works. How do you think they prepared for this challenging exam?

The question for Paper 2 Sample essay 3 is Question 4 from the third Specimen Paper 2,
from Activity 6.2.

Paper 2 – Sample 3

a

b

c

d







Paper 2 – Sample 3 – Examiner’s marks and comments

Criterion A: Knowledge, understanding, interpretation and comparison: 10
out of 10 marks

This essay shows excellent understanding of the novel and the play in relation to the
essay question. The examples from the works are relevant to the question about injustice.
Furthermore, the essay constantly compares and contrasts the works, pointing to key
differences between Prospero and David Lurie with respect to the question about
injustice.

Criterion B: Analysis and evaluation: 10 out of 10 marks

The essay is rather detailed about the use of literary features, such as free-indirect
speech, motifs and soliloquys. The student evaluates the importance of these features in
commenting on the themes of justice, colonialism and power. Even though the works are
two different literary forms (a play and a novel), the student is still able to make
meaningful comparison of how the authors construct meaning in similar and different
ways. This is possible because the student focuses on overarching technologies such as
point of view, symbols and motifs, and form-specific examples of these, such as dramatic
asides and omniscient narration.

Criterion C: Coherence, balance, focus and organisation: 5 out of 5 marks

The essay develops the idea that reconciliation and love are needed to overcome the
injustices caused by colonialism. It is coherent, because it gives examples from the works



to support this claim. It is focused, because it explains the relevance of these examples in
relation to the essay question. It is organised and balanced, as the paragraphs alternate
between works and use connectives to compare and contrast them.

Criterion D: Language: 5 out of 5 marks

The essay is very well written, using a range of vocabulary, literary terms and sentence
structures. Complex ideas are expressed effectively through the use of concise and
accurate language.

CONCEPT
Culture

Have you noticed how all three of the students’ essays have referred to the culture, time
and place in which they were written and received? Culture and context are important in
Paper 2, even though the terms themselves do not appear in the assessment criteria. As
you practise writing essays, be sure to include comments about how culture is
connected to the author’s purpose or message.

Extended essay
You can write your extended essay on literary works that you have explored in class. Your
essay should present a unique, creative and individual approach to these works, which was
not developed under teacher guidance or group discussion. You may consider writing an
extended essay about one or more literary works in English (Category 1) or comparing a
work written in English with a work in translation (Category 2). The PEACE ACT model may
prove useful for your extended essay if you are comparing and contrasting works – an
approach which is highly recommended.



Over to you
6.18  You may need to write several practice Paper 2 essays before you feel confident in
sitting your exam. Here are several ways to build up your essay writing and exam skills:

Try writing an essay collaboratively as a class in an online document which you can all
edit in real time. Brainstorm on a question as a class. Make mind maps and outlines.
Assign small groups different paragraphs. Ask your teacher if they can edit some of the
worst sentences of the essay in front of you and your classmates, so as to learn from the
experience.

Try writing a Paper 2 essay on one literary work only. Remove the comparative element
to make the essay shorter and easier. You do not have to write under time constraint. The
assessment criteria may be difficult to apply, but discuss your essay with your teacher to
get feedback on your writing style and approach.

Try writing a Paper 2 essay on a question of your choice from the three specimen papers
in this coursebook or from a previous exam paper. Take time to research and write your
essay, comparing both works. You may want to use text-editing software. Submit it to
your teacher and ask what changes need to be made in order to earn more marks on the
criteria. Make the necessary changes and resubmit your essay.

Try writing a Paper 2 essay under exam conditions, in 1 hour and 45 minutes by hand on
an unseen question. Remember the activities that were done in this chapter to prepare
you, finding connections across literary works, unpacking the question, writing thesis
statements, organising ideas and using connectives.

REFLECT
What did you learn from the activities and the sample essays in this chapter? Could you
learn to write essays like those written by the students? Could you write essays that are
better than these? What do you need to do in order to write an excellent Paper 2
comparative essay under exam conditions?

a

b

c

d



Chapter

7
HL essay

At higher level, what is expected of you in your HL essay?
What skills will you need to develop in order to write this essay effectively
and coherently?
How can you develop these skills throughout your studies and on your own
as coursework?

In this chapter you will:
learn about the requirements and expectations for the HL essay

discuss the strengths and weaknesses of samples of students’ work

develop your own essay-writing skills.

Learning objectives

understand what is expected for your HL essay by writing lines of inquiry, reading

 



sample essays and applying the assessment criteria

develop your own essay-writing skills

be able to draft your own HL essay.

For English A: Language and Literature at higher level you are asked to write an essay of
1200–1500 words about a text and a line of inquiry of your own choice. This text may be
one of the six literary texts that you are studying in class, either in English or in translation. If
you write about a literary work, then you may not write about that work on your Paper 2 exam
or discuss it in your individual oral. Instead of writing about a literary text, you may base your
essay on a non-literary text or series of non-literary texts, one of which has been studied in
class and all of which are taken from the same text type and the same producer, such as
advertisements from the same advertising campaign.

A line of inquiry is a research question which acts as a guiding question for your research,
pointing you towards secondary sources. The HL essay is an opportunity to explore a topic
and text in a way that is original and creative, rather like a short extended essay. You may
write your HL essay both inside and outside the classroom context, using text-editing
software. You can discuss your line of inquiry with your teacher and discuss a complete draft
with them, though your teacher may not annotate or edit your work. You can ask your
teacher to mark your essay using the assessment criteria (reproduced in the introduction to
this book), but keep in mind that your essay will be externally assessed by an IB examiner for
20% of your final mark.

In this unit you will read both good and poor examples of students’ responses. These are to
help you practise applying the assessment criteria and have a better understanding of the
examiner’s expectations. This chapter includes skill-building activities on essay writing that
build on those you’ve learnt in Chapters 5 and 6.

TIP
Write more than one HL essay and submit the best one. Learn as much as possible
from your first attempt by asking your teacher for feedback. Make sure that any further
attempts at the HL essay are about texts that you have not written about previously.

Word bank
inquiry
secondary source



primary source

preliminary research
thesis statement

citation
bibliography

semantic field

synonym



Getting started
7.1  Here are several examples of good lines of inquiry. What do they have in common?
Discuss the merits of these questions as a class and list some of the characteristics of good
lines of inquiry:

Through which linguistic devices and for what reasons does Nelson Mandela explore the
theme of identity in his inaugural speech?

To what degree are the communication techniques of Lance Armstrong inadequate in
expressing remorse in his interview with Oprah Winfrey?

How does the representation of reckless youth in Diesel’s ‘Stupid’ campaign serve the
purpose of selling fashion apparel?

To what extent does Marjane Satrapi’s graphic novel and memoir Persepolis promote
intercultural understanding or divide cultures and people?

In what ways and for what reasons does Carol Ann Duffy explore perspective in her
collection of poetry The World’s Wife?

7.2  These are examples of poor lines of inquiry. Using your list of good characteristics from
the previous activity, discuss how each line of inquiry could be improved. You may need to
research the topics and texts to be able to give an informed answer.

Why is the British version of The Office so much better than the American version?

To what extent has George Orwell’s novel Nineteen Eighty-Four come true?

Why was the Marlboro Man so successful in selling cigarettes?

How loyal to the novel is the TV series The Handmaid’s Tale? (see tip)

How is Harry Potter a typically British schoolboy?

In what ways was Jawaharlal Nehru successful in his fight for Indian independence?

TIP
Question 7.2d asks about the filming of a novel. This can lead to either a good or bad
essay, depending on your focus. Examiners want to see you engage with a text. A film
is a text. A novel is also a text. If you write your essay about a literary from your course,
you are expected to analyse its use of language and not the cinematography of a filmed
version of it.

a

b

c

d

e

a

b

c

d

e

f



If you want to analyse film as a non-literary text, try analysing the visual language of a
TV show, series, documentary, commercial, music video, recorded speech or interview.
If you want to analyse film as a literary text, be sure that the screenplay (the script for
the film) is used as one of your school’s two literary works of free choice.

7.3  After studying good lines of inquiry (Activity 7.1) and improving other students’ lines of
inquiry (Activity 7.2), you will now have a clearer idea of what makes a good question. A
good line of inquiry:

offers an opportunity to analyse the language of a primary source

requires an answer that is informed by secondary sources

is answerable within the 1200–1500 word limit

leads to an argument and not a description

explores both the author’s purpose and the reader’s response

explores one of the seven concepts from the language and literature course.

Think about a text that you would like to explore. You may want to go back to a source
text that interested you in Chapters 1–4 of this coursebook.

Write your own line of inquiry, based on your text, on a sticky note.

Place your sticky note on a board for all of your classmates to read.

Ask your teacher to read aloud each line of inquiry from your class. As a class, discuss
the opportunities and pitfalls for each line of inquiry. When your line of inquiry is
discussed, take notes in a table like this one here.

Opportunities created by my question Challenges presented by my question

  

TIP
Remember, if you write your HL essay about a literary work, you may not write about
that work for your Paper 2 exam or discuss it in your individual oral. If you write your
essay about a non-literary text, you will have an extra literary text available to use for
your Paper 2 or individual oral exams, giving yourself one extra possibility in those
forms of assessment.
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CONCEPTS
Notice that the good lines of inquiry in Activity 7.1 each include one of the seven
concepts from the language and literature course. Think of concepts as cornerstones for
good lines of inquiry. Remember the seven concepts are:

transformation
representation
communication
creativity.
identity
creativity
culture

Include one of these in the line of inquiry that you write for Activity 7.3 and the HL essay
which you eventually submit.

7.4  In a famous speech to the United Nations in 2003 on the absence of weapons of mass
destruction in Iraq, the US Secretary of Defense Donald Rumsfeld said:

Reports that say that something hasn’t happened are always interesting to me, because as we know,
there are known knowns; there are things we know we know. We also know there are known unknowns;
that is to say we know there are some things we do not know. But there are also unknown unknowns –
the ones we don’t know we don’t know. And if one looks throughout the history of our country and other
free countries, it is the latter category that tend to be the difficult ones.

While this may seem somewhat ridiculous, it is actually rather perceptive. It is useful for
understanding the nature of research. Before you start your HL essay, try completing the first
two columns of a Know, Want, Learn (KWL) table. This table shows how Rumsfeld’s
statement corresponds to this learning tool.

What I Know already What I Want to find out What I have Learnt

Known knowns Known unknowns Unknown unknowns

Point of departure for
research

Target of research What I discover
(accidentally) through
research

   



Research skills
One of the five approaches to learning includes research skills. As you prepare your HL
essay, think about how you will develop your research skills. What kinds of skills are we
talking about? Study the Persepolis mind map in Activity 7.11 and talk to your teacher about
how you intend to develop some of these skills.

7.5  Do some preliminary research on your line of inquiry. This may include a discussion
with your school’s librarian or an online search. For each source that you come across, give
short answers to these questions. After answering these questions, go back and fill in the
final column (What I have Learnt) in the table from Activity 7.4.

How relevant is this secondary source to my line of inquiry?

What is the purpose of this secondary source? For whom is it written?

How much authority and credibility does this source have?

Does it change the way I see my line of inquiry? Would it be better to change my line of
inquiry?

Be mindful of these research skills as you prepare your HL essay or extended essay. These skills
are also very relevant for the extended essay.

a
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Sample essays
7.6  You are about to read Sample 1, a good HL essay.

Read the essay carefully.

Write down three things that this essay does well which you can learn from. Write each
item on a separate sticky note.

Give your sticky notes to your teacher.

On a board write four big columns, A–D, each corresponding to a different criterion for the
HL essay.

Look at the assessment criteria for the HL essay, which can be found in the introduction
of this coursebook. Ask your teacher to read out each sticky note that you and your
classmates wrote. After each sticky note is read aloud, decide as a class if the note
belongs under Criterion A, B, C or D. Place the sticky note under the corresponding
column.

On which criteria do you need to focus? Were there any points that did not fall under any
of the criteria? What are the key points you should remember in order to write a good HL
essay?

AOE question

How can cultural contexts influence how texts are written and received?

You may notice that this question is answered in this first sample HL essay. Does this essay
answer any other of the 18 AOE questions from the language and literature curriculum? As
you begin to formulate your line of inquiry, ask yourself which AOE questions you will
answer implicitly and which you will answer explicitly. Review all 18 AOE questions in the
introduction of this coursebook. There are six questions for each of the three areas of
exploration:

Readers, writers and texts

Time and space

Intertextuality: connecting texts.

HL Essay – Sample 1
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TIP
Notice how this essay on Persepolis includes images from the original work. Quotations
from a primary source are essential in your HL essay. Depending on the type of text that
you are exploring, it may be appropriate to include screenshots, stills, illustrations,
transcriptions, diagrams or excerpts. Any text that you place in the essay should be
included in the word count. Any words in visual texts, like the examples from Persepolis,
are not included in the word count.

HL Essay – Sample 1 – Examiner’s marks and Comments

Criterion A: Knowledge, understanding and interpretation: 4 out of 5
marks

The line of inquiry invites binary and reductive thinking, as it questions whether Satrapi’s
graphic novel promotes intercultural thinking or divides people. It continues to explain how
some readers ‘miss the point’, based on an analysis of the graphic novel Persepolis. The
student’s analysis seems to be superior or ‘correct’ for inherent reasons. Despite the



student’s biases, the ‘wrong’ readings are explored and unpacked through secondary
sources, which adds validity to the student’s interpretations. The inclusion of frames and
pages from the primary source also helps reference the student’s arguments effectively.

Criterion B: Analysis and evaluation: 4 out of 5 marks

For the most part, the student analyses Satrapi’s use of the features of the graphic novel
effectively, exploring the style of drawing, narration and plot. The role that these elements
play in answering the question, however, seem to take a back seat to the secondary
sources and the student’s opinions. For example, the student claims that the
‘dismembered body’ is not very graphic and is even ‘cartoonesque’. These kinds of value
judgement are to be taken at face value without detailed analysis or evaluation. Stylistic
devices could have been featured more prominently in this essay at the topic-sentence
level.

Criterion C: Coherence, focus and organisation: 5 out of 5 marks

The essay is well structured, exploring a different perspective on the graphic novel in
each paragraph. The final sentences of each paragraph are especially good in adding
coherence to the essay, as they return to the line of inquiry.

Criterion D: Language: 5 out of 5 marks

The student’s use of English is very effective in constructing a persuasive argument.
Thanks to the student’s command of language, this essay is able to demonstrate
evidence of analytical thinking.

TIP
Examiners like to read poems, extracts, advertisements or other short texts that appear
as appendices, if they are essential to understanding your essay. If you are writing
analytically about an online commercial or short video, supply the examiner with a URL
so that they can find the primary source online through a search.

7.7  Here is another sample of an HL essay (Sample HL essay 2). On a copy of this essay,
annotate the student’s work using a (red) pen. You should remember to:

circle inappropriate vocabulary

point to incoherent ideas

ask questions in the margin



make suggestions for rewording

insert missing ideas

underline key sentences

identify the useful phrases

give general feedback.

Ask your teacher to do the same. Compare your annotations with your teacher’s feedback
after this activity.

TIP
Keep in mind that your teacher will not be able to annotate your essay or a draft of it, if it
will be submitted to the IB. By studying your teacher’s annotations of other essays,
however, you can learn from other students’ mistakes.

HL Essay – Sample 2





LEARNER PROFILE
Knowledgeable
An IB learner is knowledgeable. Compare the level of knowledge that is exemplified in
Sample HL essay 1 compared to Sample HL essay 2. What does knowledge look like?
Sample HL essay 1 is clearly researched, and the student knows more about how the



text has been received by readers.
Many of the interpretations in Sample HL essay 2, however, seem to come from the
student’s own responses, which are not always supported with evidence.
Read Criterion A carefully. How will you demonstrate knowledge and understanding in
your HL essay?

7.8  If you were to mark this Sample HL essay 2, using the assessment criteria, what mark
would you award it? Mark the essay as if you were the examiner, applying the four criteria for
the HL essay.

Work in small groups and try to agree on the marks your group will award this script. Record
each group’s marks into a table like this one, leaving a column available for the examiner’s
marks (do not look ahead).

Group 1 Group 2 Group 3 Examiner

Criterion A

Criterion B

Criterion C

Criterion D

7.9  Here are the examiner’s marks and comments for Sample HL essay 2, the HL essay on
Lance Armstrong. Compare these marks to the ones that you and your class gave in Activity
7.8. Were your marks similar or different? Do the comments echo some of the ideas from
your annotations of the essay in Activity 7.7?

HL Essay – Sample 2 – Examiner’s marks and Comments

Criterion A: Understanding and interpretation: 3 out of 5 marks

The student’s response to the Lance Armstrong interview demonstrates an understanding
of it. Some of the student’s sentences, however, suggest he has not researched the wider
context of the interview, such as ‘[Armstrong] should not be allowed to ride in any bike
races after this’, which shows a level of ignorance. The essay shows a satisfactory
interpretation of the implications of the interview, focusing on how fans are rightfully



critical of Mr Armstrong’s performance. References to the text are generally relevant and
mostly support the candidate’s ideas. Some claims, such as the claim that the interview
was ‘scripted’, need to be supported with evidence from both the primary source and
secondary sources.

Criterion B: Analysis and evaluation: 3 out of 5 marks

The response demonstrates a generally appropriate analysis of Lance Armstrong’s use of
language, such as fillers and body language. Some paragraphs, particularly the one on
diction and verb tenses, do not directly connect the effects of Armstrong’s speech to his
words and behaviour. There are occasional insights into how and why Armstrong was
criticised after the interview, but these are not always clear and focused. The essay
seems short and could have identified more textual features and their effects on the
audience.

Criterion C: Focus and organisation: 2 out of 5 marks

Some organisation is apparent, though there is little focus. It is not clear what the purpose
is of the second paragraph, and it possibly could have been integrated into the
introduction. Although the text has a very good line of inquiry and thesis statement to
answer it, the essay is not always coherent. For example the paragraph on diction does
not mention the word diction until the final sentence of the paragraph. The system of
quoting is not clear or accurate, as the quotations should have been accompanied with
the corresponding time in the interview. A bibliography with the URL of the primary source
would have been appropriate. The final body paragraph ends with an illustration and not a
summative point, which is not good essay-writing practice. The conclusion introduces a
new idea, namely Armstrong’s disdain for the Anti-Doping Agency (ADA) – though this is
not articulated clearly – and this too is poor essay-writing practice.

Criterion D: Language: 2 out of 5 marks

The candidate’s language is sometimes clear and carefully chosen. There are words such
as ‘totally’ and ‘millions’ which are inappropriate and inaccurate. The question ‘Why was
this?’ at the end of the second paragraph is not the appropriate register. For the most part
grammar is accurate, although errors and inconsistencies are apparent.

7.10  These examples of examiner’s comments and marks will help you to understand what
examiners are looking for in an HL essay. Return to Unit 1.12 on poetry which includes an
example of a student’s essay on a Seamus Heaney poem, ‘Blackberry-Picking’.



What does this essay have in common with the ‘good’ example essay (Sample HL essay
1) from this chapter? What do they do differently? Would they both score well in their own
ways?

Try assessing the essay from Unit 1.12 on the Seamus Heaney poem using the
assessment criteria for the HL essay, which can be found in the introduction to this book.

TIP
Do you need to have secondary sources? The short answer is ‘no’. Sample HL essay 1
uses secondary sources to argue its interpretation of Persepolis effectively. Sample HL
essay 2, however, could have used a few secondary sources to back up its claims. In
Sample HL essay 2, many in-text references are made to sources that have no
citations. There is no bibliography or works-cited section to support the claims that
are made. The essay in Unit 1.12 on ‘Blackberry-Picking’ does very well without any
secondary sources. So the long answer is ‘it depends on the nature of your work’.

a

b



Over to you
7.11  Before you write your essay, you need to have the language to do this. It helps to
create semantic fields for yourself. These are clusters of words that revolve around a
common topic or topics. Sample HL essay 1 uses an appropriate range of vocabulary and
synonyms, which prevents the essay from sounding repetitive. The mind map shows you
how the student prepared their vocabulary before writing their essay on Persepolis.

Create a similar mind map based on the text that you are writing about. Return to your line of
inquiry from Activity 7.3 and think about the kind of vocabulary that you will need to write
your essay.

7.12  After thinking about the vocabulary that you will use to analyse and explore your text,
return to your line of inquiry from Activity 7.3 and your preliminary research from Activity 7.4.
What is going to be the thesis statement of your essay? A thesis statement for an HL essay
will come at the end of your introduction and should:

answer your line of inquiry

mention the stylistic features that will be explored

articulate the author’s purpose and the reader’s response.

Here are several examples to help you write your own thesis statement. Notice how the



statements mirror the lines of inquiry, answering them and using some of the same
vocabulary. Write your own thesis statement that answers your own line of inquiry.

Line of inquiry Thesis statement

Through which linguistic devices and for
what reasons does Nelson Mandela explore
the theme of identity in his inaugural
speech?

Through the use of metaphor, imagery and
allusion, Nelson Mandela explores the notion
of the ‘rainbow state’ as the new identity of
South Africa in his inaugural address.

How does the representation of reckless
youth in Diesel’s ‘Stupid’ campaign serve the
purpose of selling fashion apparel?

By depicting reckless behaviour, using
double entendre and questioning the status
quo, Diesel’s ‘Stupid’ campaign aims to build
brand loyalty and engage in participatory
marketing.

In what ways and for what reasons does
Carol Ann Duffy explore perspective in her
collection of poetry The World’s Wife?

Carol Ann Duffy uses perspective, allusion
and plot twist in The World’s Wife in order to
make readers think differently about the
position of women in the world.

7.13  Now that you have a line of inquiry, some research, text-specific vocabulary and a
thesis statement, you are ready to write an outline for your essay. Here is the outline which
was used to prepare Sample HL essay 1 on Persepolis. It relies on the PEEL method (Point,
Evidence, Evaluation, Link) which was introduced in Chapter 5. You may find it helpful to use
a similar method for outlining your own HL essay.

Outline
HL essay on Persepolis.
Introduction

Hook Show how Persepolis has received criticism.

Relevance Ask why it has received criticism.

Line of inquiry ‘To what extent does Marjan Satrapi’s Persepolis promote
intercultural understanding or divide cultures and people?’

Thesis statement Through an analysis of the author’s artistic style, narrative
technique and use of symbolism, readers can see why the
graphic novel promotes more intercultural understanding than
divisiveness.

1st body paragraph



Point/topic sentence Persepolis is perceived as anti-Muslim, because of its use of the
veil as a symbol.

Evidence Show the silly behaviour of children with the veil (page 3).

Evaluation Show how the veil is not used as criticism of Islam, but a criticism
of the fascist regime in Iran.

Link back to the
inquiry

Explain how Satrapi’s intention – to show how oppressive
regimes hijack religious symbols – aims to give others insight into
the history of Iran.

2nd body paragraph

Point/topic sentence Persepolis has been banned because it’s pro-Islam and anti-
American.

Evidence Provide a quote from an American critic and a quote from Satrapi
on why she wrote it. Show Marjane’s mother fainting (page 153).

Evaluation Explain that the plot is about escaping persecution, which should
appeal to Americans.

Link back to the
inquiry

Make a connection to the thesis, so that the story builds
understanding across cultures.

3rd body paragraph

Point/topic sentence Persepolis is criticised for being too graphic and violent.

Evidence Show how the dismembered body, in typical black/ white style, is
not graphic at all. It’s rather clinical.

Evaluation Explain how this style of drawing makes complicated issues
accessible for a wider, younger audience.

Link back to the
inquiry

The drawing style helps promote a kind of reckoning with the
past.

4th body paragraph

Point/topic sentence Persepolis is banned in Iran for inciting revolutionary ideas.

Evidence Show Marjane’s rebellious behaviour.

Evaluation Explain how the voice-over is like a memoir, not a manual for
overthrowing the regime.



Link back to the
inquiry

Return to the idea of intercultural understanding. It’s just her
personal story.

Conclusion

To conclude Criticisms are out of place.

Reiterate the
evidence

Return to the veil as a symbol, the importance of the voice-over
and the effect of the plot line on the reader.

Author’s aims Satrapi aims to give insight into the history of Iran and build
bridges across cultures.

TOK

You have learnt several essay-writing techniques in this and the previous chapters,
which may also be helpful when writing your TOK essay. Exploring prescribed titles
can be like exploring a line of inquiry. For these, you will also need:

a thesis statement to answer your title

mind maps to brainstorm ideas about relevant topics

evidence from ‘real-world situations’ to support any points that you make.

Making an outline, as is done in Activity 7.13, is also a good idea. You may want to
discuss your TOK essay with your teacher in order to develop your essay-writing
skills further.

7.14  Are you ready to write your own essay on your own topic and text? Have you already
discussed your idea with your teacher? Follow these steps:

Return to your line of inquiry, your thesis statement and your outline. Does everything
seem to be in place?

Start drafting each paragraph, one at a time, using the PEEL method or another method
that works for you. You may want to write the introduction and the conclusion after you
have written your body paragraphs.

Write a complete draft and ask your teacher for holistic written or oral feedback, based on
the criteria for the HL essay. Again, your teacher may not annotate or edit your work.
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Take your teacher’s feedback into consideration, as you rewrite your essay.

Throughout your course, write several essays. Keep these on file. Before the final
submission of your final essay, reread all of them and decide which one is the best. You
may wish to edit an older essay, before submitting it to the IB, as long as your teacher
has only given feedback on one version.

7.15  Sample HL essay 2 on Lance Armstrong had a lot of potential. If you were to write an
outline of this essay, you would see that it lacked coherence and is not well organised. Can
you do a better job?

Do an online search for Lance Armstrong’s confessional interview with Oprah Winfrey in
2013.

After watching this interview, discuss the thesis statement of Sample HL essay 2 and its
main arguments. Do you agree or disagree with the student’s arguments?

If you are not happy with the student’s line of inquiry, think of a better one. Discuss your
line of inquiry with your teacher.

Do some research which will help you answer your line of inquiry. Try to find secondary
sources from other critics who have made interpretations of his interview. Keep track of
these secondary sources in an annotated bibliography. This is a system of keeping track
of sources, where you write notes beside each source that you have studied about its
value to your essay. You do not have to submit this annotated bibliography with your
essay.

Create a mind map and write a clear and well-structured outline for an improved essay on
the Lance Armstrong interview. Discuss your outline with a classmate or your teacher.

Write your own essay on the Lance Armstrong interview with Oprah Winfrey. Be sure to
answer your line of inquiry.

Compare your essay to the essays of your classmates. How unique are your arguments?
What other points have your classmates addressed?

Mark a classmate’s essay, using the assessment criteria for the HL essay.

Add this trial HL essay to your learner portfolio. Return to it before you write your actual
essay.

Extended essay
You must not write your extended essay about the same literary work that you have analysed
in your HL essay. This is called ‘double dipping’ (that is a real IB term) and it is not allowed!
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You may, however, write your extended essay about a different literary work by the same
author that you have studied in class.

TIP
Activity 7.15 invites you to write an essay on a topic and text that your entire class is
exploring. This is a useful exercise, where you can compare your work to that of your
classmates. But this approach may not allow you to express your own ideas. For this
reason, you may not want to submit this essay to the IB. Alternatively, you may want to
work on other well-known confessional speeches, for example:

Tiger Woods
Bill Clinton
Richard Nixon.

You could compare and contrast two speeches to ensure originality. In brief, you should
create situations where you can discuss your topic and texts with others without
plagiarising their work or both working on a single essay. Academic honesty is about
your own integrity.

REFLECT
In Chapters 5–7 you have learnt about the three forms of written assessment for your
external exam: Paper 1, Paper 2 and the HL essay. Consider these questions:

In what ways are these forms of assessment similar or different?
How different or similar are the assessment criteria for these forms of assessment?
Which skills do you need to develop to be successful in all three forms of
assessment?
How will you develop these skills?



Chapter

8

Individual oral
(SL/HL)

How do you develop your understanding of ‘global issues’ through
thelearner portfolio?
What kinds of text must you find to explore a global issue in yourindividual
oral?
What is expected of you during this form of internal assessment?
How can you come to the oral prepared, with an effective outline andtwo
appropriate texts?
How will you be marked?

In this unit you will:
learn about the requirements for preparing and conducting the individual oral in your school
with your teacher

read a sample individual oral and assess it according to the assessment criteria

develop your own individual oral and the outline that you will use for it.
 



Learning objectives

understand the expectations for the individual oral at higher and standard level, by
studying and marking a sample oral

develop your own speaking skills by engaging in activities that help you prepare your
own individual oral.

For your English A: Language and Literature internal assessment at higher and standard
level, you will conduct an individual oral. In this assessment you will speak for at least 10
minutes and then converse for up to 5 minutes with your teacher about two texts and a
global issue from your learner portfolio. Your individual oral should address this prompt:

Examine the ways in which the global issue of your choice is presented through the
content and form of one of the literary works and one of the non-literary texts you have
studied.

Global issue
Global issues are significant, transnational and relevant to everyday contexts.

For each global issue in your learner portfolio, you can curate texts, conduct research,
document relevant activities and make notes. The topics in the units of Chapters 2–4 are
examples of global issues. Before the individual oral, you can talk to your teacher about the
global issue that you intend to prepare. Everyone in your class can do an individual oral on a
different global issue.

AOE question

How do texts engage with local and global issues?

This question, from the area of exploration ‘time and space’ in this course, is arguably the
main question for the individual oral. Does this mean that your presentation should be full of
background contextual information on the texts? Look carefully at the assessment criteria
for the individual oral. Your individual oral is an exercise in textual analysis. Your knowledge,
understanding and interpretation of the texts are being assessed, not their contexts.

Extract from a literary work



To prepare your individual oral on your global issue of choice, you will be required to find an
extract up to 40 lines long from one of the literary works that you have read in class. This
may be:

a passage from a novel, play or short story

a poem or an extract from a poem

song lyrics or an extract from song lyrics

a passage from prose, non-fiction.

You do not have to include two shorter poems to meet the 40-line requirement. Short poems
can be very dense, meaningful and ideal for the individual oral.

Remember that once you select an extract from a particular literary work for your individual
oral,you may no longer use this work for your Paper 2 or HL essay. Be sure to bring a clean
copy of this extract to the individual oral.

For the sake of simplicity, the word ‘text’ will be used in this unit to discuss the extract being
analysed from the literary work.

Non-literary text
You will also need to bring a clean copy of a non-literary text that is up to 40 lines long or a
visual text that fits onto one page. This text should be taken from a ‘body of work’ and have a
‘sense of authorship’. For example, a photograph should be taken from a series of
photographs by the same photographer, or an advertisement should be taken from an
advertising campaign. You may discuss your choice of text with your teacher before the
exam. You need to inform your teacher about your choice of texts (both literary and non-
literary) at least a week before the exam.

TIP
Select your literary work first. Then define your global issue. Then find a non-literary text
that goes well with this issue. This procedure is the easiest because you only have six
works to choose from at HL and four at SL. The number and nature of literary works will
determine which global issues you can explore.

Outline
You must also prepare and bring to the exam an outline which consists of ten bullet-pointed
notes on one page. You should not use these points as a script, and you should avoid giving



a rehearsed response. They should serve as prompts or signposts to help you structure your
analysis.

Conducting the IO
You should come to the individual oral exam with a clean, non-annotated copy of the texts (or
extracts) and your outline. Your teacher will record your individual oral.

You will begin by giving a 10-minute analysis of the texts. You should analyse your texts as a
means of exploring the global issue that you have selected. Be sure to give both texts equal
attention meaning that you need to explore each text for 5 minutes. In this time, be sure to
comment on the ‘sense of authorship’ of each text and the ‘body of work’ from which it was
taken.

After 10 minutes, your teacher will have a 5-minute discussion with you about your global
issue and the texts.

Assessing the IO
Your teacher will give you marks, applying the assessment criteria for the individual oral (you
can find these in the introduction to this book), which are the same for standard and higher
level students. The audio recording of the individual oral may be sent to the IB for
moderation, meaning that an IB moderator may listen to your recording and adjust your
teacher’s marks accordingly.

At standard level your individual oral counts for 30% of your final grade. At higher level your
individual oral counts for 20% of your final grade.

TIP
It is a good idea to practise by doing ‘mock’ individual orals. Try doing these under exam
conditions. The literary extract and non-literary texts you use for your practice orals
should be different from those you will use in your actual exam. You cannot pick which
oral counts for your final grade. Your real oral exam is the one that counts.

Word bank
global issue
curate

thesis statement



antithesis

diction
volta

sonnet
alliteration

subsequent questions



Getting started
8.1  Look at this list of global issues. What do they have in common? What are the key
characteristics of a global issue? Discuss these characteristics as a class:

fair trade

immigration

corruption

work-related stress

screen addiction

parenthood

censorship

feminism

racism

poverty

nationalism

inequality

class difference

fundamentalism

TIP
The word ‘issue’ has two meanings: ‘topic’ or ‘problem’. Topics such as ‘coming of age’
or ‘sportsmanship’ do not include a problem, though they may lend themselves to an
excellent individual oral. Problems such as ‘poverty’ or ‘censorship’ may also lend
themselves to a good individual oral. Either way, be sure that your thesis statement
leads to a ‘persuasive interpretation’ (Criterion A) of the texts that you are analysing.

8.2  Read Texts 8.1 and 8.2. You can find out more about them through an online search.
Using your list of key characteristics for a global issue from Activity 8.1, think about the
possible global issues that could be explored through these texts. You do not have to
compare the stylistic features of the texts. Instead, you should ask yourself what the texts are
about.



Text 8.1

Text 8.2



8.3  What do Texts 8.1 and 8.2 have in common? What global issue do they explore? Select
one global issue that you discussed as a class in Activity 8.1. Imagine that you were going to
do your individual oral on these texts. How would you prepare it?

See the diagram for a visual organiser of the individual oral. Then try answering these
questions and write your answers on a board for your classmates and teacher to see:

What is your global issue?

What will you argue? What will be your thesis statement?

Which stylistic features or devices from the fi rst text are relevant to your global issue?

Which stylistic features from the second text are relevant to your global issue?

a

b
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It may help to think of your individual oral as hanging from a central global issue. The stylistic
features that you focus on in your oral should act as supporting evidence for your argument on
your global issue.

8.4  Before the individual oral, you need to prepare a one-page outline of ten bullet points to
take with you into the exam.

Imagine you were going to give an individual oral on Texts 8.1 and 8.2. What would you
put into your outline that you would bring into the exam? Take some time, possibly
outside class, to write this outline. Use text-editing software if you prefer. This outline can
be rough and it does not have to include complete sentences. It only needs to be useful
for you during an oral exam.

Bring your outline to class and display everyone’s outlines together on a large table or
wall. Compare everyone’s strategies for preparing this individual oral on Texts 8.1 and
8.2.

As a class, compile a list of note-making strategies. Note that this is a diff erent skill from
notetaking. Note-making may include mind maps, graphic organisers, tables or arrows
that help you make sense of the texts in relation to the global issue.
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Sample individual oral
8.5  Read this transcript of a student’s individual oral exam and the outline that accompanies
it. As you read, compile a list of ‘things I hadn’t expected’. These may be things you hadn’t
expected about the individual oral exam itself, or the student’s comments on the texts.
Compare your list with those of your classmates and discuss any similarities or differences.

TIP
Remember MAPS from Chapter 5? Meaning = Audience + Purpose + Style. On a copy
of this individual oral, highlight, using four different colours, where you see evidence of
these four elements:

‘meaning’ – points that are relevant to the global issue and argument being
explored
‘audience’ – how the texts were received
‘purpose’ – the authors’ intentions in writing these texts
‘style’ – how the writers use language to a certain end.

Do you notice a pattern in this student’s individual oral?

Individual oral – Sample 1







TIP
Notice that the student clearly states their thesis statement and argument at the end of
their introduction. This will help them on Criterion A when they are asked to draw
conclusions from the texts in relation to the global issue. For this reason it is important
to integrate the global issue into your thesis statement. Notice how the word ‘patriot’



appears in this student’s thesis statement. This is good practice.

TIP
You may be surprised that the student does not talk about other literary features such as
iambic pentameter, rhyming scheme, enjambment or alliteration, all of which are
relevant to this poem. They decided to focus on just diction and antithesis. With a little
less than 5 minutes to talk about each text, you have to select your key points carefully.
This student has chosen wisely.

TIP
Do you have to explore the same stylistic devices for each text? This student explores
the use of diction and antithesis in both texts, but you do not have to follow this strategy.
Remember that Criterion B asks you to use your knowledge and understanding of each
of the texts to analyse and evaluate the ways in which authors’ choices present the
global issue.





TIP
The student uses some meta-language, meaning they talk about what they are going to
talk about. The student says: ‘Looking at the time, I should probably say just a few
words about the diction and then conclude.’ Although this may sound strange, it acts as
a signpost for the teacher and makes the presentation coherent.

TIP
During the 5-minute discussion with your teacher, they will ask you ‘subsequent
questions’. These should be open-ended and full of possibilities, giving you opportunity
to expand on what you have already mentioned. Use this moment to squeeze in what
you did not have time to mention before.

LEARNER PROFILE
Communicator
An IB learner is a communicator. What does that mean for you, in your individual oral?
In the 5-minute discussion between you and your teacher, make sure you offer
complete answers to your teacher’s questions. If you receive a ‘yes’ or ‘no’ question, do
not simply reply with a ‘yes’ or ‘no’ or short answer, but elaborate on what you know and
show how this knowledge is relevant to the global issue. Do not be afraid to show
initiative during the discussion.

Individual oral – Sample 1 – Outline



8.6  Activity 8.4 asked you to prepare an outline on Texts 8.1 and 8.2 as if you were going to
give an individual oral on these texts. Compare the student’s outline to your own. Discuss
your answer to these questions as a class:



How was the student’s outline different from your own?

How helpful was this outline to the student who gave this individual oral?

How can you use text-editing software to make your outline an effective tool for preparing
your individual oral?

What can you do to ensure that your notes do not lead to a scripted or rehearsed
individual oral?

TIP
What if your individual oral exam sounds scripted, memorised or rehearsed? This is not
a good situation. Your teacher may ask you to do a new individual oral on entirely
different texts, which means it’s ‘back to the drawing board’. Make sure that your notes
are like stepping stones that help you go from text to text, from device to device, from
example to example, referring back to the global issue frequently and effectively, without
sounding rehearsed.

8.7  Did the student’s individual oral go the way you thought it would go?

How would you have organised it differently?

What different issue and ideas would you have explored?

In what ways would your individual oral have been different?

8.8  On a copy of the student’s individual oral, highlight some of the sentence structures,
phrases and vocabulary that you might find useful for analysing literary and non-literary texts.
In your learner portfolio, make a list of useful phrases and sentences that you could use
during your own individual oral on any texts.

8.9  How well do you know the assessment criteria for the individual oral? Here is a list of
skills a–k that the student did well.

For each skill, decide which of the criteria (A, B, C or D) it relates to.

Then check the IO assessment criteria in the introduction of this coursebook and find out if
your answers are correct:

using relevant quotations from the source texts

including signposts

commenting on the contexts in which the texts were written and received

using words like antithesis correctly

a

b

c

d

a

b

c

a

b

c

d



connecting ideas back to the main argument frequently

offering insightful comments on the effects of the language on the reader

sounding persuasive

speaking without sounding repetitive

offering insight into the author’s purpose

sounding logical

reading between the lines.

8.10  Now that you have a better understanding of the assessment criteria, go back and
read the transcript of the sample individual oral and mark it according to the assessment
criteria. In small groups, discuss the marks that you would give it and try to come to an
agreement within each group. As a class, take an inventory of every group’s marks and
discuss where you see any disagreement. Then compare your marks to the examiner’s
marks. Do you agree or disagree with the marks the examiner has awarded the student?

Individual oral – Sample 1 – Examiner’s marks and Comments

Criterion A: Knowledge, understanding and interpretation – 8 out of 10

There is good understanding of the texts, though it would have been good to hear more
about how ‘The Soldier’ fits into Rupert Brooke’s poetry as a whole. The interpretations of
this poem are almost entirely focused on the global issue of patriotism. With regard to the
speech, however, the candidate’s interpretations are less relevant to the global issue of
patriotism. He does well by giving a broad definition of patriotism in the discussion, but
the relevance of this text to that issue is still questionable. He refers to both texts
frequently to support his claims.

Criterion B: Analysis and evaluation – 8 out of 10

Analysis and evaluation of the texts are relevant and at times insightful. Antithesis and
diction are interesting stylistic features to focus on, and they gave the student sufficient
opportunity to touch on other features in passing. Although the comparison of the first and
second stanza of ‘The Soldier’ is not an example of antithesis, it gives insight into the
author’s intention and the connection to the issue of patriotism. Unpacking the phrase
‘corner of a foreign field’ is very effective to this end as well. Similarly, unpacking the
phrase ‘distant world that is forever mankind’ is done effectively.

e

f

g

h

i

j

k



Criterion C: Focus and organisation – 9 out of 10

The analysis is both focused and organised. In particular, the candidate returns to the
issue of patriotism and self-sacrifice frequently. Simple phrases such as ‘for example’ and
‘in line number . . .’ give the presentation a clear sense of direction and purpose. The
signposts, such as ‘I should define’ or ‘to move on to the Bill Safire speech’, also help the
individual oral along. There is evidence of a plan and a method. There is evidence of
Point, Evidence, Evaluation, Link (PEEL).

Criterion D: Language – 9 out of 10

The candidate uses language effectively and appropriately. Vocabulary and syntax are
varied and free from errors. Some literary terms, such as ‘volta’ and ‘sonnet’ were only
used in passing, though they were used accurately. Other literary terms, such as
‘antithesis’, were over-applied. Overall the candidate’s register is academic and analytical.



Over to you
8.11  Building on the experience and understanding that you have gained from this unit so
far, prepare an individual oral on Texts 8.3 and 8.4, following these steps:

Decide on an appropriate global issue to which you can connect these texts effectively.

Carry out some research on this issue and the two texts. Find out more about the
contexts in which the texts were written and received.

Articulate an argument and a thesis statement in a proposal to your teacher. Briefly
discuss the appropriateness of your global issue, thesis statement and argument with
your teacher.

Make an outline, and practise doing your oral a few times in front of a mirror before
recording yourself doing the individual oral for 10 minutes.

Share your recording with your teacher and ask them to privately listen to everyone’s
recording from your class. Ask your teacher to create a list of good and bad practice that
they heard in the recordings. This list should be anonymous and shared with everyone in
the class.

As a class, discuss the challenges and opportunities that were created by this activity.

If possible, your teacher may be able to play a recording of a very good performance on
these two texts from a previous student. Discuss this recording.

TIP
While it is helpful to do mock individual orals on works that you have studied in class, it
is also a good idea to practise with texts that you have not studied. This gives you the
opportunity to transfer the skills and concepts that you have developed in class to new
texts. It will also ensure that everyone’s actual individual oral exam, on works from the
course, remains unique and original.

Text 8.3

a

b

c

d

e

f

g





Carol Ann Duffy’s anthology of poems The World’s Wife takes memorable characters, stories and
myths and presents them in a new – often funny – way, so that readers become more conscious of
the ways in which gender roles are constructed in fairy tales and literature. ‘Little Red Cap’ is a
good example of this.

TIP
While it may be tempting to compare and contrast your texts in the individual oral, you
are not assessed on your ability to do this. Instead, focus on each text (in relation to the
global issue) for 5 minutes. During the discussion, you may find that comparing texts
increases your level of analysis, which could have a positive effect on your marks.

Text 8.4



CONCEPT



Representation, perspective
Are you stuck for a global issue, as you study these two texts on Little Red Riding
Hood? Looking at the key concepts from this course may help you find something
meaningful. Hint: explore the representation of men and girls in the texts. How do these
texts rely on perspective to communicate their message? How is this message universal
or global? How is this an issue or a problem?

8.12  Think about the literary works that you have read at higher or standard level.

On which works do you think you will want to write your Paper 2 and, where applicable,
your HL essay?

Which works does that leave you for your individual oral?

For each of the works that you consider for the individual oral, make a list of global issues
that you could explore. You may not have explored these issues in class yet.

For each issue, think about non-literary texts that could be used for a presentation on this
topic.

Write a proposal which you can discuss with your teacher, answering these questions:

What is your global issue? Why did you select this?

What texts will you explore? Why did you select these?

What will you argue? What will be your thesis statement?

On which stylistic features or devices will you focus in the first text? How are these
features relevant to the global issue?

On which stylistic features or devices will you focus in the second text? How are these
features relevant to the global issue?

a

b

c

d

e



You can discuss your proposal for the individual oral with your teacher in advance of the exam.
You must tell your teacher which texts you will use for your individual oral a week before your
exam.

8.13  Before you do your final individual oral exam, make sure that you have prepared by
taking these steps, most of which have been explored in this unit:

Listen to other students’ individual orals and find out how they scored according to the
assessment criteria.

Do a mock individual oral on Texts 8.1 and 8.2, Texts 8.3 and 8.4, or other texts of your
choice. Be sure that you receive meaningful, constructive feedback on your mock exams,
based on the assessment criteria. In this way you can learn from your mistakes and
become familiar with the assessment criteria.

Discuss the literary works that you have studied in class with your teacher and
classmates, identifying some of the key features from each text.

Select (a passage from) a literary work that you intend to use for an exploration of a
global issue. Select (an extract from) a non-literary text that also allows you to explore
this global issue.

a

b

c

d



Write a proposal (Activity 8.12) and discuss it with your teacher.

Turn your proposal into an outline, which you can use in your exam. Type up your outline,
using text-editing software, and prepare clean (not annotated) copies of your two texts.

Practise doing your individual oral alone a few times, to gain confidence and familiarity
with the texts and your arguments.

Arrange a time with your teacher to conduct the official individual oral.

REFLECT
In this chapter you have:

read a transcription from an individual oral
applied the assessment criteria
practised outlining or note-making
prepared an individual oral on two texts that were unrelated to your coursework
(Texts 8.3 and 8.4).

Consider these issues:

What more do you need to do in order to feel confident before taking the individual
oral exam?
Which preparation strategies did you find particularly useful in this chapter and
how can you develop your skills further?
Discuss further strategies with your teacher and classmates.
Reflect on what you have learnt from this chapter.
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